
What is ADHD?

What is ADHD?

ADHD stands for Attention Deficit Hyperactivity 
Disorder. It is a neurological condition which can 
cause difficulties with paying attention, controlling 
impulses, and regulating activity levels. 

How is it different from ADD?

Referred to internationally as general education, 
mainstream schools or classes present the standard 
curriculum without special teaching methods or 
supports. 

What is a remedial school?
 
ADD stands for Attention Deficit Disorder. The term 
is no longer in use. The term ADHD is seen to better 
reflect the core characteristics of the disorder, and 
developed as new research was published and 
understanding of the disorder grew.  

How does ADHD present?

This depends on the type (hyperactive-impulsive, 
inattentive, or combined) as derived from the 
individual’s particular set of symptoms. The symptoms 
for diagnosis of ADHD as laid out in the Diagnostic 
and Statistical Manual of Mental Disorders are as 
follows (www.pearsonclinical.com):

-  Often fails to give close attention to detail or makes  
    careless mistakes in schoolwork or during 
    other activities. 
-  Often as difficulty sustaining attention in tasks or   
    play activities.
-  Often does not seem to listen when spoken 
    to directly. 
-  Often does not follow through on instructions and  
    fails to finish schoolwork or chores. 
-  Often has difficulty organising tasks. 
-  Often avoids, dislikes, or is reluctant to engage in   
    tasks that require sustained mental effort.
-  Often loses things. 
-  Is often easily distracted. 
-  Is often forgetful. 

-  Often fidgets or squirms.
-  Often leaves seat in situations when remaining   
   seated is expected or required.
-  Often runs about or climbs in inappropriate   
    situations.
-  Is often “on the go”, “acting as if driven by a motor,”  
    or otherwise has difficulty being still for extended   
    periods of time.
-  Often talks excessively. 
-  Often blurts out answers.
-  Often has difficulty waiting his/her turn. 
-  Often interrupts.

Several of the symptoms must have been present 
prior to 12 years of age in order for a diagnosis to be 
made. They also have to be present in two or more 
settings, must have persisted for at least six months, 
and there must be clear evidence that the symptoms 
interfere with, or reduce, the quality of social or 
academic functioning.
  
Please note: This information is provided purely for 
educational purposes. A diagnosis can only be made 
by a qualified professional, such as a psychiatrist. 

How many children does ADHD affect?

Statistics specific to South Africa may be less reliable 
than those available in the United States. The Center 
for Disease Control (www.cdc.gov) puts the 
prevalence of ADHD at 9.4% of all children between 
the ages of 2 and 17 years. That’s almost one of out 
every ten children! 

ADHD is diagnosed more often in boys than in girls, 
but this may be because ADHD in girls tends to take 
the inattentive subtype, which can be subtler and 
more likely to ‘fly under the radar’.  

What causes ADHD?

No one knows exactly what causes ADHD but there is 
a hereditary link. If a parent has ADHD, a child has 
more than a 50% chance of having ADHD. If an older 

sibling has it, a child has more than a 30% chance. 
Risk factors for ADHD include low birth weight, 
premature birth, head injuries to the frontal lobe of 
the brain, and smoking or drinking during pregnancy. 
Exposure to lead, pesticides, or other toxins may also 
play a role. 
 
How is a child assessed for ADHD?

Often, parents or teachers are the first to suspect 
ADHD or at least notice that there may be a reason 
the child is not performing at the level they are 
capable of. Evaluation may include 
surveys/questionnaires (such as the Connors Teacher 
Questionnaire or the Vanderbilt Teacher Assessment 
Scale), psychological evaluation, and/or a complete 
developmental, physical, mental, psychosocial, and 
nutritional examination.
 
It is important to go through a thorough assessment 
process, especially since ADHD and other disorders 
are often misdiagnosed, and children are often 
incorrectly labelled.

Is ADHD a childhood disorder?

While some people’s symptoms lessen over time and 
others learn to compensate for their symptoms, 
ADHD tends to be a chronic, long-term condition. 
While the numbers vary from study to study, it can be 
said that as high as 60% of children with ADHD have 
clinically significant symptoms that persist into 
adulthood (www.ncbi.nlm.nih.gov).  

What medication is used for treating ADHD? 

Children who receive behavioural treatment and 
medication often have the best outcomes.  Common 
medications include Concerta, Ritalin, and Strattera. A 
good diet, regular exercise, adequate sleep, and time 
spent in nature are integral as well. 

How much screen time is appropriate for my child?

The American Academy of Paediatrics recommends 
the following: 

•    Under 15 months: none
•    15 months to 5 years: 30-60 minutes per day with   
     adult supervision
•    5-7 years: 30-60 minutes per day
•    7-12 years: up to 1 hour per day
•    12-15 years: up to 1.5 hours per day
•    16 years and older: up to 2 hours per day

How can I promote better sleep in my child?

A good bedtime routine is important. Ask your doctor 

how much sleep your child should be getting per night 
and, based on the time your child needs to wake up, 
work out what time they need to be asleep. The 
bedtime routine, depending on what it consists of and 
how long it takes, should typically be initiated about 
an hour before the child needs to be asleep. An 
example of a bedtime routine would be that after 
supper, the child baths and gets into their pyjamas, 
and then is joined by mom or dad for some bedtime 
reading. Whatever activities the child engages in 
before getting into bed or once in bed should not be 
too stimulating. For example, access to screens (e.g. 
the iPad) should stop 1.5-2 hours before bedtime. 
Make sure your child’s bedroom is dark enough and a 
comfortable temperature to promote adequate sleep. 

Diet in ADHD

In her book, Special Diets for Special Kids, Lisa Lewis, 
PhD. talks about the use of diet to improve symptoms 
in children with ADHD.
 
She refers to the work of Dr Ben Feingold who, in 
1957, claimed that childhood hyperactivity was 
caused by food dyes, artificial flavourings, and certain 
preservatives commonly used to increase the shelf life 
of foods. He hypothesized genetically mediated 
sensitivity to certain artificial ingredients, citing the 
direct correlation between the increasing use of 
additives and the rise in learning and behaviour 
problems. The diet he prescribed, now known as the 
Feingold Diet, eliminated these items, as well as foods 
containing salicylates (a natural chemical found in 
foods such as almonds, berries, apples, apricots, 
berries, cherries, cucumbers, grapes, oranges, plums, 
tangerines, and tomatoes). 

Lewis also refers to research conducted at the ADHD 
Research Centre in the Netherlands by Pessler and 
colleagues in 2010. In this study, Pessler et al had the 
experimental group follow a 5-week elimination diet, 
which the participants in the control group followed 
their usual diet. The number of physical and sleep 
complaints in the diet group was significantly 
decreased as compared to the control group. There 
were significant reductions in the frequency of 
headaches, stomach aches, excessive thirst, 
perspiration, and sleep issues. 

Julie Matthews, in her book Nourishing Hope for 
Autism – Nutrition and Diet Guide for Healing 
Children with ADHD, Autism, and Learning and 
Development Delays discusses ADHD as a set of 
biochemical imbalances that create 
neurological/neurotransmitter imbalances, which 
result in psychological and physical symptoms. She 
notes that digestion, detoxification, and immune 
function are all affected in ADHD. According to 
Matthews, many children with ADHD have food 
sensitivities, and identifying and addressing these can 

reduce symptoms and assist in behaviour and 
learning. She also refers to the Feingold Diet, noting 
that children with ADHD struggle to process artificial 
ingredients and foods that are high in phenols. They 
may get red cheeks and ears when consuming foods 
high in phenols, among other physical symptoms. 
She states that for some children with ADHD, 
cleaning up the diet is enough to significantly impact 
or completely eliminate symptoms. A food sensitivity 
panel can be conducted through a laboratory, or 
parents can begin an elimination diet and record 
changes in their child’s reaction to food and 
behaviour. In Matthews’ opinion, the best food you 
can give your family is:

-    From grass-fed animals
-    Organic 
-    Vine-ripened
-    Fresh from the farmer 

Is it all bad news?

No! Children with ADHD can become highly 
successful adults. Entertainers Howie Mandel and 
Adam Levine have ADHD, as does chef Jamie Oliver 
and Olympic athletes Simone Biles and Michael 
Phelps. Great contributors to the world such as Albert 
Einstein, Walt Disney, and Thomas Edison are also 
said to have had ADHD. 

What can I do at home?

-   Have your child help you make schedules.    
    Demonstrate or model good organizational skills as  
    often as possible. 
-   Give your child responsibilities and chores, and   
    support him/her in completing them. 
-   Make sure that your instructions are clear and have  
    your child repeat them back to you before 
    following them. 
-   Decide on house rules as a family, as well as   
    rewards for keeping to them and consequences for  
    breaking them.  Be consistent in your    
    implementation of the rules and any    
    reward/consequence systems that go along 
    with them. 
-   Focus on effort, not outcomes. This applies   
    especially to academic performance. 
-   Set and stick to routines. 
-   Keep the lines of communication with your child’s  
    teacher(s) open. 
-   Be patient. Recognize the very real obstacles your  
    child’s diagnosis presents to them. Have empathy,  
    without letting the diagnosis become the excuse. 
-   Reach out to a behaviour analyst for help    
    understanding your child’s behaviour, what   
    motivates and maintains it, and what can be done   
    to make positive change in it. 

How does Behavioural Intervention help in 
treating ADHD?

Behavioural intervention uses a set of research-based 
techniques and tools to increase behaviour in the 
areas where skills are deficit, and decrease 
problematic or challenging behaviours. Often, it is a 
skill deficit that is causing a behavioural excess, for 
example in the case of a lack of impulse control 
causing issues with impulsivity.

Problem behaviour in ADHD 

A behaviour is considered problematic when it 
interferes with the child’s ability to socialize or learn, 
or puts the child or others at risk of harm. If your child 
presents with challenging behaviours as a result of 
ADHD, the first thing that a behaviour analyst will do 
is conduct a Functional Behaviour Assessment (FBA). 
The purpose of this is to gather information about 
why the problem behaviour is occurring. It typically 
entails an interview (i.e. asking you or teachers about 
the problem behaviour) and direct observation 
(observing the child in the natural environment, i.e. 
home or school, and making notes about the 
circumstances under which the behaviour occurs. 
This leads to a sequential description of what typically 
occurs before the problem behaviour (e.g. a demand is 
placed), what the behaviour looks like (e.g. running away 
from the person placing the demand), and what typically 
occurs after the problem behaviour (e.g. the person who 
placed the demand either shouting at the child, 
administering some sort of punishment, or sighing and 
rolling their eyes in an exasperated fashion). 

There are four main reasons for problem behaviour: 

-    Escape (to get out of a situation or to get out of doing  
     something) 
-    Attention (to get a reaction of some sort out of other  
     people, e.g. teachers or peers)
-    Access to tangible (to get something or to access   
     some activity)
-    Automatic/sensory (the behaviour itself feels good or  
     relieves some discomfort)

Once the function/reason for the behaviour is identified, 
the behaviour analyst will create a tailor-made Behaviour 
Intervention Plan (BIP) to decrease its frequency (how 
often it happens), magnitude (how intense it is), or 
duration (how long it lasts).

The BIP will outline what constitutes an occurrence of 
the behaviour (for the sake of consistency), what to do 
to decrease the chances of the behaviour occurring, 
what replacement behaviour to teach the child to 
engage in so that they do not need to engage in the 
problem behaviour, and what to do when the 
behaviour happens to decrease the chances of it 
occurring again in future.

While guidelines and suggestions given by most other 
professionals or found on ADHD websites may be a 
helpful starting point, there is no equivalent to a 
tailor-made BIP. A BIP takes the specific child into 
consideration – their symptoms, strengths, settings, 
skill deficits, and the function of their particular 
behaviour. Furthermore, behaviour analysts measure 
and record measurements of problem behaviour to 
ensure that the BIP is effective and there is a tangible 
decrease in the problem behaviour over time.  

Skill Acquisition in ADHD

A behaviour analyst will conduct an observation in a 
real-life setting, e.g. the home or at school, as well as a 
review of reports from other previously or currently 
involved professionals (e.g. speech therapists, 
occupational therapists, teachers), to see what areas 
of difficulty the child is experiencing. Armed with their 
knowledge of typical development, the behaviour 
analyst then looks at what skills are needed to be 
successful in those areas, and which of those skills the 
child is missing or has only partially developed. A 
follow-up, one-on-one assessment will likely be 
needed, so that the behaviour analyst can determine 
how far from developmental norms the child is with 
those skills. The main deficits in ADHD tend to be in 
the area of development called Executive Functions. 
Think of this as the CEO in your brain – the area 
responsible for organising, planning, coordinating, and 
all other high-level tasks.

Lessons to teach Executive 

Functioning Skills

Waiting
 
The goal of this lesson is to teach the child to wait for 
increasing periods of time for desired items and 
activities and to follow "waiting rules" that describe 

conditions that must exist and behaviours that must 
be completed prior to gaining access to desired or 
needed items and activities. This lesson further aims 
to teach the child to delay gratification by forgoing 
smaller, less preferred items in order to access larger 
or more desired rewards. This lesson is relevant to 
many children with ADHD, especially those who 
exhibit the hyperactive-impulsive type of ADHD.

Simple Problem-solving
 
The other problem solving lessons within the 
Executive Functions Curriculum (Non-social Problem 
Solving and Social Problem Solving) were created for 
older children who are able to identify possible 
outcomes of solutions to problems, pick the best 
solution, and persist in the face of obstacles; however, 
problem solving skills begin to develop at a much 
more simple level early on.
 
Thus, this lesson was created with the younger child 
in mind. The purpose of this lesson is to teach 
children with limited language to begin using problem 
solving skills to obtain desired items, activities, or help 
carrying out desired actions. This lesson can be a 
helpful foundation for children with ADHD to develop 
more complex problem-solving skills later on. 

If a child with ADHD can learn to identify the problem 
he/she is having, generate multiple plausible 
solutions, implement a solution, and evaluate its 
effectiveness, he/she can avoid repeating mistakes in 
social and academic situations.

Activity Schedules and To-do Lists
 
The purpose of this lesson is to teach the child to 
independently complete a series of scheduled 
activities. This helps the child to keep himself/herself 
busy, as oftentimes children have the skills to do 
various activities but instead they sit around or get up 
to mischief unless vocally instructed to engage in 
an activity.
 
Specifically, the child will learn to follow his/her first 
activity schedule with / without new activities added 
to it, do unknown tasks using an activity schedule, 
sequence his/her own activity schedule by choosing 
from an array of mandated activities (from a 
mandated activities binder) and create a to-do list and 
follow it. 

Exposure to this lesson will also help the child to 
perform more successfully in other planning lessons 
within the Executive Functions Curriculum wherein 
he/she is expected to follow a schedule (e.g., Using a 
Weekly Homework Sheet, Using a Planner, Adaptive 
Planning, Social Planning, and Academic Planning). 

Disengagement 

Disengagement involves terminating attention from 
one specific focus and moving it to another target. 
The purpose of this lesson is to teach the child to 
disengage from visual, auditory, and vocal stimuli. 
Being able to disengage one's attention from one 
stimulus to a competing stimulus is necessary for 
more advanced attention skills such as shifting 
attention between tasks. This skill is particularly 
important for children who display considerable 
difficulty with disengaging attention from preferred 
stimuli or disengaging from stimuli on which they tend 
to perseverate. This can be relevant to the child with 
ADHD because while the misconception is that 
children with ADHD cannot focus at all, they often 
can focus intensely on highly stimulating activities 
(such as computer games) or 
highly preferred activities. It is important that they 
can disengage their attention when more pertinent 
social or academic stimuli present themselves in 
the environment.

Non-vocal Inhibition
 
The purpose of this lesson is to improve the child's 
ability to inhibit non-vocal behaviour. For a child with 
ADHD, an example of a skill target in this lesson 
would be teaching appropriate in-seat behaviour to 
replace inappropriate out-of-seat behaviour (think of 
that child who is always “on the go”). In general, this 
lesson and the Vocal Inhibition lesson tend to be 
relevant to all children who present with the 
hyperactive-impulsive subtype
of ADHD. 

Organising 

The purpose of this lesson is to teach the child to 
organise materials within their intended storage 
spaces. Specifically, the child learns to create 
organisational schemes and organise his/her toys, 
cubby area at school, bookshelf, clothes, backpack, 
desk, bathroom, suitcase, and school paperwork. 

He/she will also learn how to carry items on his/her 
body within an organised fashion. 

This lesson is particularly relevant to children with the 
inattentive subtype of ADHD, although it is often 
useful to those with the hyperactive-impulsive type
 as well.

Shifting Attention
 
The ability to shift attention between different stimuli 
or sources of information is referred to as "shifting 
attention." The child's ability to shift his/her attention 
between different sources of information, tasks, and 
various components of a single task is of critical 
importance in making sense of the mass of 
information presented in academic and social 
environments. Thus, the purpose of this lesson is to 
improve the child's ability to rapidly make multiple 
shifts of attention between different sources of 
information and tasks. This will help to improve the 
child's ability to notice, understand, and respond to 
multiple cues and information, thereby improving 
his/her academic and social functioning. 

Sustained Attention
 
The purpose of this lesson is to improve the child's 
ability to sustain the level of attention necessary for 
appropriate and on-task behaviour. Children with a 
strong ability to sustain their attention are able to 
monitor, control, and adjust their attention as 
situational demands change (e.g., transitioning from 
one activity to another and moving from individual to 
group activities). This lesson targets increasing the 
length of time a child can attend to mastered tasks as 
well as persist with challenging tasks. This lesson is 
often relevant to children with ADHD, especially 
those who exhibit the inattentive subtype.

 
Auditory Memory 

The purpose of this lesson is to teach the child to 
recall auditory stimuli following a time delay. This skill 
is necessary in many situations the child will 
encounter during his/her daily life. For example, the 
child might be given a set of vocal instructions from a 
parent in the morning about what he/she needs to do 
after school. The child will be expected to recall and 
follow the instructions at the appropriate time. 

Likewise, the child's teacher could provide oral 
instructions regarding a homework assignment, which 
the child would then be expected to recall and follow 
the instructions in order to successfully complete the 
given assignment.

Social Flexibility 

The purpose of this lesson is to teach the child to 
recognize when social behaviour and social rules 
change, and identify the new behaviours or rules 
demonstrated by peers. It also aims to teach the child 
to identify naturally occurring social situations where 
his/her behaviour is no longer appropriate, stop a 
previous behaviour in order to exhibit a new 
behaviour, and generate novel social behaviours. 

Visual Memory 

The purpose of this lesson is to teach the child to 
recall visual stimuli. This skill is necessary in many 
situations that the child will encounter during his/her 
daily life. For example visual memory is required for 
simple discriminations when learning to label objects 
(i.e., recalling what an object looks like in order to 
name it) and is needed for the purpose of following 
directions (e.g., remembering what an object looks like 
when asked to retrieve it) and engaging in 
conversation (e.g., recalling what he/she has seen 
when describing it, as in, "I saw a gorilla at the zoo. It 
had big teeth."). These are just a few of many different 
scenarios in which the child will be required to recall 
visual stimuli throughout his/her day. 

Vocal Inhibition 

The purpose of this lesson is to improve the child's 
ability to inhibit vocal behaviour. This lesson can be 
helpful in targeting behaviour such as “shouting out” 
in class, or interrupting others while they are talking. 

Self-management 

The purpose of this lesson is to teach the child to engage in 
self-monitoring, self-evaluation, and self-reinforcement 
when self-management systems are created for the child, 
as well as to create and implement self-management 
systems independently. Self-management is a very 
high-level skill, and there are several foundational skills that 
must be taught before a child is likely to be successful in 

the development of this skill.
This lesson is very helpful to parents, who are often 
exhausted from always needing to manage their child 
or teen’s life for them. Development of this skill is 
critical to leading a successful, independent adult life. 

Adaptive Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish adaptive goals. This 
lesson focuses on teaching comprehensive adaptive 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal, and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child will also learn to problem 
solve and adjust his/her plan to ensure that the goal is 
met on schedule.
 
Many children with ADHD have learned how to brush 
their teeth or bath themselves, but need to be nagged 
and reminded by their parents in order to do so. This 
lesson focuses on teaching the child to plan routines 
by combining adaptive skills. For example, in this 
lesson he/she might combine the skills of brushing 
teeth, undressing, bathing, dressing, and hair care to 
form a plan for "getting ready in the morning." 

Academic Planning 

The purpose of this lesson is to teach the child to use 
planning skills to accomplish academic goals. This 
lesson focuses on teaching comprehensive academic 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child also learns to problem-solve 
and adjust his/her plan to ensure that the goal is met 
on schedule. 

Working Memory 

This lesson will improve the child's performance on working 
memory tasks. Working memory is the active process by 
which stimuli to be remembered are encountered, 
manipulated in a meaningful way, and responded to in an 
effort to meet a goal. This is all done despite distractions 
and interference from other environmental stimuli. 

For example, upon being dropped off at school, the 
child might be asked by his/her parent to run a series 
of errands on his/her way to class (e.g., ask the 
principal a question, borrow an instrument from the 
music room, and check out a book at the library). In 
order to complete the errands in the fastest possible 
time, the child will arrange the relevant locations 
using the most practical chronological sequence (that 
is, begin with the errand closest to the drop-off 
location and finish in the location closest to his/her 
classroom). This process requires that the child 
remember all of the relevant locations while 
simultaneously manipulating the information. 
Furthermore, the child must do this while attempting 
to avoid extraneous thoughts and stimuli in his/her 
environment and manage to achieve his/her goal. 

Shades of Grey
 
The purpose of this lesson is to teach the child that 
not all things are concretely defined and able to be 
categorized in a black / white, yes / no, failure / 
success manner. There is a continuum that exists and 
by learning to categorize things on this continuum, 
abstract information can be better managed and 
understood. This lesson can be successfully used to 
help the child understand that when there is 
information available that is not easily defined and 
concrete in nature, there can be a way to categorize 
this type of abstract information methodically without 
becoming lost in the complex understanding of less 
defined concepts. 

For children with ADHD, this lesson is often used to 
help them process upsetting events and help them 
mediate their reactions to those events. This can go a 
long way towards improving the child’s ability to 
regulate their emotions and avoid outbursts. 

Emotional Self-control
 
The purpose of this lesson is to teach the child to 
engage in strategies that allow him / her to replace 
inappropriate emotional reactions with appropriate 
emotional reactions. The Simple Emotional 
Self-Control Lesson Section will teach the child to 
implement specific coping strategies in specific 
situations. The Advanced Emotional Self-Control 
Lesson Section will teach the child to choose from 
among a variety of coping strategies whenever he/she 
feels upset across many different situations. 

Divided Attention 

Divided attention refers to our ability to attend to 
multiple stimuli simultaneously (i.e. multi-tasking). 
Thus, the objective of this lesson is to improve the 
child's ability to attend to two or more things 
presented at the same time. This will improve his/her 
ability to notice and respond to multiple cues in 
his/her environment, subsequently improving his/her 
adaptive, academic, and social functioning.

 Determining Saliency
 
The purpose of this lesson is to teach the child to 
focus on the most important information delivered 
during class, read in a book, heard in a conversation, 
or observed in social situations. The process of 
identifying and thinking about which information is 
most salient or important is referred to as 
"determining saliency." Children with a strong ability 
to determine the saliency of information are better 
able to filter out distractions and focus on the most 
important, relevant or necessary concepts and ideas 
from the mass of information presented in academic 
and social situations. 

Non-social Problem-solving
 
The purpose of this lesson is to teach the child to 
identify and solve non-social problems as well as to 
persist in solving non-social problems when initial 
solutions are ineffective. The child will also learn to 
identify possible solutions to a non-social problem 
and their good and bad outcomes, and then choose 
the best solution from among the choices (and be able 
to describe why it is the best choice), then implement 
the solution when possible and evaluate whether the 
solution was effective. 

Self-awareness
 
The purpose of this lesson is to teach the child to 
identify his/her strengths, weaknesses, likes, and 
dislikes, and to evaluate himself/herself in terms of 
his/her qualities and attributes. The child is also 
taught to use his/her strengths to improve upon 
his/her weaknesses. 

Social Problem-solving
 
The purpose of this lesson is to teach the child to 

identify and solve social problems as well as to persist 
in solving social problems when initial solutions are 
ineffective. This lesson also teaches the child to 
consider the problem from others' perspectives and to 
explore socially why the issue became a problem to 
begin with. 

Social Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish social goals. This lesson 
focuses on teaching comprehensive social planning skills 
such as setting a goal, developing a plan that includes 
steps needed to meet the goal and estimating how 
much time to allocate to each step, completing each 
step of the plan, monitoring progress toward task 
completion, and evaluating his/her performance. The 
child will also learn to problem solve and adjust his/her 
plan to ensure that the goal is met on schedule. 

Metamemory
 
The purpose of this lesson is to teach the child to 
identify and use strategies to remember important / 
necessary information. This lesson is particularly 
helpful in terms of preparing for tests and exams, but 
can also be helpful for general organization and 
planning, e.g. remembering to take something needed 
for show and tell at school the next day. 

Using a Homework Diary 

The purpose of this lesson is to teach the child to use 
a homework diary to help him / her organise assigned 
homework so that it is completed within the given 
time period. The homework sheet will be used to 
determine what homework he/she needs to complete 
each day, what books need to be taken home to 
complete the homework each day, and what 
assignments on the homework sheet have been 
completed and turned in. This lesson will also help to 
prepare the child to use a planner in the future. 

Using a Planner
 
The purpose of this lesson is to teach the child to 
navigate a planner, schedule dates and store other 
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important information in a planner, and use his/her 
planner to track and attend scheduled events and 
activities. Although the use of longer-term planners 
tends to be introduced when children start having to 
take formal examinations at school, introducing a 
planner early on  in their school career can help to 
teach the child to keep track of school homework and 
activities in his/her daily life with less reliance 
on others. 

Summarising
 
The purpose of this lesson is to teach the child to 
identify the important parts of oral and written 
information and summarise it. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as writing 
notes, making lists, and taking phone messages. 

Paraphrasing 

The purpose of this lesson is to teach the child to take 
both oral and written information and paraphrase it, 
using his/her own words. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as 
delivering oral messages, writing down oral messages 
(such as phone messages), answering open-ended 
questions for school, explaining or discussing 
something read in a book, or writing book reports. 

It's often difficult to distinguish between 
"paraphrasing" and "summarizing." Both, for example, 
involve the ability to express another's idea in your 
own language. So, what's the difference between the 
two? Often, when paraphrasing, the paraphrased 
sentence will maintain the length of the original, while 
the summarised sentence will present only the most 
essential points of the original in the most concise 
language possible. Basically, the difference is one of 
length. www.skillsglobal.com 

In summary, a behaviour analyst with access to a good 
developmental curriculum will be able to design a 
tailor-made intervention programme for a child with 
ADHD that can help decrease problem behaviours and 
improve the child’s skillset in the areas that are deficit. 



ADHD stands for Attention Deficit Hyperactivity 
Disorder. It is a neurological condition which can 
cause difficulties with paying attention, controlling 
impulses, and regulating activity levels. 

How is it different from ADD?

Referred to internationally as general education, 
mainstream schools or classes present the standard 
curriculum without special teaching methods or 
supports. 

What is a remedial school?
 
ADD stands for Attention Deficit Disorder. The term 
is no longer in use. The term ADHD is seen to better 
reflect the core characteristics of the disorder, and 
developed as new research was published and 
understanding of the disorder grew.  

How does ADHD present?

This depends on the type (hyperactive-impulsive, 
inattentive, or combined) as derived from the 
individual’s particular set of symptoms. The symptoms 
for diagnosis of ADHD as laid out in the Diagnostic 
and Statistical Manual of Mental Disorders are as 
follows (www.pearsonclinical.com):

-  Often fails to give close attention to detail or makes  
    careless mistakes in schoolwork or during 
    other activities. 
-  Often as difficulty sustaining attention in tasks or   
    play activities.
-  Often does not seem to listen when spoken 
    to directly. 
-  Often does not follow through on instructions and  
    fails to finish schoolwork or chores. 
-  Often has difficulty organising tasks. 
-  Often avoids, dislikes, or is reluctant to engage in   
    tasks that require sustained mental effort.
-  Often loses things. 
-  Is often easily distracted. 
-  Is often forgetful. 

-  Often fidgets or squirms.
-  Often leaves seat in situations when remaining   
   seated is expected or required.
-  Often runs about or climbs in inappropriate   
    situations.
-  Is often “on the go”, “acting as if driven by a motor,”  
    or otherwise has difficulty being still for extended   
    periods of time.
-  Often talks excessively. 
-  Often blurts out answers.
-  Often has difficulty waiting his/her turn. 
-  Often interrupts.

Several of the symptoms must have been present 
prior to 12 years of age in order for a diagnosis to be 
made. They also have to be present in two or more 
settings, must have persisted for at least six months, 
and there must be clear evidence that the symptoms 
interfere with, or reduce, the quality of social or 
academic functioning.
  
Please note: This information is provided purely for 
educational purposes. A diagnosis can only be made 
by a qualified professional, such as a psychiatrist. 

How many children does ADHD affect?

Statistics specific to South Africa may be less reliable 
than those available in the United States. The Center 
for Disease Control (www.cdc.gov) puts the 
prevalence of ADHD at 9.4% of all children between 
the ages of 2 and 17 years. That’s almost one of out 
every ten children! 

ADHD is diagnosed more often in boys than in girls, 
but this may be because ADHD in girls tends to take 
the inattentive subtype, which can be subtler and 
more likely to ‘fly under the radar’.  

What causes ADHD?

No one knows exactly what causes ADHD but there is 
a hereditary link. If a parent has ADHD, a child has 
more than a 50% chance of having ADHD. If an older 

sibling has it, a child has more than a 30% chance. 
Risk factors for ADHD include low birth weight, 
premature birth, head injuries to the frontal lobe of 
the brain, and smoking or drinking during pregnancy. 
Exposure to lead, pesticides, or other toxins may also 
play a role. 
 
How is a child assessed for ADHD?

Often, parents or teachers are the first to suspect 
ADHD or at least notice that there may be a reason 
the child is not performing at the level they are 
capable of. Evaluation may include 
surveys/questionnaires (such as the Connors Teacher 
Questionnaire or the Vanderbilt Teacher Assessment 
Scale), psychological evaluation, and/or a complete 
developmental, physical, mental, psychosocial, and 
nutritional examination.
 
It is important to go through a thorough assessment 
process, especially since ADHD and other disorders 
are often misdiagnosed, and children are often 
incorrectly labelled.

Is ADHD a childhood disorder?

While some people’s symptoms lessen over time and 
others learn to compensate for their symptoms, 
ADHD tends to be a chronic, long-term condition. 
While the numbers vary from study to study, it can be 
said that as high as 60% of children with ADHD have 
clinically significant symptoms that persist into 
adulthood (www.ncbi.nlm.nih.gov).  

What medication is used for treating ADHD? 

Children who receive behavioural treatment and 
medication often have the best outcomes.  Common 
medications include Concerta, Ritalin, and Strattera. A 
good diet, regular exercise, adequate sleep, and time 
spent in nature are integral as well. 

How much screen time is appropriate for my child?

The American Academy of Paediatrics recommends 
the following: 

•    Under 15 months: none
•    15 months to 5 years: 30-60 minutes per day with   
     adult supervision
•    5-7 years: 30-60 minutes per day
•    7-12 years: up to 1 hour per day
•    12-15 years: up to 1.5 hours per day
•    16 years and older: up to 2 hours per day

How can I promote better sleep in my child?

A good bedtime routine is important. Ask your doctor 

how much sleep your child should be getting per night 
and, based on the time your child needs to wake up, 
work out what time they need to be asleep. The 
bedtime routine, depending on what it consists of and 
how long it takes, should typically be initiated about 
an hour before the child needs to be asleep. An 
example of a bedtime routine would be that after 
supper, the child baths and gets into their pyjamas, 
and then is joined by mom or dad for some bedtime 
reading. Whatever activities the child engages in 
before getting into bed or once in bed should not be 
too stimulating. For example, access to screens (e.g. 
the iPad) should stop 1.5-2 hours before bedtime. 
Make sure your child’s bedroom is dark enough and a 
comfortable temperature to promote adequate sleep. 

Diet in ADHD

In her book, Special Diets for Special Kids, Lisa Lewis, 
PhD. talks about the use of diet to improve symptoms 
in children with ADHD.
 
She refers to the work of Dr Ben Feingold who, in 
1957, claimed that childhood hyperactivity was 
caused by food dyes, artificial flavourings, and certain 
preservatives commonly used to increase the shelf life 
of foods. He hypothesized genetically mediated 
sensitivity to certain artificial ingredients, citing the 
direct correlation between the increasing use of 
additives and the rise in learning and behaviour 
problems. The diet he prescribed, now known as the 
Feingold Diet, eliminated these items, as well as foods 
containing salicylates (a natural chemical found in 
foods such as almonds, berries, apples, apricots, 
berries, cherries, cucumbers, grapes, oranges, plums, 
tangerines, and tomatoes). 

Lewis also refers to research conducted at the ADHD 
Research Centre in the Netherlands by Pessler and 
colleagues in 2010. In this study, Pessler et al had the 
experimental group follow a 5-week elimination diet, 
which the participants in the control group followed 
their usual diet. The number of physical and sleep 
complaints in the diet group was significantly 
decreased as compared to the control group. There 
were significant reductions in the frequency of 
headaches, stomach aches, excessive thirst, 
perspiration, and sleep issues. 

Julie Matthews, in her book Nourishing Hope for 
Autism – Nutrition and Diet Guide for Healing 
Children with ADHD, Autism, and Learning and 
Development Delays discusses ADHD as a set of 
biochemical imbalances that create 
neurological/neurotransmitter imbalances, which 
result in psychological and physical symptoms. She 
notes that digestion, detoxification, and immune 
function are all affected in ADHD. According to 
Matthews, many children with ADHD have food 
sensitivities, and identifying and addressing these can 

reduce symptoms and assist in behaviour and 
learning. She also refers to the Feingold Diet, noting 
that children with ADHD struggle to process artificial 
ingredients and foods that are high in phenols. They 
may get red cheeks and ears when consuming foods 
high in phenols, among other physical symptoms. 
She states that for some children with ADHD, 
cleaning up the diet is enough to significantly impact 
or completely eliminate symptoms. A food sensitivity 
panel can be conducted through a laboratory, or 
parents can begin an elimination diet and record 
changes in their child’s reaction to food and 
behaviour. In Matthews’ opinion, the best food you 
can give your family is:

-    From grass-fed animals
-    Organic 
-    Vine-ripened
-    Fresh from the farmer 

Is it all bad news?

No! Children with ADHD can become highly 
successful adults. Entertainers Howie Mandel and 
Adam Levine have ADHD, as does chef Jamie Oliver 
and Olympic athletes Simone Biles and Michael 
Phelps. Great contributors to the world such as Albert 
Einstein, Walt Disney, and Thomas Edison are also 
said to have had ADHD. 

What can I do at home?

-   Have your child help you make schedules.    
    Demonstrate or model good organizational skills as  
    often as possible. 
-   Give your child responsibilities and chores, and   
    support him/her in completing them. 
-   Make sure that your instructions are clear and have  
    your child repeat them back to you before 
    following them. 
-   Decide on house rules as a family, as well as   
    rewards for keeping to them and consequences for  
    breaking them.  Be consistent in your    
    implementation of the rules and any    
    reward/consequence systems that go along 
    with them. 
-   Focus on effort, not outcomes. This applies   
    especially to academic performance. 
-   Set and stick to routines. 
-   Keep the lines of communication with your child’s  
    teacher(s) open. 
-   Be patient. Recognize the very real obstacles your  
    child’s diagnosis presents to them. Have empathy,  
    without letting the diagnosis become the excuse. 
-   Reach out to a behaviour analyst for help    
    understanding your child’s behaviour, what   
    motivates and maintains it, and what can be done   
    to make positive change in it. 

How does Behavioural Intervention help in 
treating ADHD?

Behavioural intervention uses a set of research-based 
techniques and tools to increase behaviour in the 
areas where skills are deficit, and decrease 
problematic or challenging behaviours. Often, it is a 
skill deficit that is causing a behavioural excess, for 
example in the case of a lack of impulse control 
causing issues with impulsivity.

Problem behaviour in ADHD 

A behaviour is considered problematic when it 
interferes with the child’s ability to socialize or learn, 
or puts the child or others at risk of harm. If your child 
presents with challenging behaviours as a result of 
ADHD, the first thing that a behaviour analyst will do 
is conduct a Functional Behaviour Assessment (FBA). 
The purpose of this is to gather information about 
why the problem behaviour is occurring. It typically 
entails an interview (i.e. asking you or teachers about 
the problem behaviour) and direct observation 
(observing the child in the natural environment, i.e. 
home or school, and making notes about the 
circumstances under which the behaviour occurs. 
This leads to a sequential description of what typically 
occurs before the problem behaviour (e.g. a demand is 
placed), what the behaviour looks like (e.g. running away 
from the person placing the demand), and what typically 
occurs after the problem behaviour (e.g. the person who 
placed the demand either shouting at the child, 
administering some sort of punishment, or sighing and 
rolling their eyes in an exasperated fashion). 

There are four main reasons for problem behaviour: 

-    Escape (to get out of a situation or to get out of doing  
     something) 
-    Attention (to get a reaction of some sort out of other  
     people, e.g. teachers or peers)
-    Access to tangible (to get something or to access   
     some activity)
-    Automatic/sensory (the behaviour itself feels good or  
     relieves some discomfort)

Once the function/reason for the behaviour is identified, 
the behaviour analyst will create a tailor-made Behaviour 
Intervention Plan (BIP) to decrease its frequency (how 
often it happens), magnitude (how intense it is), or 
duration (how long it lasts).

The BIP will outline what constitutes an occurrence of 
the behaviour (for the sake of consistency), what to do 
to decrease the chances of the behaviour occurring, 
what replacement behaviour to teach the child to 
engage in so that they do not need to engage in the 
problem behaviour, and what to do when the 
behaviour happens to decrease the chances of it 
occurring again in future.

While guidelines and suggestions given by most other 
professionals or found on ADHD websites may be a 
helpful starting point, there is no equivalent to a 
tailor-made BIP. A BIP takes the specific child into 
consideration – their symptoms, strengths, settings, 
skill deficits, and the function of their particular 
behaviour. Furthermore, behaviour analysts measure 
and record measurements of problem behaviour to 
ensure that the BIP is effective and there is a tangible 
decrease in the problem behaviour over time.  

Skill Acquisition in ADHD

A behaviour analyst will conduct an observation in a 
real-life setting, e.g. the home or at school, as well as a 
review of reports from other previously or currently 
involved professionals (e.g. speech therapists, 
occupational therapists, teachers), to see what areas 
of difficulty the child is experiencing. Armed with their 
knowledge of typical development, the behaviour 
analyst then looks at what skills are needed to be 
successful in those areas, and which of those skills the 
child is missing or has only partially developed. A 
follow-up, one-on-one assessment will likely be 
needed, so that the behaviour analyst can determine 
how far from developmental norms the child is with 
those skills. The main deficits in ADHD tend to be in 
the area of development called Executive Functions. 
Think of this as the CEO in your brain – the area 
responsible for organising, planning, coordinating, and 
all other high-level tasks.

Lessons to teach Executive 

Functioning Skills

Waiting
 
The goal of this lesson is to teach the child to wait for 
increasing periods of time for desired items and 
activities and to follow "waiting rules" that describe 

conditions that must exist and behaviours that must 
be completed prior to gaining access to desired or 
needed items and activities. This lesson further aims 
to teach the child to delay gratification by forgoing 
smaller, less preferred items in order to access larger 
or more desired rewards. This lesson is relevant to 
many children with ADHD, especially those who 
exhibit the hyperactive-impulsive type of ADHD.

Simple Problem-solving
 
The other problem solving lessons within the 
Executive Functions Curriculum (Non-social Problem 
Solving and Social Problem Solving) were created for 
older children who are able to identify possible 
outcomes of solutions to problems, pick the best 
solution, and persist in the face of obstacles; however, 
problem solving skills begin to develop at a much 
more simple level early on.
 
Thus, this lesson was created with the younger child 
in mind. The purpose of this lesson is to teach 
children with limited language to begin using problem 
solving skills to obtain desired items, activities, or help 
carrying out desired actions. This lesson can be a 
helpful foundation for children with ADHD to develop 
more complex problem-solving skills later on. 

If a child with ADHD can learn to identify the problem 
he/she is having, generate multiple plausible 
solutions, implement a solution, and evaluate its 
effectiveness, he/she can avoid repeating mistakes in 
social and academic situations.

Activity Schedules and To-do Lists
 
The purpose of this lesson is to teach the child to 
independently complete a series of scheduled 
activities. This helps the child to keep himself/herself 
busy, as oftentimes children have the skills to do 
various activities but instead they sit around or get up 
to mischief unless vocally instructed to engage in 
an activity.
 
Specifically, the child will learn to follow his/her first 
activity schedule with / without new activities added 
to it, do unknown tasks using an activity schedule, 
sequence his/her own activity schedule by choosing 
from an array of mandated activities (from a 
mandated activities binder) and create a to-do list and 
follow it. 

Exposure to this lesson will also help the child to 
perform more successfully in other planning lessons 
within the Executive Functions Curriculum wherein 
he/she is expected to follow a schedule (e.g., Using a 
Weekly Homework Sheet, Using a Planner, Adaptive 
Planning, Social Planning, and Academic Planning). 

Disengagement 

Disengagement involves terminating attention from 
one specific focus and moving it to another target. 
The purpose of this lesson is to teach the child to 
disengage from visual, auditory, and vocal stimuli. 
Being able to disengage one's attention from one 
stimulus to a competing stimulus is necessary for 
more advanced attention skills such as shifting 
attention between tasks. This skill is particularly 
important for children who display considerable 
difficulty with disengaging attention from preferred 
stimuli or disengaging from stimuli on which they tend 
to perseverate. This can be relevant to the child with 
ADHD because while the misconception is that 
children with ADHD cannot focus at all, they often 
can focus intensely on highly stimulating activities 
(such as computer games) or 
highly preferred activities. It is important that they 
can disengage their attention when more pertinent 
social or academic stimuli present themselves in 
the environment.

Non-vocal Inhibition
 
The purpose of this lesson is to improve the child's 
ability to inhibit non-vocal behaviour. For a child with 
ADHD, an example of a skill target in this lesson 
would be teaching appropriate in-seat behaviour to 
replace inappropriate out-of-seat behaviour (think of 
that child who is always “on the go”). In general, this 
lesson and the Vocal Inhibition lesson tend to be 
relevant to all children who present with the 
hyperactive-impulsive subtype
of ADHD. 

Organising 

The purpose of this lesson is to teach the child to 
organise materials within their intended storage 
spaces. Specifically, the child learns to create 
organisational schemes and organise his/her toys, 
cubby area at school, bookshelf, clothes, backpack, 
desk, bathroom, suitcase, and school paperwork. 

He/she will also learn how to carry items on his/her 
body within an organised fashion. 

This lesson is particularly relevant to children with the 
inattentive subtype of ADHD, although it is often 
useful to those with the hyperactive-impulsive type
 as well.

Shifting Attention
 
The ability to shift attention between different stimuli 
or sources of information is referred to as "shifting 
attention." The child's ability to shift his/her attention 
between different sources of information, tasks, and 
various components of a single task is of critical 
importance in making sense of the mass of 
information presented in academic and social 
environments. Thus, the purpose of this lesson is to 
improve the child's ability to rapidly make multiple 
shifts of attention between different sources of 
information and tasks. This will help to improve the 
child's ability to notice, understand, and respond to 
multiple cues and information, thereby improving 
his/her academic and social functioning. 

Sustained Attention
 
The purpose of this lesson is to improve the child's 
ability to sustain the level of attention necessary for 
appropriate and on-task behaviour. Children with a 
strong ability to sustain their attention are able to 
monitor, control, and adjust their attention as 
situational demands change (e.g., transitioning from 
one activity to another and moving from individual to 
group activities). This lesson targets increasing the 
length of time a child can attend to mastered tasks as 
well as persist with challenging tasks. This lesson is 
often relevant to children with ADHD, especially 
those who exhibit the inattentive subtype.

 
Auditory Memory 

The purpose of this lesson is to teach the child to 
recall auditory stimuli following a time delay. This skill 
is necessary in many situations the child will 
encounter during his/her daily life. For example, the 
child might be given a set of vocal instructions from a 
parent in the morning about what he/she needs to do 
after school. The child will be expected to recall and 
follow the instructions at the appropriate time. 

Likewise, the child's teacher could provide oral 
instructions regarding a homework assignment, which 
the child would then be expected to recall and follow 
the instructions in order to successfully complete the 
given assignment.

Social Flexibility 

The purpose of this lesson is to teach the child to 
recognize when social behaviour and social rules 
change, and identify the new behaviours or rules 
demonstrated by peers. It also aims to teach the child 
to identify naturally occurring social situations where 
his/her behaviour is no longer appropriate, stop a 
previous behaviour in order to exhibit a new 
behaviour, and generate novel social behaviours. 

Visual Memory 

The purpose of this lesson is to teach the child to 
recall visual stimuli. This skill is necessary in many 
situations that the child will encounter during his/her 
daily life. For example visual memory is required for 
simple discriminations when learning to label objects 
(i.e., recalling what an object looks like in order to 
name it) and is needed for the purpose of following 
directions (e.g., remembering what an object looks like 
when asked to retrieve it) and engaging in 
conversation (e.g., recalling what he/she has seen 
when describing it, as in, "I saw a gorilla at the zoo. It 
had big teeth."). These are just a few of many different 
scenarios in which the child will be required to recall 
visual stimuli throughout his/her day. 

Vocal Inhibition 

The purpose of this lesson is to improve the child's 
ability to inhibit vocal behaviour. This lesson can be 
helpful in targeting behaviour such as “shouting out” 
in class, or interrupting others while they are talking. 

Self-management 

The purpose of this lesson is to teach the child to engage in 
self-monitoring, self-evaluation, and self-reinforcement 
when self-management systems are created for the child, 
as well as to create and implement self-management 
systems independently. Self-management is a very 
high-level skill, and there are several foundational skills that 
must be taught before a child is likely to be successful in 

the development of this skill.
This lesson is very helpful to parents, who are often 
exhausted from always needing to manage their child 
or teen’s life for them. Development of this skill is 
critical to leading a successful, independent adult life. 

Adaptive Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish adaptive goals. This 
lesson focuses on teaching comprehensive adaptive 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal, and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child will also learn to problem 
solve and adjust his/her plan to ensure that the goal is 
met on schedule.
 
Many children with ADHD have learned how to brush 
their teeth or bath themselves, but need to be nagged 
and reminded by their parents in order to do so. This 
lesson focuses on teaching the child to plan routines 
by combining adaptive skills. For example, in this 
lesson he/she might combine the skills of brushing 
teeth, undressing, bathing, dressing, and hair care to 
form a plan for "getting ready in the morning." 

Academic Planning 

The purpose of this lesson is to teach the child to use 
planning skills to accomplish academic goals. This 
lesson focuses on teaching comprehensive academic 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child also learns to problem-solve 
and adjust his/her plan to ensure that the goal is met 
on schedule. 

Working Memory 

This lesson will improve the child's performance on working 
memory tasks. Working memory is the active process by 
which stimuli to be remembered are encountered, 
manipulated in a meaningful way, and responded to in an 
effort to meet a goal. This is all done despite distractions 
and interference from other environmental stimuli. 

For example, upon being dropped off at school, the 
child might be asked by his/her parent to run a series 
of errands on his/her way to class (e.g., ask the 
principal a question, borrow an instrument from the 
music room, and check out a book at the library). In 
order to complete the errands in the fastest possible 
time, the child will arrange the relevant locations 
using the most practical chronological sequence (that 
is, begin with the errand closest to the drop-off 
location and finish in the location closest to his/her 
classroom). This process requires that the child 
remember all of the relevant locations while 
simultaneously manipulating the information. 
Furthermore, the child must do this while attempting 
to avoid extraneous thoughts and stimuli in his/her 
environment and manage to achieve his/her goal. 

Shades of Grey
 
The purpose of this lesson is to teach the child that 
not all things are concretely defined and able to be 
categorized in a black / white, yes / no, failure / 
success manner. There is a continuum that exists and 
by learning to categorize things on this continuum, 
abstract information can be better managed and 
understood. This lesson can be successfully used to 
help the child understand that when there is 
information available that is not easily defined and 
concrete in nature, there can be a way to categorize 
this type of abstract information methodically without 
becoming lost in the complex understanding of less 
defined concepts. 

For children with ADHD, this lesson is often used to 
help them process upsetting events and help them 
mediate their reactions to those events. This can go a 
long way towards improving the child’s ability to 
regulate their emotions and avoid outbursts. 

Emotional Self-control
 
The purpose of this lesson is to teach the child to 
engage in strategies that allow him / her to replace 
inappropriate emotional reactions with appropriate 
emotional reactions. The Simple Emotional 
Self-Control Lesson Section will teach the child to 
implement specific coping strategies in specific 
situations. The Advanced Emotional Self-Control 
Lesson Section will teach the child to choose from 
among a variety of coping strategies whenever he/she 
feels upset across many different situations. 

Divided Attention 

Divided attention refers to our ability to attend to 
multiple stimuli simultaneously (i.e. multi-tasking). 
Thus, the objective of this lesson is to improve the 
child's ability to attend to two or more things 
presented at the same time. This will improve his/her 
ability to notice and respond to multiple cues in 
his/her environment, subsequently improving his/her 
adaptive, academic, and social functioning.

 Determining Saliency
 
The purpose of this lesson is to teach the child to 
focus on the most important information delivered 
during class, read in a book, heard in a conversation, 
or observed in social situations. The process of 
identifying and thinking about which information is 
most salient or important is referred to as 
"determining saliency." Children with a strong ability 
to determine the saliency of information are better 
able to filter out distractions and focus on the most 
important, relevant or necessary concepts and ideas 
from the mass of information presented in academic 
and social situations. 

Non-social Problem-solving
 
The purpose of this lesson is to teach the child to 
identify and solve non-social problems as well as to 
persist in solving non-social problems when initial 
solutions are ineffective. The child will also learn to 
identify possible solutions to a non-social problem 
and their good and bad outcomes, and then choose 
the best solution from among the choices (and be able 
to describe why it is the best choice), then implement 
the solution when possible and evaluate whether the 
solution was effective. 

Self-awareness
 
The purpose of this lesson is to teach the child to 
identify his/her strengths, weaknesses, likes, and 
dislikes, and to evaluate himself/herself in terms of 
his/her qualities and attributes. The child is also 
taught to use his/her strengths to improve upon 
his/her weaknesses. 

Social Problem-solving
 
The purpose of this lesson is to teach the child to 

identify and solve social problems as well as to persist 
in solving social problems when initial solutions are 
ineffective. This lesson also teaches the child to 
consider the problem from others' perspectives and to 
explore socially why the issue became a problem to 
begin with. 

Social Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish social goals. This lesson 
focuses on teaching comprehensive social planning skills 
such as setting a goal, developing a plan that includes 
steps needed to meet the goal and estimating how 
much time to allocate to each step, completing each 
step of the plan, monitoring progress toward task 
completion, and evaluating his/her performance. The 
child will also learn to problem solve and adjust his/her 
plan to ensure that the goal is met on schedule. 

Metamemory
 
The purpose of this lesson is to teach the child to 
identify and use strategies to remember important / 
necessary information. This lesson is particularly 
helpful in terms of preparing for tests and exams, but 
can also be helpful for general organization and 
planning, e.g. remembering to take something needed 
for show and tell at school the next day. 

Using a Homework Diary 

The purpose of this lesson is to teach the child to use 
a homework diary to help him / her organise assigned 
homework so that it is completed within the given 
time period. The homework sheet will be used to 
determine what homework he/she needs to complete 
each day, what books need to be taken home to 
complete the homework each day, and what 
assignments on the homework sheet have been 
completed and turned in. This lesson will also help to 
prepare the child to use a planner in the future. 

Using a Planner
 
The purpose of this lesson is to teach the child to 
navigate a planner, schedule dates and store other 
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important information in a planner, and use his/her 
planner to track and attend scheduled events and 
activities. Although the use of longer-term planners 
tends to be introduced when children start having to 
take formal examinations at school, introducing a 
planner early on  in their school career can help to 
teach the child to keep track of school homework and 
activities in his/her daily life with less reliance 
on others. 

Summarising
 
The purpose of this lesson is to teach the child to 
identify the important parts of oral and written 
information and summarise it. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as writing 
notes, making lists, and taking phone messages. 

Paraphrasing 

The purpose of this lesson is to teach the child to take 
both oral and written information and paraphrase it, 
using his/her own words. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as 
delivering oral messages, writing down oral messages 
(such as phone messages), answering open-ended 
questions for school, explaining or discussing 
something read in a book, or writing book reports. 

It's often difficult to distinguish between 
"paraphrasing" and "summarizing." Both, for example, 
involve the ability to express another's idea in your 
own language. So, what's the difference between the 
two? Often, when paraphrasing, the paraphrased 
sentence will maintain the length of the original, while 
the summarised sentence will present only the most 
essential points of the original in the most concise 
language possible. Basically, the difference is one of 
length. www.skillsglobal.com 

In summary, a behaviour analyst with access to a good 
developmental curriculum will be able to design a 
tailor-made intervention programme for a child with 
ADHD that can help decrease problem behaviours and 
improve the child’s skillset in the areas that are deficit. 



ADHD stands for Attention Deficit Hyperactivity 
Disorder. It is a neurological condition which can 
cause difficulties with paying attention, controlling 
impulses, and regulating activity levels. 

How is it different from ADD?

Referred to internationally as general education, 
mainstream schools or classes present the standard 
curriculum without special teaching methods or 
supports. 

What is a remedial school?
 
ADD stands for Attention Deficit Disorder. The term 
is no longer in use. The term ADHD is seen to better 
reflect the core characteristics of the disorder, and 
developed as new research was published and 
understanding of the disorder grew.  

How does ADHD present?

This depends on the type (hyperactive-impulsive, 
inattentive, or combined) as derived from the 
individual’s particular set of symptoms. The symptoms 
for diagnosis of ADHD as laid out in the Diagnostic 
and Statistical Manual of Mental Disorders are as 
follows (www.pearsonclinical.com):

-  Often fails to give close attention to detail or makes  
    careless mistakes in schoolwork or during 
    other activities. 
-  Often as difficulty sustaining attention in tasks or   
    play activities.
-  Often does not seem to listen when spoken 
    to directly. 
-  Often does not follow through on instructions and  
    fails to finish schoolwork or chores. 
-  Often has difficulty organising tasks. 
-  Often avoids, dislikes, or is reluctant to engage in   
    tasks that require sustained mental effort.
-  Often loses things. 
-  Is often easily distracted. 
-  Is often forgetful. 

-  Often fidgets or squirms.
-  Often leaves seat in situations when remaining   
   seated is expected or required.
-  Often runs about or climbs in inappropriate   
    situations.
-  Is often “on the go”, “acting as if driven by a motor,”  
    or otherwise has difficulty being still for extended   
    periods of time.
-  Often talks excessively. 
-  Often blurts out answers.
-  Often has difficulty waiting his/her turn. 
-  Often interrupts.

Several of the symptoms must have been present 
prior to 12 years of age in order for a diagnosis to be 
made. They also have to be present in two or more 
settings, must have persisted for at least six months, 
and there must be clear evidence that the symptoms 
interfere with, or reduce, the quality of social or 
academic functioning.
  
Please note: This information is provided purely for 
educational purposes. A diagnosis can only be made 
by a qualified professional, such as a psychiatrist. 

How many children does ADHD affect?

Statistics specific to South Africa may be less reliable 
than those available in the United States. The Center 
for Disease Control (www.cdc.gov) puts the 
prevalence of ADHD at 9.4% of all children between 
the ages of 2 and 17 years. That’s almost one of out 
every ten children! 

ADHD is diagnosed more often in boys than in girls, 
but this may be because ADHD in girls tends to take 
the inattentive subtype, which can be subtler and 
more likely to ‘fly under the radar’.  

What causes ADHD?

No one knows exactly what causes ADHD but there is 
a hereditary link. If a parent has ADHD, a child has 
more than a 50% chance of having ADHD. If an older 

sibling has it, a child has more than a 30% chance. 
Risk factors for ADHD include low birth weight, 
premature birth, head injuries to the frontal lobe of 
the brain, and smoking or drinking during pregnancy. 
Exposure to lead, pesticides, or other toxins may also 
play a role. 
 
How is a child assessed for ADHD?

Often, parents or teachers are the first to suspect 
ADHD or at least notice that there may be a reason 
the child is not performing at the level they are 
capable of. Evaluation may include 
surveys/questionnaires (such as the Connors Teacher 
Questionnaire or the Vanderbilt Teacher Assessment 
Scale), psychological evaluation, and/or a complete 
developmental, physical, mental, psychosocial, and 
nutritional examination.
 
It is important to go through a thorough assessment 
process, especially since ADHD and other disorders 
are often misdiagnosed, and children are often 
incorrectly labelled.

Is ADHD a childhood disorder?

While some people’s symptoms lessen over time and 
others learn to compensate for their symptoms, 
ADHD tends to be a chronic, long-term condition. 
While the numbers vary from study to study, it can be 
said that as high as 60% of children with ADHD have 
clinically significant symptoms that persist into 
adulthood (www.ncbi.nlm.nih.gov).  

What medication is used for treating ADHD? 

Children who receive behavioural treatment and 
medication often have the best outcomes.  Common 
medications include Concerta, Ritalin, and Strattera. A 
good diet, regular exercise, adequate sleep, and time 
spent in nature are integral as well. 

How much screen time is appropriate for my child?

The American Academy of Paediatrics recommends 
the following: 

•    Under 15 months: none
•    15 months to 5 years: 30-60 minutes per day with   
     adult supervision
•    5-7 years: 30-60 minutes per day
•    7-12 years: up to 1 hour per day
•    12-15 years: up to 1.5 hours per day
•    16 years and older: up to 2 hours per day

How can I promote better sleep in my child?

A good bedtime routine is important. Ask your doctor 

how much sleep your child should be getting per night 
and, based on the time your child needs to wake up, 
work out what time they need to be asleep. The 
bedtime routine, depending on what it consists of and 
how long it takes, should typically be initiated about 
an hour before the child needs to be asleep. An 
example of a bedtime routine would be that after 
supper, the child baths and gets into their pyjamas, 
and then is joined by mom or dad for some bedtime 
reading. Whatever activities the child engages in 
before getting into bed or once in bed should not be 
too stimulating. For example, access to screens (e.g. 
the iPad) should stop 1.5-2 hours before bedtime. 
Make sure your child’s bedroom is dark enough and a 
comfortable temperature to promote adequate sleep. 

Diet in ADHD

In her book, Special Diets for Special Kids, Lisa Lewis, 
PhD. talks about the use of diet to improve symptoms 
in children with ADHD.
 
She refers to the work of Dr Ben Feingold who, in 
1957, claimed that childhood hyperactivity was 
caused by food dyes, artificial flavourings, and certain 
preservatives commonly used to increase the shelf life 
of foods. He hypothesized genetically mediated 
sensitivity to certain artificial ingredients, citing the 
direct correlation between the increasing use of 
additives and the rise in learning and behaviour 
problems. The diet he prescribed, now known as the 
Feingold Diet, eliminated these items, as well as foods 
containing salicylates (a natural chemical found in 
foods such as almonds, berries, apples, apricots, 
berries, cherries, cucumbers, grapes, oranges, plums, 
tangerines, and tomatoes). 

Lewis also refers to research conducted at the ADHD 
Research Centre in the Netherlands by Pessler and 
colleagues in 2010. In this study, Pessler et al had the 
experimental group follow a 5-week elimination diet, 
which the participants in the control group followed 
their usual diet. The number of physical and sleep 
complaints in the diet group was significantly 
decreased as compared to the control group. There 
were significant reductions in the frequency of 
headaches, stomach aches, excessive thirst, 
perspiration, and sleep issues. 

Julie Matthews, in her book Nourishing Hope for 
Autism – Nutrition and Diet Guide for Healing 
Children with ADHD, Autism, and Learning and 
Development Delays discusses ADHD as a set of 
biochemical imbalances that create 
neurological/neurotransmitter imbalances, which 
result in psychological and physical symptoms. She 
notes that digestion, detoxification, and immune 
function are all affected in ADHD. According to 
Matthews, many children with ADHD have food 
sensitivities, and identifying and addressing these can 

reduce symptoms and assist in behaviour and 
learning. She also refers to the Feingold Diet, noting 
that children with ADHD struggle to process artificial 
ingredients and foods that are high in phenols. They 
may get red cheeks and ears when consuming foods 
high in phenols, among other physical symptoms. 
She states that for some children with ADHD, 
cleaning up the diet is enough to significantly impact 
or completely eliminate symptoms. A food sensitivity 
panel can be conducted through a laboratory, or 
parents can begin an elimination diet and record 
changes in their child’s reaction to food and 
behaviour. In Matthews’ opinion, the best food you 
can give your family is:

-    From grass-fed animals
-    Organic 
-    Vine-ripened
-    Fresh from the farmer 

Is it all bad news?

No! Children with ADHD can become highly 
successful adults. Entertainers Howie Mandel and 
Adam Levine have ADHD, as does chef Jamie Oliver 
and Olympic athletes Simone Biles and Michael 
Phelps. Great contributors to the world such as Albert 
Einstein, Walt Disney, and Thomas Edison are also 
said to have had ADHD. 

What can I do at home?

-   Have your child help you make schedules.    
    Demonstrate or model good organizational skills as  
    often as possible. 
-   Give your child responsibilities and chores, and   
    support him/her in completing them. 
-   Make sure that your instructions are clear and have  
    your child repeat them back to you before 
    following them. 
-   Decide on house rules as a family, as well as   
    rewards for keeping to them and consequences for  
    breaking them.  Be consistent in your    
    implementation of the rules and any    
    reward/consequence systems that go along 
    with them. 
-   Focus on effort, not outcomes. This applies   
    especially to academic performance. 
-   Set and stick to routines. 
-   Keep the lines of communication with your child’s  
    teacher(s) open. 
-   Be patient. Recognize the very real obstacles your  
    child’s diagnosis presents to them. Have empathy,  
    without letting the diagnosis become the excuse. 
-   Reach out to a behaviour analyst for help    
    understanding your child’s behaviour, what   
    motivates and maintains it, and what can be done   
    to make positive change in it. 

How does Behavioural Intervention help in 
treating ADHD?

Behavioural intervention uses a set of research-based 
techniques and tools to increase behaviour in the 
areas where skills are deficit, and decrease 
problematic or challenging behaviours. Often, it is a 
skill deficit that is causing a behavioural excess, for 
example in the case of a lack of impulse control 
causing issues with impulsivity.

Problem behaviour in ADHD 

A behaviour is considered problematic when it 
interferes with the child’s ability to socialize or learn, 
or puts the child or others at risk of harm. If your child 
presents with challenging behaviours as a result of 
ADHD, the first thing that a behaviour analyst will do 
is conduct a Functional Behaviour Assessment (FBA). 
The purpose of this is to gather information about 
why the problem behaviour is occurring. It typically 
entails an interview (i.e. asking you or teachers about 
the problem behaviour) and direct observation 
(observing the child in the natural environment, i.e. 
home or school, and making notes about the 
circumstances under which the behaviour occurs. 
This leads to a sequential description of what typically 
occurs before the problem behaviour (e.g. a demand is 
placed), what the behaviour looks like (e.g. running away 
from the person placing the demand), and what typically 
occurs after the problem behaviour (e.g. the person who 
placed the demand either shouting at the child, 
administering some sort of punishment, or sighing and 
rolling their eyes in an exasperated fashion). 

There are four main reasons for problem behaviour: 

-    Escape (to get out of a situation or to get out of doing  
     something) 
-    Attention (to get a reaction of some sort out of other  
     people, e.g. teachers or peers)
-    Access to tangible (to get something or to access   
     some activity)
-    Automatic/sensory (the behaviour itself feels good or  
     relieves some discomfort)

Once the function/reason for the behaviour is identified, 
the behaviour analyst will create a tailor-made Behaviour 
Intervention Plan (BIP) to decrease its frequency (how 
often it happens), magnitude (how intense it is), or 
duration (how long it lasts).

The BIP will outline what constitutes an occurrence of 
the behaviour (for the sake of consistency), what to do 
to decrease the chances of the behaviour occurring, 
what replacement behaviour to teach the child to 
engage in so that they do not need to engage in the 
problem behaviour, and what to do when the 
behaviour happens to decrease the chances of it 
occurring again in future.

While guidelines and suggestions given by most other 
professionals or found on ADHD websites may be a 
helpful starting point, there is no equivalent to a 
tailor-made BIP. A BIP takes the specific child into 
consideration – their symptoms, strengths, settings, 
skill deficits, and the function of their particular 
behaviour. Furthermore, behaviour analysts measure 
and record measurements of problem behaviour to 
ensure that the BIP is effective and there is a tangible 
decrease in the problem behaviour over time.  

Skill Acquisition in ADHD

A behaviour analyst will conduct an observation in a 
real-life setting, e.g. the home or at school, as well as a 
review of reports from other previously or currently 
involved professionals (e.g. speech therapists, 
occupational therapists, teachers), to see what areas 
of difficulty the child is experiencing. Armed with their 
knowledge of typical development, the behaviour 
analyst then looks at what skills are needed to be 
successful in those areas, and which of those skills the 
child is missing or has only partially developed. A 
follow-up, one-on-one assessment will likely be 
needed, so that the behaviour analyst can determine 
how far from developmental norms the child is with 
those skills. The main deficits in ADHD tend to be in 
the area of development called Executive Functions. 
Think of this as the CEO in your brain – the area 
responsible for organising, planning, coordinating, and 
all other high-level tasks.

Lessons to teach Executive 

Functioning Skills

Waiting
 
The goal of this lesson is to teach the child to wait for 
increasing periods of time for desired items and 
activities and to follow "waiting rules" that describe 

conditions that must exist and behaviours that must 
be completed prior to gaining access to desired or 
needed items and activities. This lesson further aims 
to teach the child to delay gratification by forgoing 
smaller, less preferred items in order to access larger 
or more desired rewards. This lesson is relevant to 
many children with ADHD, especially those who 
exhibit the hyperactive-impulsive type of ADHD.

Simple Problem-solving
 
The other problem solving lessons within the 
Executive Functions Curriculum (Non-social Problem 
Solving and Social Problem Solving) were created for 
older children who are able to identify possible 
outcomes of solutions to problems, pick the best 
solution, and persist in the face of obstacles; however, 
problem solving skills begin to develop at a much 
more simple level early on.
 
Thus, this lesson was created with the younger child 
in mind. The purpose of this lesson is to teach 
children with limited language to begin using problem 
solving skills to obtain desired items, activities, or help 
carrying out desired actions. This lesson can be a 
helpful foundation for children with ADHD to develop 
more complex problem-solving skills later on. 

If a child with ADHD can learn to identify the problem 
he/she is having, generate multiple plausible 
solutions, implement a solution, and evaluate its 
effectiveness, he/she can avoid repeating mistakes in 
social and academic situations.

Activity Schedules and To-do Lists
 
The purpose of this lesson is to teach the child to 
independently complete a series of scheduled 
activities. This helps the child to keep himself/herself 
busy, as oftentimes children have the skills to do 
various activities but instead they sit around or get up 
to mischief unless vocally instructed to engage in 
an activity.
 
Specifically, the child will learn to follow his/her first 
activity schedule with / without new activities added 
to it, do unknown tasks using an activity schedule, 
sequence his/her own activity schedule by choosing 
from an array of mandated activities (from a 
mandated activities binder) and create a to-do list and 
follow it. 

Exposure to this lesson will also help the child to 
perform more successfully in other planning lessons 
within the Executive Functions Curriculum wherein 
he/she is expected to follow a schedule (e.g., Using a 
Weekly Homework Sheet, Using a Planner, Adaptive 
Planning, Social Planning, and Academic Planning). 

Disengagement 

Disengagement involves terminating attention from 
one specific focus and moving it to another target. 
The purpose of this lesson is to teach the child to 
disengage from visual, auditory, and vocal stimuli. 
Being able to disengage one's attention from one 
stimulus to a competing stimulus is necessary for 
more advanced attention skills such as shifting 
attention between tasks. This skill is particularly 
important for children who display considerable 
difficulty with disengaging attention from preferred 
stimuli or disengaging from stimuli on which they tend 
to perseverate. This can be relevant to the child with 
ADHD because while the misconception is that 
children with ADHD cannot focus at all, they often 
can focus intensely on highly stimulating activities 
(such as computer games) or 
highly preferred activities. It is important that they 
can disengage their attention when more pertinent 
social or academic stimuli present themselves in 
the environment.

Non-vocal Inhibition
 
The purpose of this lesson is to improve the child's 
ability to inhibit non-vocal behaviour. For a child with 
ADHD, an example of a skill target in this lesson 
would be teaching appropriate in-seat behaviour to 
replace inappropriate out-of-seat behaviour (think of 
that child who is always “on the go”). In general, this 
lesson and the Vocal Inhibition lesson tend to be 
relevant to all children who present with the 
hyperactive-impulsive subtype
of ADHD. 

Organising 

The purpose of this lesson is to teach the child to 
organise materials within their intended storage 
spaces. Specifically, the child learns to create 
organisational schemes and organise his/her toys, 
cubby area at school, bookshelf, clothes, backpack, 
desk, bathroom, suitcase, and school paperwork. 

He/she will also learn how to carry items on his/her 
body within an organised fashion. 

This lesson is particularly relevant to children with the 
inattentive subtype of ADHD, although it is often 
useful to those with the hyperactive-impulsive type
 as well.

Shifting Attention
 
The ability to shift attention between different stimuli 
or sources of information is referred to as "shifting 
attention." The child's ability to shift his/her attention 
between different sources of information, tasks, and 
various components of a single task is of critical 
importance in making sense of the mass of 
information presented in academic and social 
environments. Thus, the purpose of this lesson is to 
improve the child's ability to rapidly make multiple 
shifts of attention between different sources of 
information and tasks. This will help to improve the 
child's ability to notice, understand, and respond to 
multiple cues and information, thereby improving 
his/her academic and social functioning. 

Sustained Attention
 
The purpose of this lesson is to improve the child's 
ability to sustain the level of attention necessary for 
appropriate and on-task behaviour. Children with a 
strong ability to sustain their attention are able to 
monitor, control, and adjust their attention as 
situational demands change (e.g., transitioning from 
one activity to another and moving from individual to 
group activities). This lesson targets increasing the 
length of time a child can attend to mastered tasks as 
well as persist with challenging tasks. This lesson is 
often relevant to children with ADHD, especially 
those who exhibit the inattentive subtype.

 
Auditory Memory 

The purpose of this lesson is to teach the child to 
recall auditory stimuli following a time delay. This skill 
is necessary in many situations the child will 
encounter during his/her daily life. For example, the 
child might be given a set of vocal instructions from a 
parent in the morning about what he/she needs to do 
after school. The child will be expected to recall and 
follow the instructions at the appropriate time. 

Likewise, the child's teacher could provide oral 
instructions regarding a homework assignment, which 
the child would then be expected to recall and follow 
the instructions in order to successfully complete the 
given assignment.

Social Flexibility 

The purpose of this lesson is to teach the child to 
recognize when social behaviour and social rules 
change, and identify the new behaviours or rules 
demonstrated by peers. It also aims to teach the child 
to identify naturally occurring social situations where 
his/her behaviour is no longer appropriate, stop a 
previous behaviour in order to exhibit a new 
behaviour, and generate novel social behaviours. 

Visual Memory 

The purpose of this lesson is to teach the child to 
recall visual stimuli. This skill is necessary in many 
situations that the child will encounter during his/her 
daily life. For example visual memory is required for 
simple discriminations when learning to label objects 
(i.e., recalling what an object looks like in order to 
name it) and is needed for the purpose of following 
directions (e.g., remembering what an object looks like 
when asked to retrieve it) and engaging in 
conversation (e.g., recalling what he/she has seen 
when describing it, as in, "I saw a gorilla at the zoo. It 
had big teeth."). These are just a few of many different 
scenarios in which the child will be required to recall 
visual stimuli throughout his/her day. 

Vocal Inhibition 

The purpose of this lesson is to improve the child's 
ability to inhibit vocal behaviour. This lesson can be 
helpful in targeting behaviour such as “shouting out” 
in class, or interrupting others while they are talking. 

Self-management 

The purpose of this lesson is to teach the child to engage in 
self-monitoring, self-evaluation, and self-reinforcement 
when self-management systems are created for the child, 
as well as to create and implement self-management 
systems independently. Self-management is a very 
high-level skill, and there are several foundational skills that 
must be taught before a child is likely to be successful in 

the development of this skill.
This lesson is very helpful to parents, who are often 
exhausted from always needing to manage their child 
or teen’s life for them. Development of this skill is 
critical to leading a successful, independent adult life. 

Adaptive Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish adaptive goals. This 
lesson focuses on teaching comprehensive adaptive 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal, and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child will also learn to problem 
solve and adjust his/her plan to ensure that the goal is 
met on schedule.
 
Many children with ADHD have learned how to brush 
their teeth or bath themselves, but need to be nagged 
and reminded by their parents in order to do so. This 
lesson focuses on teaching the child to plan routines 
by combining adaptive skills. For example, in this 
lesson he/she might combine the skills of brushing 
teeth, undressing, bathing, dressing, and hair care to 
form a plan for "getting ready in the morning." 

Academic Planning 

The purpose of this lesson is to teach the child to use 
planning skills to accomplish academic goals. This 
lesson focuses on teaching comprehensive academic 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child also learns to problem-solve 
and adjust his/her plan to ensure that the goal is met 
on schedule. 

Working Memory 

This lesson will improve the child's performance on working 
memory tasks. Working memory is the active process by 
which stimuli to be remembered are encountered, 
manipulated in a meaningful way, and responded to in an 
effort to meet a goal. This is all done despite distractions 
and interference from other environmental stimuli. 

For example, upon being dropped off at school, the 
child might be asked by his/her parent to run a series 
of errands on his/her way to class (e.g., ask the 
principal a question, borrow an instrument from the 
music room, and check out a book at the library). In 
order to complete the errands in the fastest possible 
time, the child will arrange the relevant locations 
using the most practical chronological sequence (that 
is, begin with the errand closest to the drop-off 
location and finish in the location closest to his/her 
classroom). This process requires that the child 
remember all of the relevant locations while 
simultaneously manipulating the information. 
Furthermore, the child must do this while attempting 
to avoid extraneous thoughts and stimuli in his/her 
environment and manage to achieve his/her goal. 

Shades of Grey
 
The purpose of this lesson is to teach the child that 
not all things are concretely defined and able to be 
categorized in a black / white, yes / no, failure / 
success manner. There is a continuum that exists and 
by learning to categorize things on this continuum, 
abstract information can be better managed and 
understood. This lesson can be successfully used to 
help the child understand that when there is 
information available that is not easily defined and 
concrete in nature, there can be a way to categorize 
this type of abstract information methodically without 
becoming lost in the complex understanding of less 
defined concepts. 

For children with ADHD, this lesson is often used to 
help them process upsetting events and help them 
mediate their reactions to those events. This can go a 
long way towards improving the child’s ability to 
regulate their emotions and avoid outbursts. 

Emotional Self-control
 
The purpose of this lesson is to teach the child to 
engage in strategies that allow him / her to replace 
inappropriate emotional reactions with appropriate 
emotional reactions. The Simple Emotional 
Self-Control Lesson Section will teach the child to 
implement specific coping strategies in specific 
situations. The Advanced Emotional Self-Control 
Lesson Section will teach the child to choose from 
among a variety of coping strategies whenever he/she 
feels upset across many different situations. 

Divided Attention 

Divided attention refers to our ability to attend to 
multiple stimuli simultaneously (i.e. multi-tasking). 
Thus, the objective of this lesson is to improve the 
child's ability to attend to two or more things 
presented at the same time. This will improve his/her 
ability to notice and respond to multiple cues in 
his/her environment, subsequently improving his/her 
adaptive, academic, and social functioning.

 Determining Saliency
 
The purpose of this lesson is to teach the child to 
focus on the most important information delivered 
during class, read in a book, heard in a conversation, 
or observed in social situations. The process of 
identifying and thinking about which information is 
most salient or important is referred to as 
"determining saliency." Children with a strong ability 
to determine the saliency of information are better 
able to filter out distractions and focus on the most 
important, relevant or necessary concepts and ideas 
from the mass of information presented in academic 
and social situations. 

Non-social Problem-solving
 
The purpose of this lesson is to teach the child to 
identify and solve non-social problems as well as to 
persist in solving non-social problems when initial 
solutions are ineffective. The child will also learn to 
identify possible solutions to a non-social problem 
and their good and bad outcomes, and then choose 
the best solution from among the choices (and be able 
to describe why it is the best choice), then implement 
the solution when possible and evaluate whether the 
solution was effective. 

Self-awareness
 
The purpose of this lesson is to teach the child to 
identify his/her strengths, weaknesses, likes, and 
dislikes, and to evaluate himself/herself in terms of 
his/her qualities and attributes. The child is also 
taught to use his/her strengths to improve upon 
his/her weaknesses. 

Social Problem-solving
 
The purpose of this lesson is to teach the child to 

identify and solve social problems as well as to persist 
in solving social problems when initial solutions are 
ineffective. This lesson also teaches the child to 
consider the problem from others' perspectives and to 
explore socially why the issue became a problem to 
begin with. 

Social Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish social goals. This lesson 
focuses on teaching comprehensive social planning skills 
such as setting a goal, developing a plan that includes 
steps needed to meet the goal and estimating how 
much time to allocate to each step, completing each 
step of the plan, monitoring progress toward task 
completion, and evaluating his/her performance. The 
child will also learn to problem solve and adjust his/her 
plan to ensure that the goal is met on schedule. 

Metamemory
 
The purpose of this lesson is to teach the child to 
identify and use strategies to remember important / 
necessary information. This lesson is particularly 
helpful in terms of preparing for tests and exams, but 
can also be helpful for general organization and 
planning, e.g. remembering to take something needed 
for show and tell at school the next day. 

Using a Homework Diary 

The purpose of this lesson is to teach the child to use 
a homework diary to help him / her organise assigned 
homework so that it is completed within the given 
time period. The homework sheet will be used to 
determine what homework he/she needs to complete 
each day, what books need to be taken home to 
complete the homework each day, and what 
assignments on the homework sheet have been 
completed and turned in. This lesson will also help to 
prepare the child to use a planner in the future. 

Using a Planner
 
The purpose of this lesson is to teach the child to 
navigate a planner, schedule dates and store other 

3.

important information in a planner, and use his/her 
planner to track and attend scheduled events and 
activities. Although the use of longer-term planners 
tends to be introduced when children start having to 
take formal examinations at school, introducing a 
planner early on  in their school career can help to 
teach the child to keep track of school homework and 
activities in his/her daily life with less reliance 
on others. 

Summarising
 
The purpose of this lesson is to teach the child to 
identify the important parts of oral and written 
information and summarise it. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as writing 
notes, making lists, and taking phone messages. 

Paraphrasing 

The purpose of this lesson is to teach the child to take 
both oral and written information and paraphrase it, 
using his/her own words. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as 
delivering oral messages, writing down oral messages 
(such as phone messages), answering open-ended 
questions for school, explaining or discussing 
something read in a book, or writing book reports. 

It's often difficult to distinguish between 
"paraphrasing" and "summarizing." Both, for example, 
involve the ability to express another's idea in your 
own language. So, what's the difference between the 
two? Often, when paraphrasing, the paraphrased 
sentence will maintain the length of the original, while 
the summarised sentence will present only the most 
essential points of the original in the most concise 
language possible. Basically, the difference is one of 
length. www.skillsglobal.com 

In summary, a behaviour analyst with access to a good 
developmental curriculum will be able to design a 
tailor-made intervention programme for a child with 
ADHD that can help decrease problem behaviours and 
improve the child’s skillset in the areas that are deficit. 



ADHD stands for Attention Deficit Hyperactivity 
Disorder. It is a neurological condition which can 
cause difficulties with paying attention, controlling 
impulses, and regulating activity levels. 

How is it different from ADD?

Referred to internationally as general education, 
mainstream schools or classes present the standard 
curriculum without special teaching methods or 
supports. 

What is a remedial school?
 
ADD stands for Attention Deficit Disorder. The term 
is no longer in use. The term ADHD is seen to better 
reflect the core characteristics of the disorder, and 
developed as new research was published and 
understanding of the disorder grew.  

How does ADHD present?

This depends on the type (hyperactive-impulsive, 
inattentive, or combined) as derived from the 
individual’s particular set of symptoms. The symptoms 
for diagnosis of ADHD as laid out in the Diagnostic 
and Statistical Manual of Mental Disorders are as 
follows (www.pearsonclinical.com):

-  Often fails to give close attention to detail or makes  
    careless mistakes in schoolwork or during 
    other activities. 
-  Often as difficulty sustaining attention in tasks or   
    play activities.
-  Often does not seem to listen when spoken 
    to directly. 
-  Often does not follow through on instructions and  
    fails to finish schoolwork or chores. 
-  Often has difficulty organising tasks. 
-  Often avoids, dislikes, or is reluctant to engage in   
    tasks that require sustained mental effort.
-  Often loses things. 
-  Is often easily distracted. 
-  Is often forgetful. 

-  Often fidgets or squirms.
-  Often leaves seat in situations when remaining   
   seated is expected or required.
-  Often runs about or climbs in inappropriate   
    situations.
-  Is often “on the go”, “acting as if driven by a motor,”  
    or otherwise has difficulty being still for extended   
    periods of time.
-  Often talks excessively. 
-  Often blurts out answers.
-  Often has difficulty waiting his/her turn. 
-  Often interrupts.

Several of the symptoms must have been present 
prior to 12 years of age in order for a diagnosis to be 
made. They also have to be present in two or more 
settings, must have persisted for at least six months, 
and there must be clear evidence that the symptoms 
interfere with, or reduce, the quality of social or 
academic functioning.
  
Please note: This information is provided purely for 
educational purposes. A diagnosis can only be made 
by a qualified professional, such as a psychiatrist. 

How many children does ADHD affect?

Statistics specific to South Africa may be less reliable 
than those available in the United States. The Center 
for Disease Control (www.cdc.gov) puts the 
prevalence of ADHD at 9.4% of all children between 
the ages of 2 and 17 years. That’s almost one of out 
every ten children! 

ADHD is diagnosed more often in boys than in girls, 
but this may be because ADHD in girls tends to take 
the inattentive subtype, which can be subtler and 
more likely to ‘fly under the radar’.  

What causes ADHD?

No one knows exactly what causes ADHD but there is 
a hereditary link. If a parent has ADHD, a child has 
more than a 50% chance of having ADHD. If an older 

sibling has it, a child has more than a 30% chance. 
Risk factors for ADHD include low birth weight, 
premature birth, head injuries to the frontal lobe of 
the brain, and smoking or drinking during pregnancy. 
Exposure to lead, pesticides, or other toxins may also 
play a role. 
 
How is a child assessed for ADHD?

Often, parents or teachers are the first to suspect 
ADHD or at least notice that there may be a reason 
the child is not performing at the level they are 
capable of. Evaluation may include 
surveys/questionnaires (such as the Connors Teacher 
Questionnaire or the Vanderbilt Teacher Assessment 
Scale), psychological evaluation, and/or a complete 
developmental, physical, mental, psychosocial, and 
nutritional examination.
 
It is important to go through a thorough assessment 
process, especially since ADHD and other disorders 
are often misdiagnosed, and children are often 
incorrectly labelled.

Is ADHD a childhood disorder?

While some people’s symptoms lessen over time and 
others learn to compensate for their symptoms, 
ADHD tends to be a chronic, long-term condition. 
While the numbers vary from study to study, it can be 
said that as high as 60% of children with ADHD have 
clinically significant symptoms that persist into 
adulthood (www.ncbi.nlm.nih.gov).  

What medication is used for treating ADHD? 

Children who receive behavioural treatment and 
medication often have the best outcomes.  Common 
medications include Concerta, Ritalin, and Strattera. A 
good diet, regular exercise, adequate sleep, and time 
spent in nature are integral as well. 

How much screen time is appropriate for my child?

The American Academy of Paediatrics recommends 
the following: 

•    Under 15 months: none
•    15 months to 5 years: 30-60 minutes per day with   
     adult supervision
•    5-7 years: 30-60 minutes per day
•    7-12 years: up to 1 hour per day
•    12-15 years: up to 1.5 hours per day
•    16 years and older: up to 2 hours per day

How can I promote better sleep in my child?

A good bedtime routine is important. Ask your doctor 

how much sleep your child should be getting per night 
and, based on the time your child needs to wake up, 
work out what time they need to be asleep. The 
bedtime routine, depending on what it consists of and 
how long it takes, should typically be initiated about 
an hour before the child needs to be asleep. An 
example of a bedtime routine would be that after 
supper, the child baths and gets into their pyjamas, 
and then is joined by mom or dad for some bedtime 
reading. Whatever activities the child engages in 
before getting into bed or once in bed should not be 
too stimulating. For example, access to screens (e.g. 
the iPad) should stop 1.5-2 hours before bedtime. 
Make sure your child’s bedroom is dark enough and a 
comfortable temperature to promote adequate sleep. 

Diet in ADHD

In her book, Special Diets for Special Kids, Lisa Lewis, 
PhD. talks about the use of diet to improve symptoms 
in children with ADHD.
 
She refers to the work of Dr Ben Feingold who, in 
1957, claimed that childhood hyperactivity was 
caused by food dyes, artificial flavourings, and certain 
preservatives commonly used to increase the shelf life 
of foods. He hypothesized genetically mediated 
sensitivity to certain artificial ingredients, citing the 
direct correlation between the increasing use of 
additives and the rise in learning and behaviour 
problems. The diet he prescribed, now known as the 
Feingold Diet, eliminated these items, as well as foods 
containing salicylates (a natural chemical found in 
foods such as almonds, berries, apples, apricots, 
berries, cherries, cucumbers, grapes, oranges, plums, 
tangerines, and tomatoes). 

Lewis also refers to research conducted at the ADHD 
Research Centre in the Netherlands by Pessler and 
colleagues in 2010. In this study, Pessler et al had the 
experimental group follow a 5-week elimination diet, 
which the participants in the control group followed 
their usual diet. The number of physical and sleep 
complaints in the diet group was significantly 
decreased as compared to the control group. There 
were significant reductions in the frequency of 
headaches, stomach aches, excessive thirst, 
perspiration, and sleep issues. 

Julie Matthews, in her book Nourishing Hope for 
Autism – Nutrition and Diet Guide for Healing 
Children with ADHD, Autism, and Learning and 
Development Delays discusses ADHD as a set of 
biochemical imbalances that create 
neurological/neurotransmitter imbalances, which 
result in psychological and physical symptoms. She 
notes that digestion, detoxification, and immune 
function are all affected in ADHD. According to 
Matthews, many children with ADHD have food 
sensitivities, and identifying and addressing these can 

reduce symptoms and assist in behaviour and 
learning. She also refers to the Feingold Diet, noting 
that children with ADHD struggle to process artificial 
ingredients and foods that are high in phenols. They 
may get red cheeks and ears when consuming foods 
high in phenols, among other physical symptoms. 
She states that for some children with ADHD, 
cleaning up the diet is enough to significantly impact 
or completely eliminate symptoms. A food sensitivity 
panel can be conducted through a laboratory, or 
parents can begin an elimination diet and record 
changes in their child’s reaction to food and 
behaviour. In Matthews’ opinion, the best food you 
can give your family is:

-    From grass-fed animals
-    Organic 
-    Vine-ripened
-    Fresh from the farmer 

Is it all bad news?

No! Children with ADHD can become highly 
successful adults. Entertainers Howie Mandel and 
Adam Levine have ADHD, as does chef Jamie Oliver 
and Olympic athletes Simone Biles and Michael 
Phelps. Great contributors to the world such as Albert 
Einstein, Walt Disney, and Thomas Edison are also 
said to have had ADHD. 

What can I do at home?

-   Have your child help you make schedules.    
    Demonstrate or model good organizational skills as  
    often as possible. 
-   Give your child responsibilities and chores, and   
    support him/her in completing them. 
-   Make sure that your instructions are clear and have  
    your child repeat them back to you before 
    following them. 
-   Decide on house rules as a family, as well as   
    rewards for keeping to them and consequences for  
    breaking them.  Be consistent in your    
    implementation of the rules and any    
    reward/consequence systems that go along 
    with them. 
-   Focus on effort, not outcomes. This applies   
    especially to academic performance. 
-   Set and stick to routines. 
-   Keep the lines of communication with your child’s  
    teacher(s) open. 
-   Be patient. Recognize the very real obstacles your  
    child’s diagnosis presents to them. Have empathy,  
    without letting the diagnosis become the excuse. 
-   Reach out to a behaviour analyst for help    
    understanding your child’s behaviour, what   
    motivates and maintains it, and what can be done   
    to make positive change in it. 

How does Behavioural Intervention help in 
treating ADHD?

Behavioural intervention uses a set of research-based 
techniques and tools to increase behaviour in the 
areas where skills are deficit, and decrease 
problematic or challenging behaviours. Often, it is a 
skill deficit that is causing a behavioural excess, for 
example in the case of a lack of impulse control 
causing issues with impulsivity.

Problem behaviour in ADHD 

A behaviour is considered problematic when it 
interferes with the child’s ability to socialize or learn, 
or puts the child or others at risk of harm. If your child 
presents with challenging behaviours as a result of 
ADHD, the first thing that a behaviour analyst will do 
is conduct a Functional Behaviour Assessment (FBA). 
The purpose of this is to gather information about 
why the problem behaviour is occurring. It typically 
entails an interview (i.e. asking you or teachers about 
the problem behaviour) and direct observation 
(observing the child in the natural environment, i.e. 
home or school, and making notes about the 
circumstances under which the behaviour occurs. 
This leads to a sequential description of what typically 
occurs before the problem behaviour (e.g. a demand is 
placed), what the behaviour looks like (e.g. running away 
from the person placing the demand), and what typically 
occurs after the problem behaviour (e.g. the person who 
placed the demand either shouting at the child, 
administering some sort of punishment, or sighing and 
rolling their eyes in an exasperated fashion). 

There are four main reasons for problem behaviour: 

-    Escape (to get out of a situation or to get out of doing  
     something) 
-    Attention (to get a reaction of some sort out of other  
     people, e.g. teachers or peers)
-    Access to tangible (to get something or to access   
     some activity)
-    Automatic/sensory (the behaviour itself feels good or  
     relieves some discomfort)

Once the function/reason for the behaviour is identified, 
the behaviour analyst will create a tailor-made Behaviour 
Intervention Plan (BIP) to decrease its frequency (how 
often it happens), magnitude (how intense it is), or 
duration (how long it lasts).

The BIP will outline what constitutes an occurrence of 
the behaviour (for the sake of consistency), what to do 
to decrease the chances of the behaviour occurring, 
what replacement behaviour to teach the child to 
engage in so that they do not need to engage in the 
problem behaviour, and what to do when the 
behaviour happens to decrease the chances of it 
occurring again in future.

While guidelines and suggestions given by most other 
professionals or found on ADHD websites may be a 
helpful starting point, there is no equivalent to a 
tailor-made BIP. A BIP takes the specific child into 
consideration – their symptoms, strengths, settings, 
skill deficits, and the function of their particular 
behaviour. Furthermore, behaviour analysts measure 
and record measurements of problem behaviour to 
ensure that the BIP is effective and there is a tangible 
decrease in the problem behaviour over time.  

Skill Acquisition in ADHD

A behaviour analyst will conduct an observation in a 
real-life setting, e.g. the home or at school, as well as a 
review of reports from other previously or currently 
involved professionals (e.g. speech therapists, 
occupational therapists, teachers), to see what areas 
of difficulty the child is experiencing. Armed with their 
knowledge of typical development, the behaviour 
analyst then looks at what skills are needed to be 
successful in those areas, and which of those skills the 
child is missing or has only partially developed. A 
follow-up, one-on-one assessment will likely be 
needed, so that the behaviour analyst can determine 
how far from developmental norms the child is with 
those skills. The main deficits in ADHD tend to be in 
the area of development called Executive Functions. 
Think of this as the CEO in your brain – the area 
responsible for organising, planning, coordinating, and 
all other high-level tasks.

Lessons to teach Executive 

Functioning Skills

Waiting
 
The goal of this lesson is to teach the child to wait for 
increasing periods of time for desired items and 
activities and to follow "waiting rules" that describe 

conditions that must exist and behaviours that must 
be completed prior to gaining access to desired or 
needed items and activities. This lesson further aims 
to teach the child to delay gratification by forgoing 
smaller, less preferred items in order to access larger 
or more desired rewards. This lesson is relevant to 
many children with ADHD, especially those who 
exhibit the hyperactive-impulsive type of ADHD.

Simple Problem-solving
 
The other problem solving lessons within the 
Executive Functions Curriculum (Non-social Problem 
Solving and Social Problem Solving) were created for 
older children who are able to identify possible 
outcomes of solutions to problems, pick the best 
solution, and persist in the face of obstacles; however, 
problem solving skills begin to develop at a much 
more simple level early on.
 
Thus, this lesson was created with the younger child 
in mind. The purpose of this lesson is to teach 
children with limited language to begin using problem 
solving skills to obtain desired items, activities, or help 
carrying out desired actions. This lesson can be a 
helpful foundation for children with ADHD to develop 
more complex problem-solving skills later on. 

If a child with ADHD can learn to identify the problem 
he/she is having, generate multiple plausible 
solutions, implement a solution, and evaluate its 
effectiveness, he/she can avoid repeating mistakes in 
social and academic situations.

Activity Schedules and To-do Lists
 
The purpose of this lesson is to teach the child to 
independently complete a series of scheduled 
activities. This helps the child to keep himself/herself 
busy, as oftentimes children have the skills to do 
various activities but instead they sit around or get up 
to mischief unless vocally instructed to engage in 
an activity.
 
Specifically, the child will learn to follow his/her first 
activity schedule with / without new activities added 
to it, do unknown tasks using an activity schedule, 
sequence his/her own activity schedule by choosing 
from an array of mandated activities (from a 
mandated activities binder) and create a to-do list and 
follow it. 

Exposure to this lesson will also help the child to 
perform more successfully in other planning lessons 
within the Executive Functions Curriculum wherein 
he/she is expected to follow a schedule (e.g., Using a 
Weekly Homework Sheet, Using a Planner, Adaptive 
Planning, Social Planning, and Academic Planning). 

Disengagement 

Disengagement involves terminating attention from 
one specific focus and moving it to another target. 
The purpose of this lesson is to teach the child to 
disengage from visual, auditory, and vocal stimuli. 
Being able to disengage one's attention from one 
stimulus to a competing stimulus is necessary for 
more advanced attention skills such as shifting 
attention between tasks. This skill is particularly 
important for children who display considerable 
difficulty with disengaging attention from preferred 
stimuli or disengaging from stimuli on which they tend 
to perseverate. This can be relevant to the child with 
ADHD because while the misconception is that 
children with ADHD cannot focus at all, they often 
can focus intensely on highly stimulating activities 
(such as computer games) or 
highly preferred activities. It is important that they 
can disengage their attention when more pertinent 
social or academic stimuli present themselves in 
the environment.

Non-vocal Inhibition
 
The purpose of this lesson is to improve the child's 
ability to inhibit non-vocal behaviour. For a child with 
ADHD, an example of a skill target in this lesson 
would be teaching appropriate in-seat behaviour to 
replace inappropriate out-of-seat behaviour (think of 
that child who is always “on the go”). In general, this 
lesson and the Vocal Inhibition lesson tend to be 
relevant to all children who present with the 
hyperactive-impulsive subtype
of ADHD. 

Organising 

The purpose of this lesson is to teach the child to 
organise materials within their intended storage 
spaces. Specifically, the child learns to create 
organisational schemes and organise his/her toys, 
cubby area at school, bookshelf, clothes, backpack, 
desk, bathroom, suitcase, and school paperwork. 

He/she will also learn how to carry items on his/her 
body within an organised fashion. 

This lesson is particularly relevant to children with the 
inattentive subtype of ADHD, although it is often 
useful to those with the hyperactive-impulsive type
 as well.

Shifting Attention
 
The ability to shift attention between different stimuli 
or sources of information is referred to as "shifting 
attention." The child's ability to shift his/her attention 
between different sources of information, tasks, and 
various components of a single task is of critical 
importance in making sense of the mass of 
information presented in academic and social 
environments. Thus, the purpose of this lesson is to 
improve the child's ability to rapidly make multiple 
shifts of attention between different sources of 
information and tasks. This will help to improve the 
child's ability to notice, understand, and respond to 
multiple cues and information, thereby improving 
his/her academic and social functioning. 

Sustained Attention
 
The purpose of this lesson is to improve the child's 
ability to sustain the level of attention necessary for 
appropriate and on-task behaviour. Children with a 
strong ability to sustain their attention are able to 
monitor, control, and adjust their attention as 
situational demands change (e.g., transitioning from 
one activity to another and moving from individual to 
group activities). This lesson targets increasing the 
length of time a child can attend to mastered tasks as 
well as persist with challenging tasks. This lesson is 
often relevant to children with ADHD, especially 
those who exhibit the inattentive subtype.

 
Auditory Memory 

The purpose of this lesson is to teach the child to 
recall auditory stimuli following a time delay. This skill 
is necessary in many situations the child will 
encounter during his/her daily life. For example, the 
child might be given a set of vocal instructions from a 
parent in the morning about what he/she needs to do 
after school. The child will be expected to recall and 
follow the instructions at the appropriate time. 

Likewise, the child's teacher could provide oral 
instructions regarding a homework assignment, which 
the child would then be expected to recall and follow 
the instructions in order to successfully complete the 
given assignment.

Social Flexibility 

The purpose of this lesson is to teach the child to 
recognize when social behaviour and social rules 
change, and identify the new behaviours or rules 
demonstrated by peers. It also aims to teach the child 
to identify naturally occurring social situations where 
his/her behaviour is no longer appropriate, stop a 
previous behaviour in order to exhibit a new 
behaviour, and generate novel social behaviours. 

Visual Memory 

The purpose of this lesson is to teach the child to 
recall visual stimuli. This skill is necessary in many 
situations that the child will encounter during his/her 
daily life. For example visual memory is required for 
simple discriminations when learning to label objects 
(i.e., recalling what an object looks like in order to 
name it) and is needed for the purpose of following 
directions (e.g., remembering what an object looks like 
when asked to retrieve it) and engaging in 
conversation (e.g., recalling what he/she has seen 
when describing it, as in, "I saw a gorilla at the zoo. It 
had big teeth."). These are just a few of many different 
scenarios in which the child will be required to recall 
visual stimuli throughout his/her day. 

Vocal Inhibition 

The purpose of this lesson is to improve the child's 
ability to inhibit vocal behaviour. This lesson can be 
helpful in targeting behaviour such as “shouting out” 
in class, or interrupting others while they are talking. 

Self-management 

The purpose of this lesson is to teach the child to engage in 
self-monitoring, self-evaluation, and self-reinforcement 
when self-management systems are created for the child, 
as well as to create and implement self-management 
systems independently. Self-management is a very 
high-level skill, and there are several foundational skills that 
must be taught before a child is likely to be successful in 

the development of this skill.
This lesson is very helpful to parents, who are often 
exhausted from always needing to manage their child 
or teen’s life for them. Development of this skill is 
critical to leading a successful, independent adult life. 

Adaptive Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish adaptive goals. This 
lesson focuses on teaching comprehensive adaptive 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal, and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child will also learn to problem 
solve and adjust his/her plan to ensure that the goal is 
met on schedule.
 
Many children with ADHD have learned how to brush 
their teeth or bath themselves, but need to be nagged 
and reminded by their parents in order to do so. This 
lesson focuses on teaching the child to plan routines 
by combining adaptive skills. For example, in this 
lesson he/she might combine the skills of brushing 
teeth, undressing, bathing, dressing, and hair care to 
form a plan for "getting ready in the morning." 

Academic Planning 

The purpose of this lesson is to teach the child to use 
planning skills to accomplish academic goals. This 
lesson focuses on teaching comprehensive academic 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child also learns to problem-solve 
and adjust his/her plan to ensure that the goal is met 
on schedule. 

Working Memory 

This lesson will improve the child's performance on working 
memory tasks. Working memory is the active process by 
which stimuli to be remembered are encountered, 
manipulated in a meaningful way, and responded to in an 
effort to meet a goal. This is all done despite distractions 
and interference from other environmental stimuli. 

For example, upon being dropped off at school, the 
child might be asked by his/her parent to run a series 
of errands on his/her way to class (e.g., ask the 
principal a question, borrow an instrument from the 
music room, and check out a book at the library). In 
order to complete the errands in the fastest possible 
time, the child will arrange the relevant locations 
using the most practical chronological sequence (that 
is, begin with the errand closest to the drop-off 
location and finish in the location closest to his/her 
classroom). This process requires that the child 
remember all of the relevant locations while 
simultaneously manipulating the information. 
Furthermore, the child must do this while attempting 
to avoid extraneous thoughts and stimuli in his/her 
environment and manage to achieve his/her goal. 

Shades of Grey
 
The purpose of this lesson is to teach the child that 
not all things are concretely defined and able to be 
categorized in a black / white, yes / no, failure / 
success manner. There is a continuum that exists and 
by learning to categorize things on this continuum, 
abstract information can be better managed and 
understood. This lesson can be successfully used to 
help the child understand that when there is 
information available that is not easily defined and 
concrete in nature, there can be a way to categorize 
this type of abstract information methodically without 
becoming lost in the complex understanding of less 
defined concepts. 

For children with ADHD, this lesson is often used to 
help them process upsetting events and help them 
mediate their reactions to those events. This can go a 
long way towards improving the child’s ability to 
regulate their emotions and avoid outbursts. 

Emotional Self-control
 
The purpose of this lesson is to teach the child to 
engage in strategies that allow him / her to replace 
inappropriate emotional reactions with appropriate 
emotional reactions. The Simple Emotional 
Self-Control Lesson Section will teach the child to 
implement specific coping strategies in specific 
situations. The Advanced Emotional Self-Control 
Lesson Section will teach the child to choose from 
among a variety of coping strategies whenever he/she 
feels upset across many different situations. 

Divided Attention 

Divided attention refers to our ability to attend to 
multiple stimuli simultaneously (i.e. multi-tasking). 
Thus, the objective of this lesson is to improve the 
child's ability to attend to two or more things 
presented at the same time. This will improve his/her 
ability to notice and respond to multiple cues in 
his/her environment, subsequently improving his/her 
adaptive, academic, and social functioning.

 Determining Saliency
 
The purpose of this lesson is to teach the child to 
focus on the most important information delivered 
during class, read in a book, heard in a conversation, 
or observed in social situations. The process of 
identifying and thinking about which information is 
most salient or important is referred to as 
"determining saliency." Children with a strong ability 
to determine the saliency of information are better 
able to filter out distractions and focus on the most 
important, relevant or necessary concepts and ideas 
from the mass of information presented in academic 
and social situations. 

Non-social Problem-solving
 
The purpose of this lesson is to teach the child to 
identify and solve non-social problems as well as to 
persist in solving non-social problems when initial 
solutions are ineffective. The child will also learn to 
identify possible solutions to a non-social problem 
and their good and bad outcomes, and then choose 
the best solution from among the choices (and be able 
to describe why it is the best choice), then implement 
the solution when possible and evaluate whether the 
solution was effective. 

Self-awareness
 
The purpose of this lesson is to teach the child to 
identify his/her strengths, weaknesses, likes, and 
dislikes, and to evaluate himself/herself in terms of 
his/her qualities and attributes. The child is also 
taught to use his/her strengths to improve upon 
his/her weaknesses. 

Social Problem-solving
 
The purpose of this lesson is to teach the child to 

identify and solve social problems as well as to persist 
in solving social problems when initial solutions are 
ineffective. This lesson also teaches the child to 
consider the problem from others' perspectives and to 
explore socially why the issue became a problem to 
begin with. 

Social Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish social goals. This lesson 
focuses on teaching comprehensive social planning skills 
such as setting a goal, developing a plan that includes 
steps needed to meet the goal and estimating how 
much time to allocate to each step, completing each 
step of the plan, monitoring progress toward task 
completion, and evaluating his/her performance. The 
child will also learn to problem solve and adjust his/her 
plan to ensure that the goal is met on schedule. 

Metamemory
 
The purpose of this lesson is to teach the child to 
identify and use strategies to remember important / 
necessary information. This lesson is particularly 
helpful in terms of preparing for tests and exams, but 
can also be helpful for general organization and 
planning, e.g. remembering to take something needed 
for show and tell at school the next day. 

Using a Homework Diary 

The purpose of this lesson is to teach the child to use 
a homework diary to help him / her organise assigned 
homework so that it is completed within the given 
time period. The homework sheet will be used to 
determine what homework he/she needs to complete 
each day, what books need to be taken home to 
complete the homework each day, and what 
assignments on the homework sheet have been 
completed and turned in. This lesson will also help to 
prepare the child to use a planner in the future. 

Using a Planner
 
The purpose of this lesson is to teach the child to 
navigate a planner, schedule dates and store other 
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important information in a planner, and use his/her 
planner to track and attend scheduled events and 
activities. Although the use of longer-term planners 
tends to be introduced when children start having to 
take formal examinations at school, introducing a 
planner early on  in their school career can help to 
teach the child to keep track of school homework and 
activities in his/her daily life with less reliance 
on others. 

Summarising
 
The purpose of this lesson is to teach the child to 
identify the important parts of oral and written 
information and summarise it. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as writing 
notes, making lists, and taking phone messages. 

Paraphrasing 

The purpose of this lesson is to teach the child to take 
both oral and written information and paraphrase it, 
using his/her own words. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as 
delivering oral messages, writing down oral messages 
(such as phone messages), answering open-ended 
questions for school, explaining or discussing 
something read in a book, or writing book reports. 

It's often difficult to distinguish between 
"paraphrasing" and "summarizing." Both, for example, 
involve the ability to express another's idea in your 
own language. So, what's the difference between the 
two? Often, when paraphrasing, the paraphrased 
sentence will maintain the length of the original, while 
the summarised sentence will present only the most 
essential points of the original in the most concise 
language possible. Basically, the difference is one of 
length. www.skillsglobal.com 

In summary, a behaviour analyst with access to a good 
developmental curriculum will be able to design a 
tailor-made intervention programme for a child with 
ADHD that can help decrease problem behaviours and 
improve the child’s skillset in the areas that are deficit. 



ADHD stands for Attention Deficit Hyperactivity 
Disorder. It is a neurological condition which can 
cause difficulties with paying attention, controlling 
impulses, and regulating activity levels. 

How is it different from ADD?

Referred to internationally as general education, 
mainstream schools or classes present the standard 
curriculum without special teaching methods or 
supports. 

What is a remedial school?
 
ADD stands for Attention Deficit Disorder. The term 
is no longer in use. The term ADHD is seen to better 
reflect the core characteristics of the disorder, and 
developed as new research was published and 
understanding of the disorder grew.  

How does ADHD present?

This depends on the type (hyperactive-impulsive, 
inattentive, or combined) as derived from the 
individual’s particular set of symptoms. The symptoms 
for diagnosis of ADHD as laid out in the Diagnostic 
and Statistical Manual of Mental Disorders are as 
follows (www.pearsonclinical.com):

-  Often fails to give close attention to detail or makes  
    careless mistakes in schoolwork or during 
    other activities. 
-  Often as difficulty sustaining attention in tasks or   
    play activities.
-  Often does not seem to listen when spoken 
    to directly. 
-  Often does not follow through on instructions and  
    fails to finish schoolwork or chores. 
-  Often has difficulty organising tasks. 
-  Often avoids, dislikes, or is reluctant to engage in   
    tasks that require sustained mental effort.
-  Often loses things. 
-  Is often easily distracted. 
-  Is often forgetful. 

-  Often fidgets or squirms.
-  Often leaves seat in situations when remaining   
   seated is expected or required.
-  Often runs about or climbs in inappropriate   
    situations.
-  Is often “on the go”, “acting as if driven by a motor,”  
    or otherwise has difficulty being still for extended   
    periods of time.
-  Often talks excessively. 
-  Often blurts out answers.
-  Often has difficulty waiting his/her turn. 
-  Often interrupts.

Several of the symptoms must have been present 
prior to 12 years of age in order for a diagnosis to be 
made. They also have to be present in two or more 
settings, must have persisted for at least six months, 
and there must be clear evidence that the symptoms 
interfere with, or reduce, the quality of social or 
academic functioning.
  
Please note: This information is provided purely for 
educational purposes. A diagnosis can only be made 
by a qualified professional, such as a psychiatrist. 

How many children does ADHD affect?

Statistics specific to South Africa may be less reliable 
than those available in the United States. The Center 
for Disease Control (www.cdc.gov) puts the 
prevalence of ADHD at 9.4% of all children between 
the ages of 2 and 17 years. That’s almost one of out 
every ten children! 

ADHD is diagnosed more often in boys than in girls, 
but this may be because ADHD in girls tends to take 
the inattentive subtype, which can be subtler and 
more likely to ‘fly under the radar’.  

What causes ADHD?

No one knows exactly what causes ADHD but there is 
a hereditary link. If a parent has ADHD, a child has 
more than a 50% chance of having ADHD. If an older 

sibling has it, a child has more than a 30% chance. 
Risk factors for ADHD include low birth weight, 
premature birth, head injuries to the frontal lobe of 
the brain, and smoking or drinking during pregnancy. 
Exposure to lead, pesticides, or other toxins may also 
play a role. 
 
How is a child assessed for ADHD?

Often, parents or teachers are the first to suspect 
ADHD or at least notice that there may be a reason 
the child is not performing at the level they are 
capable of. Evaluation may include 
surveys/questionnaires (such as the Connors Teacher 
Questionnaire or the Vanderbilt Teacher Assessment 
Scale), psychological evaluation, and/or a complete 
developmental, physical, mental, psychosocial, and 
nutritional examination.
 
It is important to go through a thorough assessment 
process, especially since ADHD and other disorders 
are often misdiagnosed, and children are often 
incorrectly labelled.

Is ADHD a childhood disorder?

While some people’s symptoms lessen over time and 
others learn to compensate for their symptoms, 
ADHD tends to be a chronic, long-term condition. 
While the numbers vary from study to study, it can be 
said that as high as 60% of children with ADHD have 
clinically significant symptoms that persist into 
adulthood (www.ncbi.nlm.nih.gov).  

What medication is used for treating ADHD? 

Children who receive behavioural treatment and 
medication often have the best outcomes.  Common 
medications include Concerta, Ritalin, and Strattera. A 
good diet, regular exercise, adequate sleep, and time 
spent in nature are integral as well. 

How much screen time is appropriate for my child?

The American Academy of Paediatrics recommends 
the following: 

•    Under 15 months: none
•    15 months to 5 years: 30-60 minutes per day with   
     adult supervision
•    5-7 years: 30-60 minutes per day
•    7-12 years: up to 1 hour per day
•    12-15 years: up to 1.5 hours per day
•    16 years and older: up to 2 hours per day

How can I promote better sleep in my child?

A good bedtime routine is important. Ask your doctor 

how much sleep your child should be getting per night 
and, based on the time your child needs to wake up, 
work out what time they need to be asleep. The 
bedtime routine, depending on what it consists of and 
how long it takes, should typically be initiated about 
an hour before the child needs to be asleep. An 
example of a bedtime routine would be that after 
supper, the child baths and gets into their pyjamas, 
and then is joined by mom or dad for some bedtime 
reading. Whatever activities the child engages in 
before getting into bed or once in bed should not be 
too stimulating. For example, access to screens (e.g. 
the iPad) should stop 1.5-2 hours before bedtime. 
Make sure your child’s bedroom is dark enough and a 
comfortable temperature to promote adequate sleep. 

Diet in ADHD

In her book, Special Diets for Special Kids, Lisa Lewis, 
PhD. talks about the use of diet to improve symptoms 
in children with ADHD.
 
She refers to the work of Dr Ben Feingold who, in 
1957, claimed that childhood hyperactivity was 
caused by food dyes, artificial flavourings, and certain 
preservatives commonly used to increase the shelf life 
of foods. He hypothesized genetically mediated 
sensitivity to certain artificial ingredients, citing the 
direct correlation between the increasing use of 
additives and the rise in learning and behaviour 
problems. The diet he prescribed, now known as the 
Feingold Diet, eliminated these items, as well as foods 
containing salicylates (a natural chemical found in 
foods such as almonds, berries, apples, apricots, 
berries, cherries, cucumbers, grapes, oranges, plums, 
tangerines, and tomatoes). 

Lewis also refers to research conducted at the ADHD 
Research Centre in the Netherlands by Pessler and 
colleagues in 2010. In this study, Pessler et al had the 
experimental group follow a 5-week elimination diet, 
which the participants in the control group followed 
their usual diet. The number of physical and sleep 
complaints in the diet group was significantly 
decreased as compared to the control group. There 
were significant reductions in the frequency of 
headaches, stomach aches, excessive thirst, 
perspiration, and sleep issues. 

Julie Matthews, in her book Nourishing Hope for 
Autism – Nutrition and Diet Guide for Healing 
Children with ADHD, Autism, and Learning and 
Development Delays discusses ADHD as a set of 
biochemical imbalances that create 
neurological/neurotransmitter imbalances, which 
result in psychological and physical symptoms. She 
notes that digestion, detoxification, and immune 
function are all affected in ADHD. According to 
Matthews, many children with ADHD have food 
sensitivities, and identifying and addressing these can 

reduce symptoms and assist in behaviour and 
learning. She also refers to the Feingold Diet, noting 
that children with ADHD struggle to process artificial 
ingredients and foods that are high in phenols. They 
may get red cheeks and ears when consuming foods 
high in phenols, among other physical symptoms. 
She states that for some children with ADHD, 
cleaning up the diet is enough to significantly impact 
or completely eliminate symptoms. A food sensitivity 
panel can be conducted through a laboratory, or 
parents can begin an elimination diet and record 
changes in their child’s reaction to food and 
behaviour. In Matthews’ opinion, the best food you 
can give your family is:

-    From grass-fed animals
-    Organic 
-    Vine-ripened
-    Fresh from the farmer 

Is it all bad news?

No! Children with ADHD can become highly 
successful adults. Entertainers Howie Mandel and 
Adam Levine have ADHD, as does chef Jamie Oliver 
and Olympic athletes Simone Biles and Michael 
Phelps. Great contributors to the world such as Albert 
Einstein, Walt Disney, and Thomas Edison are also 
said to have had ADHD. 

What can I do at home?

-   Have your child help you make schedules.    
    Demonstrate or model good organizational skills as  
    often as possible. 
-   Give your child responsibilities and chores, and   
    support him/her in completing them. 
-   Make sure that your instructions are clear and have  
    your child repeat them back to you before 
    following them. 
-   Decide on house rules as a family, as well as   
    rewards for keeping to them and consequences for  
    breaking them.  Be consistent in your    
    implementation of the rules and any    
    reward/consequence systems that go along 
    with them. 
-   Focus on effort, not outcomes. This applies   
    especially to academic performance. 
-   Set and stick to routines. 
-   Keep the lines of communication with your child’s  
    teacher(s) open. 
-   Be patient. Recognize the very real obstacles your  
    child’s diagnosis presents to them. Have empathy,  
    without letting the diagnosis become the excuse. 
-   Reach out to a behaviour analyst for help    
    understanding your child’s behaviour, what   
    motivates and maintains it, and what can be done   
    to make positive change in it. 

How does Behavioural Intervention help in 
treating ADHD?

Behavioural intervention uses a set of research-based 
techniques and tools to increase behaviour in the 
areas where skills are deficit, and decrease 
problematic or challenging behaviours. Often, it is a 
skill deficit that is causing a behavioural excess, for 
example in the case of a lack of impulse control 
causing issues with impulsivity.

Problem behaviour in ADHD 

A behaviour is considered problematic when it 
interferes with the child’s ability to socialize or learn, 
or puts the child or others at risk of harm. If your child 
presents with challenging behaviours as a result of 
ADHD, the first thing that a behaviour analyst will do 
is conduct a Functional Behaviour Assessment (FBA). 
The purpose of this is to gather information about 
why the problem behaviour is occurring. It typically 
entails an interview (i.e. asking you or teachers about 
the problem behaviour) and direct observation 
(observing the child in the natural environment, i.e. 
home or school, and making notes about the 
circumstances under which the behaviour occurs. 
This leads to a sequential description of what typically 
occurs before the problem behaviour (e.g. a demand is 
placed), what the behaviour looks like (e.g. running away 
from the person placing the demand), and what typically 
occurs after the problem behaviour (e.g. the person who 
placed the demand either shouting at the child, 
administering some sort of punishment, or sighing and 
rolling their eyes in an exasperated fashion). 

There are four main reasons for problem behaviour: 

-    Escape (to get out of a situation or to get out of doing  
     something) 
-    Attention (to get a reaction of some sort out of other  
     people, e.g. teachers or peers)
-    Access to tangible (to get something or to access   
     some activity)
-    Automatic/sensory (the behaviour itself feels good or  
     relieves some discomfort)

Once the function/reason for the behaviour is identified, 
the behaviour analyst will create a tailor-made Behaviour 
Intervention Plan (BIP) to decrease its frequency (how 
often it happens), magnitude (how intense it is), or 
duration (how long it lasts).

The BIP will outline what constitutes an occurrence of 
the behaviour (for the sake of consistency), what to do 
to decrease the chances of the behaviour occurring, 
what replacement behaviour to teach the child to 
engage in so that they do not need to engage in the 
problem behaviour, and what to do when the 
behaviour happens to decrease the chances of it 
occurring again in future.

While guidelines and suggestions given by most other 
professionals or found on ADHD websites may be a 
helpful starting point, there is no equivalent to a 
tailor-made BIP. A BIP takes the specific child into 
consideration – their symptoms, strengths, settings, 
skill deficits, and the function of their particular 
behaviour. Furthermore, behaviour analysts measure 
and record measurements of problem behaviour to 
ensure that the BIP is effective and there is a tangible 
decrease in the problem behaviour over time.  

Skill Acquisition in ADHD

A behaviour analyst will conduct an observation in a 
real-life setting, e.g. the home or at school, as well as a 
review of reports from other previously or currently 
involved professionals (e.g. speech therapists, 
occupational therapists, teachers), to see what areas 
of difficulty the child is experiencing. Armed with their 
knowledge of typical development, the behaviour 
analyst then looks at what skills are needed to be 
successful in those areas, and which of those skills the 
child is missing or has only partially developed. A 
follow-up, one-on-one assessment will likely be 
needed, so that the behaviour analyst can determine 
how far from developmental norms the child is with 
those skills. The main deficits in ADHD tend to be in 
the area of development called Executive Functions. 
Think of this as the CEO in your brain – the area 
responsible for organising, planning, coordinating, and 
all other high-level tasks.

Lessons to teach Executive 

Functioning Skills

Waiting
 
The goal of this lesson is to teach the child to wait for 
increasing periods of time for desired items and 
activities and to follow "waiting rules" that describe 

conditions that must exist and behaviours that must 
be completed prior to gaining access to desired or 
needed items and activities. This lesson further aims 
to teach the child to delay gratification by forgoing 
smaller, less preferred items in order to access larger 
or more desired rewards. This lesson is relevant to 
many children with ADHD, especially those who 
exhibit the hyperactive-impulsive type of ADHD.

Simple Problem-solving
 
The other problem solving lessons within the 
Executive Functions Curriculum (Non-social Problem 
Solving and Social Problem Solving) were created for 
older children who are able to identify possible 
outcomes of solutions to problems, pick the best 
solution, and persist in the face of obstacles; however, 
problem solving skills begin to develop at a much 
more simple level early on.
 
Thus, this lesson was created with the younger child 
in mind. The purpose of this lesson is to teach 
children with limited language to begin using problem 
solving skills to obtain desired items, activities, or help 
carrying out desired actions. This lesson can be a 
helpful foundation for children with ADHD to develop 
more complex problem-solving skills later on. 

If a child with ADHD can learn to identify the problem 
he/she is having, generate multiple plausible 
solutions, implement a solution, and evaluate its 
effectiveness, he/she can avoid repeating mistakes in 
social and academic situations.

Activity Schedules and To-do Lists
 
The purpose of this lesson is to teach the child to 
independently complete a series of scheduled 
activities. This helps the child to keep himself/herself 
busy, as oftentimes children have the skills to do 
various activities but instead they sit around or get up 
to mischief unless vocally instructed to engage in 
an activity.
 
Specifically, the child will learn to follow his/her first 
activity schedule with / without new activities added 
to it, do unknown tasks using an activity schedule, 
sequence his/her own activity schedule by choosing 
from an array of mandated activities (from a 
mandated activities binder) and create a to-do list and 
follow it. 

Exposure to this lesson will also help the child to 
perform more successfully in other planning lessons 
within the Executive Functions Curriculum wherein 
he/she is expected to follow a schedule (e.g., Using a 
Weekly Homework Sheet, Using a Planner, Adaptive 
Planning, Social Planning, and Academic Planning). 

Disengagement 

Disengagement involves terminating attention from 
one specific focus and moving it to another target. 
The purpose of this lesson is to teach the child to 
disengage from visual, auditory, and vocal stimuli. 
Being able to disengage one's attention from one 
stimulus to a competing stimulus is necessary for 
more advanced attention skills such as shifting 
attention between tasks. This skill is particularly 
important for children who display considerable 
difficulty with disengaging attention from preferred 
stimuli or disengaging from stimuli on which they tend 
to perseverate. This can be relevant to the child with 
ADHD because while the misconception is that 
children with ADHD cannot focus at all, they often 
can focus intensely on highly stimulating activities 
(such as computer games) or 
highly preferred activities. It is important that they 
can disengage their attention when more pertinent 
social or academic stimuli present themselves in 
the environment.

Non-vocal Inhibition
 
The purpose of this lesson is to improve the child's 
ability to inhibit non-vocal behaviour. For a child with 
ADHD, an example of a skill target in this lesson 
would be teaching appropriate in-seat behaviour to 
replace inappropriate out-of-seat behaviour (think of 
that child who is always “on the go”). In general, this 
lesson and the Vocal Inhibition lesson tend to be 
relevant to all children who present with the 
hyperactive-impulsive subtype
of ADHD. 

Organising 

The purpose of this lesson is to teach the child to 
organise materials within their intended storage 
spaces. Specifically, the child learns to create 
organisational schemes and organise his/her toys, 
cubby area at school, bookshelf, clothes, backpack, 
desk, bathroom, suitcase, and school paperwork. 

He/she will also learn how to carry items on his/her 
body within an organised fashion. 

This lesson is particularly relevant to children with the 
inattentive subtype of ADHD, although it is often 
useful to those with the hyperactive-impulsive type
 as well.

Shifting Attention
 
The ability to shift attention between different stimuli 
or sources of information is referred to as "shifting 
attention." The child's ability to shift his/her attention 
between different sources of information, tasks, and 
various components of a single task is of critical 
importance in making sense of the mass of 
information presented in academic and social 
environments. Thus, the purpose of this lesson is to 
improve the child's ability to rapidly make multiple 
shifts of attention between different sources of 
information and tasks. This will help to improve the 
child's ability to notice, understand, and respond to 
multiple cues and information, thereby improving 
his/her academic and social functioning. 

Sustained Attention
 
The purpose of this lesson is to improve the child's 
ability to sustain the level of attention necessary for 
appropriate and on-task behaviour. Children with a 
strong ability to sustain their attention are able to 
monitor, control, and adjust their attention as 
situational demands change (e.g., transitioning from 
one activity to another and moving from individual to 
group activities). This lesson targets increasing the 
length of time a child can attend to mastered tasks as 
well as persist with challenging tasks. This lesson is 
often relevant to children with ADHD, especially 
those who exhibit the inattentive subtype.

 
Auditory Memory 

The purpose of this lesson is to teach the child to 
recall auditory stimuli following a time delay. This skill 
is necessary in many situations the child will 
encounter during his/her daily life. For example, the 
child might be given a set of vocal instructions from a 
parent in the morning about what he/she needs to do 
after school. The child will be expected to recall and 
follow the instructions at the appropriate time. 

Likewise, the child's teacher could provide oral 
instructions regarding a homework assignment, which 
the child would then be expected to recall and follow 
the instructions in order to successfully complete the 
given assignment.

Social Flexibility 

The purpose of this lesson is to teach the child to 
recognize when social behaviour and social rules 
change, and identify the new behaviours or rules 
demonstrated by peers. It also aims to teach the child 
to identify naturally occurring social situations where 
his/her behaviour is no longer appropriate, stop a 
previous behaviour in order to exhibit a new 
behaviour, and generate novel social behaviours. 

Visual Memory 

The purpose of this lesson is to teach the child to 
recall visual stimuli. This skill is necessary in many 
situations that the child will encounter during his/her 
daily life. For example visual memory is required for 
simple discriminations when learning to label objects 
(i.e., recalling what an object looks like in order to 
name it) and is needed for the purpose of following 
directions (e.g., remembering what an object looks like 
when asked to retrieve it) and engaging in 
conversation (e.g., recalling what he/she has seen 
when describing it, as in, "I saw a gorilla at the zoo. It 
had big teeth."). These are just a few of many different 
scenarios in which the child will be required to recall 
visual stimuli throughout his/her day. 

Vocal Inhibition 

The purpose of this lesson is to improve the child's 
ability to inhibit vocal behaviour. This lesson can be 
helpful in targeting behaviour such as “shouting out” 
in class, or interrupting others while they are talking. 

Self-management 

The purpose of this lesson is to teach the child to engage in 
self-monitoring, self-evaluation, and self-reinforcement 
when self-management systems are created for the child, 
as well as to create and implement self-management 
systems independently. Self-management is a very 
high-level skill, and there are several foundational skills that 
must be taught before a child is likely to be successful in 

the development of this skill.
This lesson is very helpful to parents, who are often 
exhausted from always needing to manage their child 
or teen’s life for them. Development of this skill is 
critical to leading a successful, independent adult life. 

Adaptive Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish adaptive goals. This 
lesson focuses on teaching comprehensive adaptive 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal, and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child will also learn to problem 
solve and adjust his/her plan to ensure that the goal is 
met on schedule.
 
Many children with ADHD have learned how to brush 
their teeth or bath themselves, but need to be nagged 
and reminded by their parents in order to do so. This 
lesson focuses on teaching the child to plan routines 
by combining adaptive skills. For example, in this 
lesson he/she might combine the skills of brushing 
teeth, undressing, bathing, dressing, and hair care to 
form a plan for "getting ready in the morning." 

Academic Planning 

The purpose of this lesson is to teach the child to use 
planning skills to accomplish academic goals. This 
lesson focuses on teaching comprehensive academic 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child also learns to problem-solve 
and adjust his/her plan to ensure that the goal is met 
on schedule. 

Working Memory 

This lesson will improve the child's performance on working 
memory tasks. Working memory is the active process by 
which stimuli to be remembered are encountered, 
manipulated in a meaningful way, and responded to in an 
effort to meet a goal. This is all done despite distractions 
and interference from other environmental stimuli. 

For example, upon being dropped off at school, the 
child might be asked by his/her parent to run a series 
of errands on his/her way to class (e.g., ask the 
principal a question, borrow an instrument from the 
music room, and check out a book at the library). In 
order to complete the errands in the fastest possible 
time, the child will arrange the relevant locations 
using the most practical chronological sequence (that 
is, begin with the errand closest to the drop-off 
location and finish in the location closest to his/her 
classroom). This process requires that the child 
remember all of the relevant locations while 
simultaneously manipulating the information. 
Furthermore, the child must do this while attempting 
to avoid extraneous thoughts and stimuli in his/her 
environment and manage to achieve his/her goal. 

Shades of Grey
 
The purpose of this lesson is to teach the child that 
not all things are concretely defined and able to be 
categorized in a black / white, yes / no, failure / 
success manner. There is a continuum that exists and 
by learning to categorize things on this continuum, 
abstract information can be better managed and 
understood. This lesson can be successfully used to 
help the child understand that when there is 
information available that is not easily defined and 
concrete in nature, there can be a way to categorize 
this type of abstract information methodically without 
becoming lost in the complex understanding of less 
defined concepts. 

For children with ADHD, this lesson is often used to 
help them process upsetting events and help them 
mediate their reactions to those events. This can go a 
long way towards improving the child’s ability to 
regulate their emotions and avoid outbursts. 

Emotional Self-control
 
The purpose of this lesson is to teach the child to 
engage in strategies that allow him / her to replace 
inappropriate emotional reactions with appropriate 
emotional reactions. The Simple Emotional 
Self-Control Lesson Section will teach the child to 
implement specific coping strategies in specific 
situations. The Advanced Emotional Self-Control 
Lesson Section will teach the child to choose from 
among a variety of coping strategies whenever he/she 
feels upset across many different situations. 

Divided Attention 

Divided attention refers to our ability to attend to 
multiple stimuli simultaneously (i.e. multi-tasking). 
Thus, the objective of this lesson is to improve the 
child's ability to attend to two or more things 
presented at the same time. This will improve his/her 
ability to notice and respond to multiple cues in 
his/her environment, subsequently improving his/her 
adaptive, academic, and social functioning.

 Determining Saliency
 
The purpose of this lesson is to teach the child to 
focus on the most important information delivered 
during class, read in a book, heard in a conversation, 
or observed in social situations. The process of 
identifying and thinking about which information is 
most salient or important is referred to as 
"determining saliency." Children with a strong ability 
to determine the saliency of information are better 
able to filter out distractions and focus on the most 
important, relevant or necessary concepts and ideas 
from the mass of information presented in academic 
and social situations. 

Non-social Problem-solving
 
The purpose of this lesson is to teach the child to 
identify and solve non-social problems as well as to 
persist in solving non-social problems when initial 
solutions are ineffective. The child will also learn to 
identify possible solutions to a non-social problem 
and their good and bad outcomes, and then choose 
the best solution from among the choices (and be able 
to describe why it is the best choice), then implement 
the solution when possible and evaluate whether the 
solution was effective. 

Self-awareness
 
The purpose of this lesson is to teach the child to 
identify his/her strengths, weaknesses, likes, and 
dislikes, and to evaluate himself/herself in terms of 
his/her qualities and attributes. The child is also 
taught to use his/her strengths to improve upon 
his/her weaknesses. 

Social Problem-solving
 
The purpose of this lesson is to teach the child to 

identify and solve social problems as well as to persist 
in solving social problems when initial solutions are 
ineffective. This lesson also teaches the child to 
consider the problem from others' perspectives and to 
explore socially why the issue became a problem to 
begin with. 

Social Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish social goals. This lesson 
focuses on teaching comprehensive social planning skills 
such as setting a goal, developing a plan that includes 
steps needed to meet the goal and estimating how 
much time to allocate to each step, completing each 
step of the plan, monitoring progress toward task 
completion, and evaluating his/her performance. The 
child will also learn to problem solve and adjust his/her 
plan to ensure that the goal is met on schedule. 

Metamemory
 
The purpose of this lesson is to teach the child to 
identify and use strategies to remember important / 
necessary information. This lesson is particularly 
helpful in terms of preparing for tests and exams, but 
can also be helpful for general organization and 
planning, e.g. remembering to take something needed 
for show and tell at school the next day. 

Using a Homework Diary 

The purpose of this lesson is to teach the child to use 
a homework diary to help him / her organise assigned 
homework so that it is completed within the given 
time period. The homework sheet will be used to 
determine what homework he/she needs to complete 
each day, what books need to be taken home to 
complete the homework each day, and what 
assignments on the homework sheet have been 
completed and turned in. This lesson will also help to 
prepare the child to use a planner in the future. 

Using a Planner
 
The purpose of this lesson is to teach the child to 
navigate a planner, schedule dates and store other 

5.

important information in a planner, and use his/her 
planner to track and attend scheduled events and 
activities. Although the use of longer-term planners 
tends to be introduced when children start having to 
take formal examinations at school, introducing a 
planner early on  in their school career can help to 
teach the child to keep track of school homework and 
activities in his/her daily life with less reliance 
on others. 

Summarising
 
The purpose of this lesson is to teach the child to 
identify the important parts of oral and written 
information and summarise it. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as writing 
notes, making lists, and taking phone messages. 

Paraphrasing 

The purpose of this lesson is to teach the child to take 
both oral and written information and paraphrase it, 
using his/her own words. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as 
delivering oral messages, writing down oral messages 
(such as phone messages), answering open-ended 
questions for school, explaining or discussing 
something read in a book, or writing book reports. 

It's often difficult to distinguish between 
"paraphrasing" and "summarizing." Both, for example, 
involve the ability to express another's idea in your 
own language. So, what's the difference between the 
two? Often, when paraphrasing, the paraphrased 
sentence will maintain the length of the original, while 
the summarised sentence will present only the most 
essential points of the original in the most concise 
language possible. Basically, the difference is one of 
length. www.skillsglobal.com 

In summary, a behaviour analyst with access to a good 
developmental curriculum will be able to design a 
tailor-made intervention programme for a child with 
ADHD that can help decrease problem behaviours and 
improve the child’s skillset in the areas that are deficit. 



ADHD stands for Attention Deficit Hyperactivity 
Disorder. It is a neurological condition which can 
cause difficulties with paying attention, controlling 
impulses, and regulating activity levels. 

How is it different from ADD?

Referred to internationally as general education, 
mainstream schools or classes present the standard 
curriculum without special teaching methods or 
supports. 

What is a remedial school?
 
ADD stands for Attention Deficit Disorder. The term 
is no longer in use. The term ADHD is seen to better 
reflect the core characteristics of the disorder, and 
developed as new research was published and 
understanding of the disorder grew.  

How does ADHD present?

This depends on the type (hyperactive-impulsive, 
inattentive, or combined) as derived from the 
individual’s particular set of symptoms. The symptoms 
for diagnosis of ADHD as laid out in the Diagnostic 
and Statistical Manual of Mental Disorders are as 
follows (www.pearsonclinical.com):

-  Often fails to give close attention to detail or makes  
    careless mistakes in schoolwork or during 
    other activities. 
-  Often as difficulty sustaining attention in tasks or   
    play activities.
-  Often does not seem to listen when spoken 
    to directly. 
-  Often does not follow through on instructions and  
    fails to finish schoolwork or chores. 
-  Often has difficulty organising tasks. 
-  Often avoids, dislikes, or is reluctant to engage in   
    tasks that require sustained mental effort.
-  Often loses things. 
-  Is often easily distracted. 
-  Is often forgetful. 

-  Often fidgets or squirms.
-  Often leaves seat in situations when remaining   
   seated is expected or required.
-  Often runs about or climbs in inappropriate   
    situations.
-  Is often “on the go”, “acting as if driven by a motor,”  
    or otherwise has difficulty being still for extended   
    periods of time.
-  Often talks excessively. 
-  Often blurts out answers.
-  Often has difficulty waiting his/her turn. 
-  Often interrupts.

Several of the symptoms must have been present 
prior to 12 years of age in order for a diagnosis to be 
made. They also have to be present in two or more 
settings, must have persisted for at least six months, 
and there must be clear evidence that the symptoms 
interfere with, or reduce, the quality of social or 
academic functioning.
  
Please note: This information is provided purely for 
educational purposes. A diagnosis can only be made 
by a qualified professional, such as a psychiatrist. 

How many children does ADHD affect?

Statistics specific to South Africa may be less reliable 
than those available in the United States. The Center 
for Disease Control (www.cdc.gov) puts the 
prevalence of ADHD at 9.4% of all children between 
the ages of 2 and 17 years. That’s almost one of out 
every ten children! 

ADHD is diagnosed more often in boys than in girls, 
but this may be because ADHD in girls tends to take 
the inattentive subtype, which can be subtler and 
more likely to ‘fly under the radar’.  

What causes ADHD?

No one knows exactly what causes ADHD but there is 
a hereditary link. If a parent has ADHD, a child has 
more than a 50% chance of having ADHD. If an older 

sibling has it, a child has more than a 30% chance. 
Risk factors for ADHD include low birth weight, 
premature birth, head injuries to the frontal lobe of 
the brain, and smoking or drinking during pregnancy. 
Exposure to lead, pesticides, or other toxins may also 
play a role. 
 
How is a child assessed for ADHD?

Often, parents or teachers are the first to suspect 
ADHD or at least notice that there may be a reason 
the child is not performing at the level they are 
capable of. Evaluation may include 
surveys/questionnaires (such as the Connors Teacher 
Questionnaire or the Vanderbilt Teacher Assessment 
Scale), psychological evaluation, and/or a complete 
developmental, physical, mental, psychosocial, and 
nutritional examination.
 
It is important to go through a thorough assessment 
process, especially since ADHD and other disorders 
are often misdiagnosed, and children are often 
incorrectly labelled.

Is ADHD a childhood disorder?

While some people’s symptoms lessen over time and 
others learn to compensate for their symptoms, 
ADHD tends to be a chronic, long-term condition. 
While the numbers vary from study to study, it can be 
said that as high as 60% of children with ADHD have 
clinically significant symptoms that persist into 
adulthood (www.ncbi.nlm.nih.gov).  

What medication is used for treating ADHD? 

Children who receive behavioural treatment and 
medication often have the best outcomes.  Common 
medications include Concerta, Ritalin, and Strattera. A 
good diet, regular exercise, adequate sleep, and time 
spent in nature are integral as well. 

How much screen time is appropriate for my child?

The American Academy of Paediatrics recommends 
the following: 

•    Under 15 months: none
•    15 months to 5 years: 30-60 minutes per day with   
     adult supervision
•    5-7 years: 30-60 minutes per day
•    7-12 years: up to 1 hour per day
•    12-15 years: up to 1.5 hours per day
•    16 years and older: up to 2 hours per day

How can I promote better sleep in my child?

A good bedtime routine is important. Ask your doctor 

how much sleep your child should be getting per night 
and, based on the time your child needs to wake up, 
work out what time they need to be asleep. The 
bedtime routine, depending on what it consists of and 
how long it takes, should typically be initiated about 
an hour before the child needs to be asleep. An 
example of a bedtime routine would be that after 
supper, the child baths and gets into their pyjamas, 
and then is joined by mom or dad for some bedtime 
reading. Whatever activities the child engages in 
before getting into bed or once in bed should not be 
too stimulating. For example, access to screens (e.g. 
the iPad) should stop 1.5-2 hours before bedtime. 
Make sure your child’s bedroom is dark enough and a 
comfortable temperature to promote adequate sleep. 

Diet in ADHD

In her book, Special Diets for Special Kids, Lisa Lewis, 
PhD. talks about the use of diet to improve symptoms 
in children with ADHD.
 
She refers to the work of Dr Ben Feingold who, in 
1957, claimed that childhood hyperactivity was 
caused by food dyes, artificial flavourings, and certain 
preservatives commonly used to increase the shelf life 
of foods. He hypothesized genetically mediated 
sensitivity to certain artificial ingredients, citing the 
direct correlation between the increasing use of 
additives and the rise in learning and behaviour 
problems. The diet he prescribed, now known as the 
Feingold Diet, eliminated these items, as well as foods 
containing salicylates (a natural chemical found in 
foods such as almonds, berries, apples, apricots, 
berries, cherries, cucumbers, grapes, oranges, plums, 
tangerines, and tomatoes). 

Lewis also refers to research conducted at the ADHD 
Research Centre in the Netherlands by Pessler and 
colleagues in 2010. In this study, Pessler et al had the 
experimental group follow a 5-week elimination diet, 
which the participants in the control group followed 
their usual diet. The number of physical and sleep 
complaints in the diet group was significantly 
decreased as compared to the control group. There 
were significant reductions in the frequency of 
headaches, stomach aches, excessive thirst, 
perspiration, and sleep issues. 

Julie Matthews, in her book Nourishing Hope for 
Autism – Nutrition and Diet Guide for Healing 
Children with ADHD, Autism, and Learning and 
Development Delays discusses ADHD as a set of 
biochemical imbalances that create 
neurological/neurotransmitter imbalances, which 
result in psychological and physical symptoms. She 
notes that digestion, detoxification, and immune 
function are all affected in ADHD. According to 
Matthews, many children with ADHD have food 
sensitivities, and identifying and addressing these can 

reduce symptoms and assist in behaviour and 
learning. She also refers to the Feingold Diet, noting 
that children with ADHD struggle to process artificial 
ingredients and foods that are high in phenols. They 
may get red cheeks and ears when consuming foods 
high in phenols, among other physical symptoms. 
She states that for some children with ADHD, 
cleaning up the diet is enough to significantly impact 
or completely eliminate symptoms. A food sensitivity 
panel can be conducted through a laboratory, or 
parents can begin an elimination diet and record 
changes in their child’s reaction to food and 
behaviour. In Matthews’ opinion, the best food you 
can give your family is:

-    From grass-fed animals
-    Organic 
-    Vine-ripened
-    Fresh from the farmer 

Is it all bad news?

No! Children with ADHD can become highly 
successful adults. Entertainers Howie Mandel and 
Adam Levine have ADHD, as does chef Jamie Oliver 
and Olympic athletes Simone Biles and Michael 
Phelps. Great contributors to the world such as Albert 
Einstein, Walt Disney, and Thomas Edison are also 
said to have had ADHD. 

What can I do at home?

-   Have your child help you make schedules.    
    Demonstrate or model good organizational skills as  
    often as possible. 
-   Give your child responsibilities and chores, and   
    support him/her in completing them. 
-   Make sure that your instructions are clear and have  
    your child repeat them back to you before 
    following them. 
-   Decide on house rules as a family, as well as   
    rewards for keeping to them and consequences for  
    breaking them.  Be consistent in your    
    implementation of the rules and any    
    reward/consequence systems that go along 
    with them. 
-   Focus on effort, not outcomes. This applies   
    especially to academic performance. 
-   Set and stick to routines. 
-   Keep the lines of communication with your child’s  
    teacher(s) open. 
-   Be patient. Recognize the very real obstacles your  
    child’s diagnosis presents to them. Have empathy,  
    without letting the diagnosis become the excuse. 
-   Reach out to a behaviour analyst for help    
    understanding your child’s behaviour, what   
    motivates and maintains it, and what can be done   
    to make positive change in it. 

How does Behavioural Intervention help in 
treating ADHD?

Behavioural intervention uses a set of research-based 
techniques and tools to increase behaviour in the 
areas where skills are deficit, and decrease 
problematic or challenging behaviours. Often, it is a 
skill deficit that is causing a behavioural excess, for 
example in the case of a lack of impulse control 
causing issues with impulsivity.

Problem behaviour in ADHD 

A behaviour is considered problematic when it 
interferes with the child’s ability to socialize or learn, 
or puts the child or others at risk of harm. If your child 
presents with challenging behaviours as a result of 
ADHD, the first thing that a behaviour analyst will do 
is conduct a Functional Behaviour Assessment (FBA). 
The purpose of this is to gather information about 
why the problem behaviour is occurring. It typically 
entails an interview (i.e. asking you or teachers about 
the problem behaviour) and direct observation 
(observing the child in the natural environment, i.e. 
home or school, and making notes about the 
circumstances under which the behaviour occurs. 
This leads to a sequential description of what typically 
occurs before the problem behaviour (e.g. a demand is 
placed), what the behaviour looks like (e.g. running away 
from the person placing the demand), and what typically 
occurs after the problem behaviour (e.g. the person who 
placed the demand either shouting at the child, 
administering some sort of punishment, or sighing and 
rolling their eyes in an exasperated fashion). 

There are four main reasons for problem behaviour: 

-    Escape (to get out of a situation or to get out of doing  
     something) 
-    Attention (to get a reaction of some sort out of other  
     people, e.g. teachers or peers)
-    Access to tangible (to get something or to access   
     some activity)
-    Automatic/sensory (the behaviour itself feels good or  
     relieves some discomfort)

Once the function/reason for the behaviour is identified, 
the behaviour analyst will create a tailor-made Behaviour 
Intervention Plan (BIP) to decrease its frequency (how 
often it happens), magnitude (how intense it is), or 
duration (how long it lasts).

The BIP will outline what constitutes an occurrence of 
the behaviour (for the sake of consistency), what to do 
to decrease the chances of the behaviour occurring, 
what replacement behaviour to teach the child to 
engage in so that they do not need to engage in the 
problem behaviour, and what to do when the 
behaviour happens to decrease the chances of it 
occurring again in future.

While guidelines and suggestions given by most other 
professionals or found on ADHD websites may be a 
helpful starting point, there is no equivalent to a 
tailor-made BIP. A BIP takes the specific child into 
consideration – their symptoms, strengths, settings, 
skill deficits, and the function of their particular 
behaviour. Furthermore, behaviour analysts measure 
and record measurements of problem behaviour to 
ensure that the BIP is effective and there is a tangible 
decrease in the problem behaviour over time.  

Skill Acquisition in ADHD

A behaviour analyst will conduct an observation in a 
real-life setting, e.g. the home or at school, as well as a 
review of reports from other previously or currently 
involved professionals (e.g. speech therapists, 
occupational therapists, teachers), to see what areas 
of difficulty the child is experiencing. Armed with their 
knowledge of typical development, the behaviour 
analyst then looks at what skills are needed to be 
successful in those areas, and which of those skills the 
child is missing or has only partially developed. A 
follow-up, one-on-one assessment will likely be 
needed, so that the behaviour analyst can determine 
how far from developmental norms the child is with 
those skills. The main deficits in ADHD tend to be in 
the area of development called Executive Functions. 
Think of this as the CEO in your brain – the area 
responsible for organising, planning, coordinating, and 
all other high-level tasks.

Lessons to teach Executive 

Functioning Skills

Waiting
 
The goal of this lesson is to teach the child to wait for 
increasing periods of time for desired items and 
activities and to follow "waiting rules" that describe 

conditions that must exist and behaviours that must 
be completed prior to gaining access to desired or 
needed items and activities. This lesson further aims 
to teach the child to delay gratification by forgoing 
smaller, less preferred items in order to access larger 
or more desired rewards. This lesson is relevant to 
many children with ADHD, especially those who 
exhibit the hyperactive-impulsive type of ADHD.

Simple Problem-solving
 
The other problem solving lessons within the 
Executive Functions Curriculum (Non-social Problem 
Solving and Social Problem Solving) were created for 
older children who are able to identify possible 
outcomes of solutions to problems, pick the best 
solution, and persist in the face of obstacles; however, 
problem solving skills begin to develop at a much 
more simple level early on.
 
Thus, this lesson was created with the younger child 
in mind. The purpose of this lesson is to teach 
children with limited language to begin using problem 
solving skills to obtain desired items, activities, or help 
carrying out desired actions. This lesson can be a 
helpful foundation for children with ADHD to develop 
more complex problem-solving skills later on. 

If a child with ADHD can learn to identify the problem 
he/she is having, generate multiple plausible 
solutions, implement a solution, and evaluate its 
effectiveness, he/she can avoid repeating mistakes in 
social and academic situations.

Activity Schedules and To-do Lists
 
The purpose of this lesson is to teach the child to 
independently complete a series of scheduled 
activities. This helps the child to keep himself/herself 
busy, as oftentimes children have the skills to do 
various activities but instead they sit around or get up 
to mischief unless vocally instructed to engage in 
an activity.
 
Specifically, the child will learn to follow his/her first 
activity schedule with / without new activities added 
to it, do unknown tasks using an activity schedule, 
sequence his/her own activity schedule by choosing 
from an array of mandated activities (from a 
mandated activities binder) and create a to-do list and 
follow it. 

Exposure to this lesson will also help the child to 
perform more successfully in other planning lessons 
within the Executive Functions Curriculum wherein 
he/she is expected to follow a schedule (e.g., Using a 
Weekly Homework Sheet, Using a Planner, Adaptive 
Planning, Social Planning, and Academic Planning). 

Disengagement 

Disengagement involves terminating attention from 
one specific focus and moving it to another target. 
The purpose of this lesson is to teach the child to 
disengage from visual, auditory, and vocal stimuli. 
Being able to disengage one's attention from one 
stimulus to a competing stimulus is necessary for 
more advanced attention skills such as shifting 
attention between tasks. This skill is particularly 
important for children who display considerable 
difficulty with disengaging attention from preferred 
stimuli or disengaging from stimuli on which they tend 
to perseverate. This can be relevant to the child with 
ADHD because while the misconception is that 
children with ADHD cannot focus at all, they often 
can focus intensely on highly stimulating activities 
(such as computer games) or 
highly preferred activities. It is important that they 
can disengage their attention when more pertinent 
social or academic stimuli present themselves in 
the environment.

Non-vocal Inhibition
 
The purpose of this lesson is to improve the child's 
ability to inhibit non-vocal behaviour. For a child with 
ADHD, an example of a skill target in this lesson 
would be teaching appropriate in-seat behaviour to 
replace inappropriate out-of-seat behaviour (think of 
that child who is always “on the go”). In general, this 
lesson and the Vocal Inhibition lesson tend to be 
relevant to all children who present with the 
hyperactive-impulsive subtype
of ADHD. 

Organising 

The purpose of this lesson is to teach the child to 
organise materials within their intended storage 
spaces. Specifically, the child learns to create 
organisational schemes and organise his/her toys, 
cubby area at school, bookshelf, clothes, backpack, 
desk, bathroom, suitcase, and school paperwork. 

He/she will also learn how to carry items on his/her 
body within an organised fashion. 

This lesson is particularly relevant to children with the 
inattentive subtype of ADHD, although it is often 
useful to those with the hyperactive-impulsive type
 as well.

Shifting Attention
 
The ability to shift attention between different stimuli 
or sources of information is referred to as "shifting 
attention." The child's ability to shift his/her attention 
between different sources of information, tasks, and 
various components of a single task is of critical 
importance in making sense of the mass of 
information presented in academic and social 
environments. Thus, the purpose of this lesson is to 
improve the child's ability to rapidly make multiple 
shifts of attention between different sources of 
information and tasks. This will help to improve the 
child's ability to notice, understand, and respond to 
multiple cues and information, thereby improving 
his/her academic and social functioning. 

Sustained Attention
 
The purpose of this lesson is to improve the child's 
ability to sustain the level of attention necessary for 
appropriate and on-task behaviour. Children with a 
strong ability to sustain their attention are able to 
monitor, control, and adjust their attention as 
situational demands change (e.g., transitioning from 
one activity to another and moving from individual to 
group activities). This lesson targets increasing the 
length of time a child can attend to mastered tasks as 
well as persist with challenging tasks. This lesson is 
often relevant to children with ADHD, especially 
those who exhibit the inattentive subtype.

 
Auditory Memory 

The purpose of this lesson is to teach the child to 
recall auditory stimuli following a time delay. This skill 
is necessary in many situations the child will 
encounter during his/her daily life. For example, the 
child might be given a set of vocal instructions from a 
parent in the morning about what he/she needs to do 
after school. The child will be expected to recall and 
follow the instructions at the appropriate time. 

Likewise, the child's teacher could provide oral 
instructions regarding a homework assignment, which 
the child would then be expected to recall and follow 
the instructions in order to successfully complete the 
given assignment.

Social Flexibility 

The purpose of this lesson is to teach the child to 
recognize when social behaviour and social rules 
change, and identify the new behaviours or rules 
demonstrated by peers. It also aims to teach the child 
to identify naturally occurring social situations where 
his/her behaviour is no longer appropriate, stop a 
previous behaviour in order to exhibit a new 
behaviour, and generate novel social behaviours. 

Visual Memory 

The purpose of this lesson is to teach the child to 
recall visual stimuli. This skill is necessary in many 
situations that the child will encounter during his/her 
daily life. For example visual memory is required for 
simple discriminations when learning to label objects 
(i.e., recalling what an object looks like in order to 
name it) and is needed for the purpose of following 
directions (e.g., remembering what an object looks like 
when asked to retrieve it) and engaging in 
conversation (e.g., recalling what he/she has seen 
when describing it, as in, "I saw a gorilla at the zoo. It 
had big teeth."). These are just a few of many different 
scenarios in which the child will be required to recall 
visual stimuli throughout his/her day. 

Vocal Inhibition 

The purpose of this lesson is to improve the child's 
ability to inhibit vocal behaviour. This lesson can be 
helpful in targeting behaviour such as “shouting out” 
in class, or interrupting others while they are talking. 

Self-management 

The purpose of this lesson is to teach the child to engage in 
self-monitoring, self-evaluation, and self-reinforcement 
when self-management systems are created for the child, 
as well as to create and implement self-management 
systems independently. Self-management is a very 
high-level skill, and there are several foundational skills that 
must be taught before a child is likely to be successful in 

the development of this skill.
This lesson is very helpful to parents, who are often 
exhausted from always needing to manage their child 
or teen’s life for them. Development of this skill is 
critical to leading a successful, independent adult life. 

Adaptive Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish adaptive goals. This 
lesson focuses on teaching comprehensive adaptive 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal, and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child will also learn to problem 
solve and adjust his/her plan to ensure that the goal is 
met on schedule.
 
Many children with ADHD have learned how to brush 
their teeth or bath themselves, but need to be nagged 
and reminded by their parents in order to do so. This 
lesson focuses on teaching the child to plan routines 
by combining adaptive skills. For example, in this 
lesson he/she might combine the skills of brushing 
teeth, undressing, bathing, dressing, and hair care to 
form a plan for "getting ready in the morning." 

Academic Planning 

The purpose of this lesson is to teach the child to use 
planning skills to accomplish academic goals. This 
lesson focuses on teaching comprehensive academic 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child also learns to problem-solve 
and adjust his/her plan to ensure that the goal is met 
on schedule. 

Working Memory 

This lesson will improve the child's performance on working 
memory tasks. Working memory is the active process by 
which stimuli to be remembered are encountered, 
manipulated in a meaningful way, and responded to in an 
effort to meet a goal. This is all done despite distractions 
and interference from other environmental stimuli. 

For example, upon being dropped off at school, the 
child might be asked by his/her parent to run a series 
of errands on his/her way to class (e.g., ask the 
principal a question, borrow an instrument from the 
music room, and check out a book at the library). In 
order to complete the errands in the fastest possible 
time, the child will arrange the relevant locations 
using the most practical chronological sequence (that 
is, begin with the errand closest to the drop-off 
location and finish in the location closest to his/her 
classroom). This process requires that the child 
remember all of the relevant locations while 
simultaneously manipulating the information. 
Furthermore, the child must do this while attempting 
to avoid extraneous thoughts and stimuli in his/her 
environment and manage to achieve his/her goal. 

Shades of Grey
 
The purpose of this lesson is to teach the child that 
not all things are concretely defined and able to be 
categorized in a black / white, yes / no, failure / 
success manner. There is a continuum that exists and 
by learning to categorize things on this continuum, 
abstract information can be better managed and 
understood. This lesson can be successfully used to 
help the child understand that when there is 
information available that is not easily defined and 
concrete in nature, there can be a way to categorize 
this type of abstract information methodically without 
becoming lost in the complex understanding of less 
defined concepts. 

For children with ADHD, this lesson is often used to 
help them process upsetting events and help them 
mediate their reactions to those events. This can go a 
long way towards improving the child’s ability to 
regulate their emotions and avoid outbursts. 

Emotional Self-control
 
The purpose of this lesson is to teach the child to 
engage in strategies that allow him / her to replace 
inappropriate emotional reactions with appropriate 
emotional reactions. The Simple Emotional 
Self-Control Lesson Section will teach the child to 
implement specific coping strategies in specific 
situations. The Advanced Emotional Self-Control 
Lesson Section will teach the child to choose from 
among a variety of coping strategies whenever he/she 
feels upset across many different situations. 

Divided Attention 

Divided attention refers to our ability to attend to 
multiple stimuli simultaneously (i.e. multi-tasking). 
Thus, the objective of this lesson is to improve the 
child's ability to attend to two or more things 
presented at the same time. This will improve his/her 
ability to notice and respond to multiple cues in 
his/her environment, subsequently improving his/her 
adaptive, academic, and social functioning.

 Determining Saliency
 
The purpose of this lesson is to teach the child to 
focus on the most important information delivered 
during class, read in a book, heard in a conversation, 
or observed in social situations. The process of 
identifying and thinking about which information is 
most salient or important is referred to as 
"determining saliency." Children with a strong ability 
to determine the saliency of information are better 
able to filter out distractions and focus on the most 
important, relevant or necessary concepts and ideas 
from the mass of information presented in academic 
and social situations. 

Non-social Problem-solving
 
The purpose of this lesson is to teach the child to 
identify and solve non-social problems as well as to 
persist in solving non-social problems when initial 
solutions are ineffective. The child will also learn to 
identify possible solutions to a non-social problem 
and their good and bad outcomes, and then choose 
the best solution from among the choices (and be able 
to describe why it is the best choice), then implement 
the solution when possible and evaluate whether the 
solution was effective. 

Self-awareness
 
The purpose of this lesson is to teach the child to 
identify his/her strengths, weaknesses, likes, and 
dislikes, and to evaluate himself/herself in terms of 
his/her qualities and attributes. The child is also 
taught to use his/her strengths to improve upon 
his/her weaknesses. 

Social Problem-solving
 
The purpose of this lesson is to teach the child to 

identify and solve social problems as well as to persist 
in solving social problems when initial solutions are 
ineffective. This lesson also teaches the child to 
consider the problem from others' perspectives and to 
explore socially why the issue became a problem to 
begin with. 

Social Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish social goals. This lesson 
focuses on teaching comprehensive social planning skills 
such as setting a goal, developing a plan that includes 
steps needed to meet the goal and estimating how 
much time to allocate to each step, completing each 
step of the plan, monitoring progress toward task 
completion, and evaluating his/her performance. The 
child will also learn to problem solve and adjust his/her 
plan to ensure that the goal is met on schedule. 

Metamemory
 
The purpose of this lesson is to teach the child to 
identify and use strategies to remember important / 
necessary information. This lesson is particularly 
helpful in terms of preparing for tests and exams, but 
can also be helpful for general organization and 
planning, e.g. remembering to take something needed 
for show and tell at school the next day. 

Using a Homework Diary 

The purpose of this lesson is to teach the child to use 
a homework diary to help him / her organise assigned 
homework so that it is completed within the given 
time period. The homework sheet will be used to 
determine what homework he/she needs to complete 
each day, what books need to be taken home to 
complete the homework each day, and what 
assignments on the homework sheet have been 
completed and turned in. This lesson will also help to 
prepare the child to use a planner in the future. 

Using a Planner
 
The purpose of this lesson is to teach the child to 
navigate a planner, schedule dates and store other 
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important information in a planner, and use his/her 
planner to track and attend scheduled events and 
activities. Although the use of longer-term planners 
tends to be introduced when children start having to 
take formal examinations at school, introducing a 
planner early on  in their school career can help to 
teach the child to keep track of school homework and 
activities in his/her daily life with less reliance 
on others. 

Summarising
 
The purpose of this lesson is to teach the child to 
identify the important parts of oral and written 
information and summarise it. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as writing 
notes, making lists, and taking phone messages. 

Paraphrasing 

The purpose of this lesson is to teach the child to take 
both oral and written information and paraphrase it, 
using his/her own words. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as 
delivering oral messages, writing down oral messages 
(such as phone messages), answering open-ended 
questions for school, explaining or discussing 
something read in a book, or writing book reports. 

It's often difficult to distinguish between 
"paraphrasing" and "summarizing." Both, for example, 
involve the ability to express another's idea in your 
own language. So, what's the difference between the 
two? Often, when paraphrasing, the paraphrased 
sentence will maintain the length of the original, while 
the summarised sentence will present only the most 
essential points of the original in the most concise 
language possible. Basically, the difference is one of 
length. www.skillsglobal.com 

In summary, a behaviour analyst with access to a good 
developmental curriculum will be able to design a 
tailor-made intervention programme for a child with 
ADHD that can help decrease problem behaviours and 
improve the child’s skillset in the areas that are deficit. 



ADHD stands for Attention Deficit Hyperactivity 
Disorder. It is a neurological condition which can 
cause difficulties with paying attention, controlling 
impulses, and regulating activity levels. 

How is it different from ADD?

Referred to internationally as general education, 
mainstream schools or classes present the standard 
curriculum without special teaching methods or 
supports. 

What is a remedial school?
 
ADD stands for Attention Deficit Disorder. The term 
is no longer in use. The term ADHD is seen to better 
reflect the core characteristics of the disorder, and 
developed as new research was published and 
understanding of the disorder grew.  

How does ADHD present?

This depends on the type (hyperactive-impulsive, 
inattentive, or combined) as derived from the 
individual’s particular set of symptoms. The symptoms 
for diagnosis of ADHD as laid out in the Diagnostic 
and Statistical Manual of Mental Disorders are as 
follows (www.pearsonclinical.com):

-  Often fails to give close attention to detail or makes  
    careless mistakes in schoolwork or during 
    other activities. 
-  Often as difficulty sustaining attention in tasks or   
    play activities.
-  Often does not seem to listen when spoken 
    to directly. 
-  Often does not follow through on instructions and  
    fails to finish schoolwork or chores. 
-  Often has difficulty organising tasks. 
-  Often avoids, dislikes, or is reluctant to engage in   
    tasks that require sustained mental effort.
-  Often loses things. 
-  Is often easily distracted. 
-  Is often forgetful. 

-  Often fidgets or squirms.
-  Often leaves seat in situations when remaining   
   seated is expected or required.
-  Often runs about or climbs in inappropriate   
    situations.
-  Is often “on the go”, “acting as if driven by a motor,”  
    or otherwise has difficulty being still for extended   
    periods of time.
-  Often talks excessively. 
-  Often blurts out answers.
-  Often has difficulty waiting his/her turn. 
-  Often interrupts.

Several of the symptoms must have been present 
prior to 12 years of age in order for a diagnosis to be 
made. They also have to be present in two or more 
settings, must have persisted for at least six months, 
and there must be clear evidence that the symptoms 
interfere with, or reduce, the quality of social or 
academic functioning.
  
Please note: This information is provided purely for 
educational purposes. A diagnosis can only be made 
by a qualified professional, such as a psychiatrist. 

How many children does ADHD affect?

Statistics specific to South Africa may be less reliable 
than those available in the United States. The Center 
for Disease Control (www.cdc.gov) puts the 
prevalence of ADHD at 9.4% of all children between 
the ages of 2 and 17 years. That’s almost one of out 
every ten children! 

ADHD is diagnosed more often in boys than in girls, 
but this may be because ADHD in girls tends to take 
the inattentive subtype, which can be subtler and 
more likely to ‘fly under the radar’.  

What causes ADHD?

No one knows exactly what causes ADHD but there is 
a hereditary link. If a parent has ADHD, a child has 
more than a 50% chance of having ADHD. If an older 

sibling has it, a child has more than a 30% chance. 
Risk factors for ADHD include low birth weight, 
premature birth, head injuries to the frontal lobe of 
the brain, and smoking or drinking during pregnancy. 
Exposure to lead, pesticides, or other toxins may also 
play a role. 
 
How is a child assessed for ADHD?

Often, parents or teachers are the first to suspect 
ADHD or at least notice that there may be a reason 
the child is not performing at the level they are 
capable of. Evaluation may include 
surveys/questionnaires (such as the Connors Teacher 
Questionnaire or the Vanderbilt Teacher Assessment 
Scale), psychological evaluation, and/or a complete 
developmental, physical, mental, psychosocial, and 
nutritional examination.
 
It is important to go through a thorough assessment 
process, especially since ADHD and other disorders 
are often misdiagnosed, and children are often 
incorrectly labelled.

Is ADHD a childhood disorder?

While some people’s symptoms lessen over time and 
others learn to compensate for their symptoms, 
ADHD tends to be a chronic, long-term condition. 
While the numbers vary from study to study, it can be 
said that as high as 60% of children with ADHD have 
clinically significant symptoms that persist into 
adulthood (www.ncbi.nlm.nih.gov).  

What medication is used for treating ADHD? 

Children who receive behavioural treatment and 
medication often have the best outcomes.  Common 
medications include Concerta, Ritalin, and Strattera. A 
good diet, regular exercise, adequate sleep, and time 
spent in nature are integral as well. 

How much screen time is appropriate for my child?

The American Academy of Paediatrics recommends 
the following: 

•    Under 15 months: none
•    15 months to 5 years: 30-60 minutes per day with   
     adult supervision
•    5-7 years: 30-60 minutes per day
•    7-12 years: up to 1 hour per day
•    12-15 years: up to 1.5 hours per day
•    16 years and older: up to 2 hours per day

How can I promote better sleep in my child?

A good bedtime routine is important. Ask your doctor 

how much sleep your child should be getting per night 
and, based on the time your child needs to wake up, 
work out what time they need to be asleep. The 
bedtime routine, depending on what it consists of and 
how long it takes, should typically be initiated about 
an hour before the child needs to be asleep. An 
example of a bedtime routine would be that after 
supper, the child baths and gets into their pyjamas, 
and then is joined by mom or dad for some bedtime 
reading. Whatever activities the child engages in 
before getting into bed or once in bed should not be 
too stimulating. For example, access to screens (e.g. 
the iPad) should stop 1.5-2 hours before bedtime. 
Make sure your child’s bedroom is dark enough and a 
comfortable temperature to promote adequate sleep. 

Diet in ADHD

In her book, Special Diets for Special Kids, Lisa Lewis, 
PhD. talks about the use of diet to improve symptoms 
in children with ADHD.
 
She refers to the work of Dr Ben Feingold who, in 
1957, claimed that childhood hyperactivity was 
caused by food dyes, artificial flavourings, and certain 
preservatives commonly used to increase the shelf life 
of foods. He hypothesized genetically mediated 
sensitivity to certain artificial ingredients, citing the 
direct correlation between the increasing use of 
additives and the rise in learning and behaviour 
problems. The diet he prescribed, now known as the 
Feingold Diet, eliminated these items, as well as foods 
containing salicylates (a natural chemical found in 
foods such as almonds, berries, apples, apricots, 
berries, cherries, cucumbers, grapes, oranges, plums, 
tangerines, and tomatoes). 

Lewis also refers to research conducted at the ADHD 
Research Centre in the Netherlands by Pessler and 
colleagues in 2010. In this study, Pessler et al had the 
experimental group follow a 5-week elimination diet, 
which the participants in the control group followed 
their usual diet. The number of physical and sleep 
complaints in the diet group was significantly 
decreased as compared to the control group. There 
were significant reductions in the frequency of 
headaches, stomach aches, excessive thirst, 
perspiration, and sleep issues. 

Julie Matthews, in her book Nourishing Hope for 
Autism – Nutrition and Diet Guide for Healing 
Children with ADHD, Autism, and Learning and 
Development Delays discusses ADHD as a set of 
biochemical imbalances that create 
neurological/neurotransmitter imbalances, which 
result in psychological and physical symptoms. She 
notes that digestion, detoxification, and immune 
function are all affected in ADHD. According to 
Matthews, many children with ADHD have food 
sensitivities, and identifying and addressing these can 

reduce symptoms and assist in behaviour and 
learning. She also refers to the Feingold Diet, noting 
that children with ADHD struggle to process artificial 
ingredients and foods that are high in phenols. They 
may get red cheeks and ears when consuming foods 
high in phenols, among other physical symptoms. 
She states that for some children with ADHD, 
cleaning up the diet is enough to significantly impact 
or completely eliminate symptoms. A food sensitivity 
panel can be conducted through a laboratory, or 
parents can begin an elimination diet and record 
changes in their child’s reaction to food and 
behaviour. In Matthews’ opinion, the best food you 
can give your family is:

-    From grass-fed animals
-    Organic 
-    Vine-ripened
-    Fresh from the farmer 

Is it all bad news?

No! Children with ADHD can become highly 
successful adults. Entertainers Howie Mandel and 
Adam Levine have ADHD, as does chef Jamie Oliver 
and Olympic athletes Simone Biles and Michael 
Phelps. Great contributors to the world such as Albert 
Einstein, Walt Disney, and Thomas Edison are also 
said to have had ADHD. 

What can I do at home?

-   Have your child help you make schedules.    
    Demonstrate or model good organizational skills as  
    often as possible. 
-   Give your child responsibilities and chores, and   
    support him/her in completing them. 
-   Make sure that your instructions are clear and have  
    your child repeat them back to you before 
    following them. 
-   Decide on house rules as a family, as well as   
    rewards for keeping to them and consequences for  
    breaking them.  Be consistent in your    
    implementation of the rules and any    
    reward/consequence systems that go along 
    with them. 
-   Focus on effort, not outcomes. This applies   
    especially to academic performance. 
-   Set and stick to routines. 
-   Keep the lines of communication with your child’s  
    teacher(s) open. 
-   Be patient. Recognize the very real obstacles your  
    child’s diagnosis presents to them. Have empathy,  
    without letting the diagnosis become the excuse. 
-   Reach out to a behaviour analyst for help    
    understanding your child’s behaviour, what   
    motivates and maintains it, and what can be done   
    to make positive change in it. 

How does Behavioural Intervention help in 
treating ADHD?

Behavioural intervention uses a set of research-based 
techniques and tools to increase behaviour in the 
areas where skills are deficit, and decrease 
problematic or challenging behaviours. Often, it is a 
skill deficit that is causing a behavioural excess, for 
example in the case of a lack of impulse control 
causing issues with impulsivity.

Problem behaviour in ADHD 

A behaviour is considered problematic when it 
interferes with the child’s ability to socialize or learn, 
or puts the child or others at risk of harm. If your child 
presents with challenging behaviours as a result of 
ADHD, the first thing that a behaviour analyst will do 
is conduct a Functional Behaviour Assessment (FBA). 
The purpose of this is to gather information about 
why the problem behaviour is occurring. It typically 
entails an interview (i.e. asking you or teachers about 
the problem behaviour) and direct observation 
(observing the child in the natural environment, i.e. 
home or school, and making notes about the 
circumstances under which the behaviour occurs. 
This leads to a sequential description of what typically 
occurs before the problem behaviour (e.g. a demand is 
placed), what the behaviour looks like (e.g. running away 
from the person placing the demand), and what typically 
occurs after the problem behaviour (e.g. the person who 
placed the demand either shouting at the child, 
administering some sort of punishment, or sighing and 
rolling their eyes in an exasperated fashion). 

There are four main reasons for problem behaviour: 

-    Escape (to get out of a situation or to get out of doing  
     something) 
-    Attention (to get a reaction of some sort out of other  
     people, e.g. teachers or peers)
-    Access to tangible (to get something or to access   
     some activity)
-    Automatic/sensory (the behaviour itself feels good or  
     relieves some discomfort)

Once the function/reason for the behaviour is identified, 
the behaviour analyst will create a tailor-made Behaviour 
Intervention Plan (BIP) to decrease its frequency (how 
often it happens), magnitude (how intense it is), or 
duration (how long it lasts).

The BIP will outline what constitutes an occurrence of 
the behaviour (for the sake of consistency), what to do 
to decrease the chances of the behaviour occurring, 
what replacement behaviour to teach the child to 
engage in so that they do not need to engage in the 
problem behaviour, and what to do when the 
behaviour happens to decrease the chances of it 
occurring again in future.

While guidelines and suggestions given by most other 
professionals or found on ADHD websites may be a 
helpful starting point, there is no equivalent to a 
tailor-made BIP. A BIP takes the specific child into 
consideration – their symptoms, strengths, settings, 
skill deficits, and the function of their particular 
behaviour. Furthermore, behaviour analysts measure 
and record measurements of problem behaviour to 
ensure that the BIP is effective and there is a tangible 
decrease in the problem behaviour over time.  

Skill Acquisition in ADHD

A behaviour analyst will conduct an observation in a 
real-life setting, e.g. the home or at school, as well as a 
review of reports from other previously or currently 
involved professionals (e.g. speech therapists, 
occupational therapists, teachers), to see what areas 
of difficulty the child is experiencing. Armed with their 
knowledge of typical development, the behaviour 
analyst then looks at what skills are needed to be 
successful in those areas, and which of those skills the 
child is missing or has only partially developed. A 
follow-up, one-on-one assessment will likely be 
needed, so that the behaviour analyst can determine 
how far from developmental norms the child is with 
those skills. The main deficits in ADHD tend to be in 
the area of development called Executive Functions. 
Think of this as the CEO in your brain – the area 
responsible for organising, planning, coordinating, and 
all other high-level tasks.

Lessons to teach Executive 

Functioning Skills

Waiting
 
The goal of this lesson is to teach the child to wait for 
increasing periods of time for desired items and 
activities and to follow "waiting rules" that describe 

conditions that must exist and behaviours that must 
be completed prior to gaining access to desired or 
needed items and activities. This lesson further aims 
to teach the child to delay gratification by forgoing 
smaller, less preferred items in order to access larger 
or more desired rewards. This lesson is relevant to 
many children with ADHD, especially those who 
exhibit the hyperactive-impulsive type of ADHD.

Simple Problem-solving
 
The other problem solving lessons within the 
Executive Functions Curriculum (Non-social Problem 
Solving and Social Problem Solving) were created for 
older children who are able to identify possible 
outcomes of solutions to problems, pick the best 
solution, and persist in the face of obstacles; however, 
problem solving skills begin to develop at a much 
more simple level early on.
 
Thus, this lesson was created with the younger child 
in mind. The purpose of this lesson is to teach 
children with limited language to begin using problem 
solving skills to obtain desired items, activities, or help 
carrying out desired actions. This lesson can be a 
helpful foundation for children with ADHD to develop 
more complex problem-solving skills later on. 

If a child with ADHD can learn to identify the problem 
he/she is having, generate multiple plausible 
solutions, implement a solution, and evaluate its 
effectiveness, he/she can avoid repeating mistakes in 
social and academic situations.

Activity Schedules and To-do Lists
 
The purpose of this lesson is to teach the child to 
independently complete a series of scheduled 
activities. This helps the child to keep himself/herself 
busy, as oftentimes children have the skills to do 
various activities but instead they sit around or get up 
to mischief unless vocally instructed to engage in 
an activity.
 
Specifically, the child will learn to follow his/her first 
activity schedule with / without new activities added 
to it, do unknown tasks using an activity schedule, 
sequence his/her own activity schedule by choosing 
from an array of mandated activities (from a 
mandated activities binder) and create a to-do list and 
follow it. 

Exposure to this lesson will also help the child to 
perform more successfully in other planning lessons 
within the Executive Functions Curriculum wherein 
he/she is expected to follow a schedule (e.g., Using a 
Weekly Homework Sheet, Using a Planner, Adaptive 
Planning, Social Planning, and Academic Planning). 

Disengagement 

Disengagement involves terminating attention from 
one specific focus and moving it to another target. 
The purpose of this lesson is to teach the child to 
disengage from visual, auditory, and vocal stimuli. 
Being able to disengage one's attention from one 
stimulus to a competing stimulus is necessary for 
more advanced attention skills such as shifting 
attention between tasks. This skill is particularly 
important for children who display considerable 
difficulty with disengaging attention from preferred 
stimuli or disengaging from stimuli on which they tend 
to perseverate. This can be relevant to the child with 
ADHD because while the misconception is that 
children with ADHD cannot focus at all, they often 
can focus intensely on highly stimulating activities 
(such as computer games) or 
highly preferred activities. It is important that they 
can disengage their attention when more pertinent 
social or academic stimuli present themselves in 
the environment.

Non-vocal Inhibition
 
The purpose of this lesson is to improve the child's 
ability to inhibit non-vocal behaviour. For a child with 
ADHD, an example of a skill target in this lesson 
would be teaching appropriate in-seat behaviour to 
replace inappropriate out-of-seat behaviour (think of 
that child who is always “on the go”). In general, this 
lesson and the Vocal Inhibition lesson tend to be 
relevant to all children who present with the 
hyperactive-impulsive subtype
of ADHD. 

Organising 

The purpose of this lesson is to teach the child to 
organise materials within their intended storage 
spaces. Specifically, the child learns to create 
organisational schemes and organise his/her toys, 
cubby area at school, bookshelf, clothes, backpack, 
desk, bathroom, suitcase, and school paperwork. 

He/she will also learn how to carry items on his/her 
body within an organised fashion. 

This lesson is particularly relevant to children with the 
inattentive subtype of ADHD, although it is often 
useful to those with the hyperactive-impulsive type
 as well.

Shifting Attention
 
The ability to shift attention between different stimuli 
or sources of information is referred to as "shifting 
attention." The child's ability to shift his/her attention 
between different sources of information, tasks, and 
various components of a single task is of critical 
importance in making sense of the mass of 
information presented in academic and social 
environments. Thus, the purpose of this lesson is to 
improve the child's ability to rapidly make multiple 
shifts of attention between different sources of 
information and tasks. This will help to improve the 
child's ability to notice, understand, and respond to 
multiple cues and information, thereby improving 
his/her academic and social functioning. 

Sustained Attention
 
The purpose of this lesson is to improve the child's 
ability to sustain the level of attention necessary for 
appropriate and on-task behaviour. Children with a 
strong ability to sustain their attention are able to 
monitor, control, and adjust their attention as 
situational demands change (e.g., transitioning from 
one activity to another and moving from individual to 
group activities). This lesson targets increasing the 
length of time a child can attend to mastered tasks as 
well as persist with challenging tasks. This lesson is 
often relevant to children with ADHD, especially 
those who exhibit the inattentive subtype.

 
Auditory Memory 

The purpose of this lesson is to teach the child to 
recall auditory stimuli following a time delay. This skill 
is necessary in many situations the child will 
encounter during his/her daily life. For example, the 
child might be given a set of vocal instructions from a 
parent in the morning about what he/she needs to do 
after school. The child will be expected to recall and 
follow the instructions at the appropriate time. 

Likewise, the child's teacher could provide oral 
instructions regarding a homework assignment, which 
the child would then be expected to recall and follow 
the instructions in order to successfully complete the 
given assignment.

Social Flexibility 

The purpose of this lesson is to teach the child to 
recognize when social behaviour and social rules 
change, and identify the new behaviours or rules 
demonstrated by peers. It also aims to teach the child 
to identify naturally occurring social situations where 
his/her behaviour is no longer appropriate, stop a 
previous behaviour in order to exhibit a new 
behaviour, and generate novel social behaviours. 

Visual Memory 

The purpose of this lesson is to teach the child to 
recall visual stimuli. This skill is necessary in many 
situations that the child will encounter during his/her 
daily life. For example visual memory is required for 
simple discriminations when learning to label objects 
(i.e., recalling what an object looks like in order to 
name it) and is needed for the purpose of following 
directions (e.g., remembering what an object looks like 
when asked to retrieve it) and engaging in 
conversation (e.g., recalling what he/she has seen 
when describing it, as in, "I saw a gorilla at the zoo. It 
had big teeth."). These are just a few of many different 
scenarios in which the child will be required to recall 
visual stimuli throughout his/her day. 

Vocal Inhibition 

The purpose of this lesson is to improve the child's 
ability to inhibit vocal behaviour. This lesson can be 
helpful in targeting behaviour such as “shouting out” 
in class, or interrupting others while they are talking. 

Self-management 

The purpose of this lesson is to teach the child to engage in 
self-monitoring, self-evaluation, and self-reinforcement 
when self-management systems are created for the child, 
as well as to create and implement self-management 
systems independently. Self-management is a very 
high-level skill, and there are several foundational skills that 
must be taught before a child is likely to be successful in 

the development of this skill.
This lesson is very helpful to parents, who are often 
exhausted from always needing to manage their child 
or teen’s life for them. Development of this skill is 
critical to leading a successful, independent adult life. 

Adaptive Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish adaptive goals. This 
lesson focuses on teaching comprehensive adaptive 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal, and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child will also learn to problem 
solve and adjust his/her plan to ensure that the goal is 
met on schedule.
 
Many children with ADHD have learned how to brush 
their teeth or bath themselves, but need to be nagged 
and reminded by their parents in order to do so. This 
lesson focuses on teaching the child to plan routines 
by combining adaptive skills. For example, in this 
lesson he/she might combine the skills of brushing 
teeth, undressing, bathing, dressing, and hair care to 
form a plan for "getting ready in the morning." 

Academic Planning 

The purpose of this lesson is to teach the child to use 
planning skills to accomplish academic goals. This 
lesson focuses on teaching comprehensive academic 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child also learns to problem-solve 
and adjust his/her plan to ensure that the goal is met 
on schedule. 

Working Memory 

This lesson will improve the child's performance on working 
memory tasks. Working memory is the active process by 
which stimuli to be remembered are encountered, 
manipulated in a meaningful way, and responded to in an 
effort to meet a goal. This is all done despite distractions 
and interference from other environmental stimuli. 

For example, upon being dropped off at school, the 
child might be asked by his/her parent to run a series 
of errands on his/her way to class (e.g., ask the 
principal a question, borrow an instrument from the 
music room, and check out a book at the library). In 
order to complete the errands in the fastest possible 
time, the child will arrange the relevant locations 
using the most practical chronological sequence (that 
is, begin with the errand closest to the drop-off 
location and finish in the location closest to his/her 
classroom). This process requires that the child 
remember all of the relevant locations while 
simultaneously manipulating the information. 
Furthermore, the child must do this while attempting 
to avoid extraneous thoughts and stimuli in his/her 
environment and manage to achieve his/her goal. 

Shades of Grey
 
The purpose of this lesson is to teach the child that 
not all things are concretely defined and able to be 
categorized in a black / white, yes / no, failure / 
success manner. There is a continuum that exists and 
by learning to categorize things on this continuum, 
abstract information can be better managed and 
understood. This lesson can be successfully used to 
help the child understand that when there is 
information available that is not easily defined and 
concrete in nature, there can be a way to categorize 
this type of abstract information methodically without 
becoming lost in the complex understanding of less 
defined concepts. 

For children with ADHD, this lesson is often used to 
help them process upsetting events and help them 
mediate their reactions to those events. This can go a 
long way towards improving the child’s ability to 
regulate their emotions and avoid outbursts. 

Emotional Self-control
 
The purpose of this lesson is to teach the child to 
engage in strategies that allow him / her to replace 
inappropriate emotional reactions with appropriate 
emotional reactions. The Simple Emotional 
Self-Control Lesson Section will teach the child to 
implement specific coping strategies in specific 
situations. The Advanced Emotional Self-Control 
Lesson Section will teach the child to choose from 
among a variety of coping strategies whenever he/she 
feels upset across many different situations. 

Divided Attention 

Divided attention refers to our ability to attend to 
multiple stimuli simultaneously (i.e. multi-tasking). 
Thus, the objective of this lesson is to improve the 
child's ability to attend to two or more things 
presented at the same time. This will improve his/her 
ability to notice and respond to multiple cues in 
his/her environment, subsequently improving his/her 
adaptive, academic, and social functioning.

 Determining Saliency
 
The purpose of this lesson is to teach the child to 
focus on the most important information delivered 
during class, read in a book, heard in a conversation, 
or observed in social situations. The process of 
identifying and thinking about which information is 
most salient or important is referred to as 
"determining saliency." Children with a strong ability 
to determine the saliency of information are better 
able to filter out distractions and focus on the most 
important, relevant or necessary concepts and ideas 
from the mass of information presented in academic 
and social situations. 

Non-social Problem-solving
 
The purpose of this lesson is to teach the child to 
identify and solve non-social problems as well as to 
persist in solving non-social problems when initial 
solutions are ineffective. The child will also learn to 
identify possible solutions to a non-social problem 
and their good and bad outcomes, and then choose 
the best solution from among the choices (and be able 
to describe why it is the best choice), then implement 
the solution when possible and evaluate whether the 
solution was effective. 

Self-awareness
 
The purpose of this lesson is to teach the child to 
identify his/her strengths, weaknesses, likes, and 
dislikes, and to evaluate himself/herself in terms of 
his/her qualities and attributes. The child is also 
taught to use his/her strengths to improve upon 
his/her weaknesses. 

Social Problem-solving
 
The purpose of this lesson is to teach the child to 

identify and solve social problems as well as to persist 
in solving social problems when initial solutions are 
ineffective. This lesson also teaches the child to 
consider the problem from others' perspectives and to 
explore socially why the issue became a problem to 
begin with. 

Social Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish social goals. This lesson 
focuses on teaching comprehensive social planning skills 
such as setting a goal, developing a plan that includes 
steps needed to meet the goal and estimating how 
much time to allocate to each step, completing each 
step of the plan, monitoring progress toward task 
completion, and evaluating his/her performance. The 
child will also learn to problem solve and adjust his/her 
plan to ensure that the goal is met on schedule. 

Metamemory
 
The purpose of this lesson is to teach the child to 
identify and use strategies to remember important / 
necessary information. This lesson is particularly 
helpful in terms of preparing for tests and exams, but 
can also be helpful for general organization and 
planning, e.g. remembering to take something needed 
for show and tell at school the next day. 

Using a Homework Diary 

The purpose of this lesson is to teach the child to use 
a homework diary to help him / her organise assigned 
homework so that it is completed within the given 
time period. The homework sheet will be used to 
determine what homework he/she needs to complete 
each day, what books need to be taken home to 
complete the homework each day, and what 
assignments on the homework sheet have been 
completed and turned in. This lesson will also help to 
prepare the child to use a planner in the future. 

Using a Planner
 
The purpose of this lesson is to teach the child to 
navigate a planner, schedule dates and store other 
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important information in a planner, and use his/her 
planner to track and attend scheduled events and 
activities. Although the use of longer-term planners 
tends to be introduced when children start having to 
take formal examinations at school, introducing a 
planner early on  in their school career can help to 
teach the child to keep track of school homework and 
activities in his/her daily life with less reliance 
on others. 

Summarising
 
The purpose of this lesson is to teach the child to 
identify the important parts of oral and written 
information and summarise it. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as writing 
notes, making lists, and taking phone messages. 

Paraphrasing 

The purpose of this lesson is to teach the child to take 
both oral and written information and paraphrase it, 
using his/her own words. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as 
delivering oral messages, writing down oral messages 
(such as phone messages), answering open-ended 
questions for school, explaining or discussing 
something read in a book, or writing book reports. 

It's often difficult to distinguish between 
"paraphrasing" and "summarizing." Both, for example, 
involve the ability to express another's idea in your 
own language. So, what's the difference between the 
two? Often, when paraphrasing, the paraphrased 
sentence will maintain the length of the original, while 
the summarised sentence will present only the most 
essential points of the original in the most concise 
language possible. Basically, the difference is one of 
length. www.skillsglobal.com 

In summary, a behaviour analyst with access to a good 
developmental curriculum will be able to design a 
tailor-made intervention programme for a child with 
ADHD that can help decrease problem behaviours and 
improve the child’s skillset in the areas that are deficit. 



ADHD stands for Attention Deficit Hyperactivity 
Disorder. It is a neurological condition which can 
cause difficulties with paying attention, controlling 
impulses, and regulating activity levels. 

How is it different from ADD?

Referred to internationally as general education, 
mainstream schools or classes present the standard 
curriculum without special teaching methods or 
supports. 

What is a remedial school?
 
ADD stands for Attention Deficit Disorder. The term 
is no longer in use. The term ADHD is seen to better 
reflect the core characteristics of the disorder, and 
developed as new research was published and 
understanding of the disorder grew.  

How does ADHD present?

This depends on the type (hyperactive-impulsive, 
inattentive, or combined) as derived from the 
individual’s particular set of symptoms. The symptoms 
for diagnosis of ADHD as laid out in the Diagnostic 
and Statistical Manual of Mental Disorders are as 
follows (www.pearsonclinical.com):

-  Often fails to give close attention to detail or makes  
    careless mistakes in schoolwork or during 
    other activities. 
-  Often as difficulty sustaining attention in tasks or   
    play activities.
-  Often does not seem to listen when spoken 
    to directly. 
-  Often does not follow through on instructions and  
    fails to finish schoolwork or chores. 
-  Often has difficulty organising tasks. 
-  Often avoids, dislikes, or is reluctant to engage in   
    tasks that require sustained mental effort.
-  Often loses things. 
-  Is often easily distracted. 
-  Is often forgetful. 

-  Often fidgets or squirms.
-  Often leaves seat in situations when remaining   
   seated is expected or required.
-  Often runs about or climbs in inappropriate   
    situations.
-  Is often “on the go”, “acting as if driven by a motor,”  
    or otherwise has difficulty being still for extended   
    periods of time.
-  Often talks excessively. 
-  Often blurts out answers.
-  Often has difficulty waiting his/her turn. 
-  Often interrupts.

Several of the symptoms must have been present 
prior to 12 years of age in order for a diagnosis to be 
made. They also have to be present in two or more 
settings, must have persisted for at least six months, 
and there must be clear evidence that the symptoms 
interfere with, or reduce, the quality of social or 
academic functioning.
  
Please note: This information is provided purely for 
educational purposes. A diagnosis can only be made 
by a qualified professional, such as a psychiatrist. 

How many children does ADHD affect?

Statistics specific to South Africa may be less reliable 
than those available in the United States. The Center 
for Disease Control (www.cdc.gov) puts the 
prevalence of ADHD at 9.4% of all children between 
the ages of 2 and 17 years. That’s almost one of out 
every ten children! 

ADHD is diagnosed more often in boys than in girls, 
but this may be because ADHD in girls tends to take 
the inattentive subtype, which can be subtler and 
more likely to ‘fly under the radar’.  

What causes ADHD?

No one knows exactly what causes ADHD but there is 
a hereditary link. If a parent has ADHD, a child has 
more than a 50% chance of having ADHD. If an older 

sibling has it, a child has more than a 30% chance. 
Risk factors for ADHD include low birth weight, 
premature birth, head injuries to the frontal lobe of 
the brain, and smoking or drinking during pregnancy. 
Exposure to lead, pesticides, or other toxins may also 
play a role. 
 
How is a child assessed for ADHD?

Often, parents or teachers are the first to suspect 
ADHD or at least notice that there may be a reason 
the child is not performing at the level they are 
capable of. Evaluation may include 
surveys/questionnaires (such as the Connors Teacher 
Questionnaire or the Vanderbilt Teacher Assessment 
Scale), psychological evaluation, and/or a complete 
developmental, physical, mental, psychosocial, and 
nutritional examination.
 
It is important to go through a thorough assessment 
process, especially since ADHD and other disorders 
are often misdiagnosed, and children are often 
incorrectly labelled.

Is ADHD a childhood disorder?

While some people’s symptoms lessen over time and 
others learn to compensate for their symptoms, 
ADHD tends to be a chronic, long-term condition. 
While the numbers vary from study to study, it can be 
said that as high as 60% of children with ADHD have 
clinically significant symptoms that persist into 
adulthood (www.ncbi.nlm.nih.gov).  

What medication is used for treating ADHD? 

Children who receive behavioural treatment and 
medication often have the best outcomes.  Common 
medications include Concerta, Ritalin, and Strattera. A 
good diet, regular exercise, adequate sleep, and time 
spent in nature are integral as well. 

How much screen time is appropriate for my child?

The American Academy of Paediatrics recommends 
the following: 

•    Under 15 months: none
•    15 months to 5 years: 30-60 minutes per day with   
     adult supervision
•    5-7 years: 30-60 minutes per day
•    7-12 years: up to 1 hour per day
•    12-15 years: up to 1.5 hours per day
•    16 years and older: up to 2 hours per day

How can I promote better sleep in my child?

A good bedtime routine is important. Ask your doctor 

how much sleep your child should be getting per night 
and, based on the time your child needs to wake up, 
work out what time they need to be asleep. The 
bedtime routine, depending on what it consists of and 
how long it takes, should typically be initiated about 
an hour before the child needs to be asleep. An 
example of a bedtime routine would be that after 
supper, the child baths and gets into their pyjamas, 
and then is joined by mom or dad for some bedtime 
reading. Whatever activities the child engages in 
before getting into bed or once in bed should not be 
too stimulating. For example, access to screens (e.g. 
the iPad) should stop 1.5-2 hours before bedtime. 
Make sure your child’s bedroom is dark enough and a 
comfortable temperature to promote adequate sleep. 

Diet in ADHD

In her book, Special Diets for Special Kids, Lisa Lewis, 
PhD. talks about the use of diet to improve symptoms 
in children with ADHD.
 
She refers to the work of Dr Ben Feingold who, in 
1957, claimed that childhood hyperactivity was 
caused by food dyes, artificial flavourings, and certain 
preservatives commonly used to increase the shelf life 
of foods. He hypothesized genetically mediated 
sensitivity to certain artificial ingredients, citing the 
direct correlation between the increasing use of 
additives and the rise in learning and behaviour 
problems. The diet he prescribed, now known as the 
Feingold Diet, eliminated these items, as well as foods 
containing salicylates (a natural chemical found in 
foods such as almonds, berries, apples, apricots, 
berries, cherries, cucumbers, grapes, oranges, plums, 
tangerines, and tomatoes). 

Lewis also refers to research conducted at the ADHD 
Research Centre in the Netherlands by Pessler and 
colleagues in 2010. In this study, Pessler et al had the 
experimental group follow a 5-week elimination diet, 
which the participants in the control group followed 
their usual diet. The number of physical and sleep 
complaints in the diet group was significantly 
decreased as compared to the control group. There 
were significant reductions in the frequency of 
headaches, stomach aches, excessive thirst, 
perspiration, and sleep issues. 

Julie Matthews, in her book Nourishing Hope for 
Autism – Nutrition and Diet Guide for Healing 
Children with ADHD, Autism, and Learning and 
Development Delays discusses ADHD as a set of 
biochemical imbalances that create 
neurological/neurotransmitter imbalances, which 
result in psychological and physical symptoms. She 
notes that digestion, detoxification, and immune 
function are all affected in ADHD. According to 
Matthews, many children with ADHD have food 
sensitivities, and identifying and addressing these can 

reduce symptoms and assist in behaviour and 
learning. She also refers to the Feingold Diet, noting 
that children with ADHD struggle to process artificial 
ingredients and foods that are high in phenols. They 
may get red cheeks and ears when consuming foods 
high in phenols, among other physical symptoms. 
She states that for some children with ADHD, 
cleaning up the diet is enough to significantly impact 
or completely eliminate symptoms. A food sensitivity 
panel can be conducted through a laboratory, or 
parents can begin an elimination diet and record 
changes in their child’s reaction to food and 
behaviour. In Matthews’ opinion, the best food you 
can give your family is:

-    From grass-fed animals
-    Organic 
-    Vine-ripened
-    Fresh from the farmer 

Is it all bad news?

No! Children with ADHD can become highly 
successful adults. Entertainers Howie Mandel and 
Adam Levine have ADHD, as does chef Jamie Oliver 
and Olympic athletes Simone Biles and Michael 
Phelps. Great contributors to the world such as Albert 
Einstein, Walt Disney, and Thomas Edison are also 
said to have had ADHD. 

What can I do at home?

-   Have your child help you make schedules.    
    Demonstrate or model good organizational skills as  
    often as possible. 
-   Give your child responsibilities and chores, and   
    support him/her in completing them. 
-   Make sure that your instructions are clear and have  
    your child repeat them back to you before 
    following them. 
-   Decide on house rules as a family, as well as   
    rewards for keeping to them and consequences for  
    breaking them.  Be consistent in your    
    implementation of the rules and any    
    reward/consequence systems that go along 
    with them. 
-   Focus on effort, not outcomes. This applies   
    especially to academic performance. 
-   Set and stick to routines. 
-   Keep the lines of communication with your child’s  
    teacher(s) open. 
-   Be patient. Recognize the very real obstacles your  
    child’s diagnosis presents to them. Have empathy,  
    without letting the diagnosis become the excuse. 
-   Reach out to a behaviour analyst for help    
    understanding your child’s behaviour, what   
    motivates and maintains it, and what can be done   
    to make positive change in it. 

How does Behavioural Intervention help in 
treating ADHD?

Behavioural intervention uses a set of research-based 
techniques and tools to increase behaviour in the 
areas where skills are deficit, and decrease 
problematic or challenging behaviours. Often, it is a 
skill deficit that is causing a behavioural excess, for 
example in the case of a lack of impulse control 
causing issues with impulsivity.

Problem behaviour in ADHD 

A behaviour is considered problematic when it 
interferes with the child’s ability to socialize or learn, 
or puts the child or others at risk of harm. If your child 
presents with challenging behaviours as a result of 
ADHD, the first thing that a behaviour analyst will do 
is conduct a Functional Behaviour Assessment (FBA). 
The purpose of this is to gather information about 
why the problem behaviour is occurring. It typically 
entails an interview (i.e. asking you or teachers about 
the problem behaviour) and direct observation 
(observing the child in the natural environment, i.e. 
home or school, and making notes about the 
circumstances under which the behaviour occurs. 
This leads to a sequential description of what typically 
occurs before the problem behaviour (e.g. a demand is 
placed), what the behaviour looks like (e.g. running away 
from the person placing the demand), and what typically 
occurs after the problem behaviour (e.g. the person who 
placed the demand either shouting at the child, 
administering some sort of punishment, or sighing and 
rolling their eyes in an exasperated fashion). 

There are four main reasons for problem behaviour: 

-    Escape (to get out of a situation or to get out of doing  
     something) 
-    Attention (to get a reaction of some sort out of other  
     people, e.g. teachers or peers)
-    Access to tangible (to get something or to access   
     some activity)
-    Automatic/sensory (the behaviour itself feels good or  
     relieves some discomfort)

Once the function/reason for the behaviour is identified, 
the behaviour analyst will create a tailor-made Behaviour 
Intervention Plan (BIP) to decrease its frequency (how 
often it happens), magnitude (how intense it is), or 
duration (how long it lasts).

The BIP will outline what constitutes an occurrence of 
the behaviour (for the sake of consistency), what to do 
to decrease the chances of the behaviour occurring, 
what replacement behaviour to teach the child to 
engage in so that they do not need to engage in the 
problem behaviour, and what to do when the 
behaviour happens to decrease the chances of it 
occurring again in future.

While guidelines and suggestions given by most other 
professionals or found on ADHD websites may be a 
helpful starting point, there is no equivalent to a 
tailor-made BIP. A BIP takes the specific child into 
consideration – their symptoms, strengths, settings, 
skill deficits, and the function of their particular 
behaviour. Furthermore, behaviour analysts measure 
and record measurements of problem behaviour to 
ensure that the BIP is effective and there is a tangible 
decrease in the problem behaviour over time.  

Skill Acquisition in ADHD

A behaviour analyst will conduct an observation in a 
real-life setting, e.g. the home or at school, as well as a 
review of reports from other previously or currently 
involved professionals (e.g. speech therapists, 
occupational therapists, teachers), to see what areas 
of difficulty the child is experiencing. Armed with their 
knowledge of typical development, the behaviour 
analyst then looks at what skills are needed to be 
successful in those areas, and which of those skills the 
child is missing or has only partially developed. A 
follow-up, one-on-one assessment will likely be 
needed, so that the behaviour analyst can determine 
how far from developmental norms the child is with 
those skills. The main deficits in ADHD tend to be in 
the area of development called Executive Functions. 
Think of this as the CEO in your brain – the area 
responsible for organising, planning, coordinating, and 
all other high-level tasks.

Lessons to teach Executive 

Functioning Skills

Waiting
 
The goal of this lesson is to teach the child to wait for 
increasing periods of time for desired items and 
activities and to follow "waiting rules" that describe 

conditions that must exist and behaviours that must 
be completed prior to gaining access to desired or 
needed items and activities. This lesson further aims 
to teach the child to delay gratification by forgoing 
smaller, less preferred items in order to access larger 
or more desired rewards. This lesson is relevant to 
many children with ADHD, especially those who 
exhibit the hyperactive-impulsive type of ADHD.

Simple Problem-solving
 
The other problem solving lessons within the 
Executive Functions Curriculum (Non-social Problem 
Solving and Social Problem Solving) were created for 
older children who are able to identify possible 
outcomes of solutions to problems, pick the best 
solution, and persist in the face of obstacles; however, 
problem solving skills begin to develop at a much 
more simple level early on.
 
Thus, this lesson was created with the younger child 
in mind. The purpose of this lesson is to teach 
children with limited language to begin using problem 
solving skills to obtain desired items, activities, or help 
carrying out desired actions. This lesson can be a 
helpful foundation for children with ADHD to develop 
more complex problem-solving skills later on. 

If a child with ADHD can learn to identify the problem 
he/she is having, generate multiple plausible 
solutions, implement a solution, and evaluate its 
effectiveness, he/she can avoid repeating mistakes in 
social and academic situations.

Activity Schedules and To-do Lists
 
The purpose of this lesson is to teach the child to 
independently complete a series of scheduled 
activities. This helps the child to keep himself/herself 
busy, as oftentimes children have the skills to do 
various activities but instead they sit around or get up 
to mischief unless vocally instructed to engage in 
an activity.
 
Specifically, the child will learn to follow his/her first 
activity schedule with / without new activities added 
to it, do unknown tasks using an activity schedule, 
sequence his/her own activity schedule by choosing 
from an array of mandated activities (from a 
mandated activities binder) and create a to-do list and 
follow it. 

Exposure to this lesson will also help the child to 
perform more successfully in other planning lessons 
within the Executive Functions Curriculum wherein 
he/she is expected to follow a schedule (e.g., Using a 
Weekly Homework Sheet, Using a Planner, Adaptive 
Planning, Social Planning, and Academic Planning). 

Disengagement 

Disengagement involves terminating attention from 
one specific focus and moving it to another target. 
The purpose of this lesson is to teach the child to 
disengage from visual, auditory, and vocal stimuli. 
Being able to disengage one's attention from one 
stimulus to a competing stimulus is necessary for 
more advanced attention skills such as shifting 
attention between tasks. This skill is particularly 
important for children who display considerable 
difficulty with disengaging attention from preferred 
stimuli or disengaging from stimuli on which they tend 
to perseverate. This can be relevant to the child with 
ADHD because while the misconception is that 
children with ADHD cannot focus at all, they often 
can focus intensely on highly stimulating activities 
(such as computer games) or 
highly preferred activities. It is important that they 
can disengage their attention when more pertinent 
social or academic stimuli present themselves in 
the environment.

Non-vocal Inhibition
 
The purpose of this lesson is to improve the child's 
ability to inhibit non-vocal behaviour. For a child with 
ADHD, an example of a skill target in this lesson 
would be teaching appropriate in-seat behaviour to 
replace inappropriate out-of-seat behaviour (think of 
that child who is always “on the go”). In general, this 
lesson and the Vocal Inhibition lesson tend to be 
relevant to all children who present with the 
hyperactive-impulsive subtype
of ADHD. 

Organising 

The purpose of this lesson is to teach the child to 
organise materials within their intended storage 
spaces. Specifically, the child learns to create 
organisational schemes and organise his/her toys, 
cubby area at school, bookshelf, clothes, backpack, 
desk, bathroom, suitcase, and school paperwork. 

He/she will also learn how to carry items on his/her 
body within an organised fashion. 

This lesson is particularly relevant to children with the 
inattentive subtype of ADHD, although it is often 
useful to those with the hyperactive-impulsive type
 as well.

Shifting Attention
 
The ability to shift attention between different stimuli 
or sources of information is referred to as "shifting 
attention." The child's ability to shift his/her attention 
between different sources of information, tasks, and 
various components of a single task is of critical 
importance in making sense of the mass of 
information presented in academic and social 
environments. Thus, the purpose of this lesson is to 
improve the child's ability to rapidly make multiple 
shifts of attention between different sources of 
information and tasks. This will help to improve the 
child's ability to notice, understand, and respond to 
multiple cues and information, thereby improving 
his/her academic and social functioning. 

Sustained Attention
 
The purpose of this lesson is to improve the child's 
ability to sustain the level of attention necessary for 
appropriate and on-task behaviour. Children with a 
strong ability to sustain their attention are able to 
monitor, control, and adjust their attention as 
situational demands change (e.g., transitioning from 
one activity to another and moving from individual to 
group activities). This lesson targets increasing the 
length of time a child can attend to mastered tasks as 
well as persist with challenging tasks. This lesson is 
often relevant to children with ADHD, especially 
those who exhibit the inattentive subtype.

 
Auditory Memory 

The purpose of this lesson is to teach the child to 
recall auditory stimuli following a time delay. This skill 
is necessary in many situations the child will 
encounter during his/her daily life. For example, the 
child might be given a set of vocal instructions from a 
parent in the morning about what he/she needs to do 
after school. The child will be expected to recall and 
follow the instructions at the appropriate time. 

Likewise, the child's teacher could provide oral 
instructions regarding a homework assignment, which 
the child would then be expected to recall and follow 
the instructions in order to successfully complete the 
given assignment.

Social Flexibility 

The purpose of this lesson is to teach the child to 
recognize when social behaviour and social rules 
change, and identify the new behaviours or rules 
demonstrated by peers. It also aims to teach the child 
to identify naturally occurring social situations where 
his/her behaviour is no longer appropriate, stop a 
previous behaviour in order to exhibit a new 
behaviour, and generate novel social behaviours. 

Visual Memory 

The purpose of this lesson is to teach the child to 
recall visual stimuli. This skill is necessary in many 
situations that the child will encounter during his/her 
daily life. For example visual memory is required for 
simple discriminations when learning to label objects 
(i.e., recalling what an object looks like in order to 
name it) and is needed for the purpose of following 
directions (e.g., remembering what an object looks like 
when asked to retrieve it) and engaging in 
conversation (e.g., recalling what he/she has seen 
when describing it, as in, "I saw a gorilla at the zoo. It 
had big teeth."). These are just a few of many different 
scenarios in which the child will be required to recall 
visual stimuli throughout his/her day. 

Vocal Inhibition 

The purpose of this lesson is to improve the child's 
ability to inhibit vocal behaviour. This lesson can be 
helpful in targeting behaviour such as “shouting out” 
in class, or interrupting others while they are talking. 

Self-management 

The purpose of this lesson is to teach the child to engage in 
self-monitoring, self-evaluation, and self-reinforcement 
when self-management systems are created for the child, 
as well as to create and implement self-management 
systems independently. Self-management is a very 
high-level skill, and there are several foundational skills that 
must be taught before a child is likely to be successful in 

the development of this skill.
This lesson is very helpful to parents, who are often 
exhausted from always needing to manage their child 
or teen’s life for them. Development of this skill is 
critical to leading a successful, independent adult life. 

Adaptive Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish adaptive goals. This 
lesson focuses on teaching comprehensive adaptive 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal, and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child will also learn to problem 
solve and adjust his/her plan to ensure that the goal is 
met on schedule.
 
Many children with ADHD have learned how to brush 
their teeth or bath themselves, but need to be nagged 
and reminded by their parents in order to do so. This 
lesson focuses on teaching the child to plan routines 
by combining adaptive skills. For example, in this 
lesson he/she might combine the skills of brushing 
teeth, undressing, bathing, dressing, and hair care to 
form a plan for "getting ready in the morning." 

Academic Planning 

The purpose of this lesson is to teach the child to use 
planning skills to accomplish academic goals. This 
lesson focuses on teaching comprehensive academic 
planning skills such as setting a goal, developing a plan 
that includes steps needed to meet the goal and 
estimating how much time to allocate to each step, 
completing each step of the plan, monitoring progress 
toward task completion, and evaluating his/her 
performance. The child also learns to problem-solve 
and adjust his/her plan to ensure that the goal is met 
on schedule. 

Working Memory 

This lesson will improve the child's performance on working 
memory tasks. Working memory is the active process by 
which stimuli to be remembered are encountered, 
manipulated in a meaningful way, and responded to in an 
effort to meet a goal. This is all done despite distractions 
and interference from other environmental stimuli. 

For example, upon being dropped off at school, the 
child might be asked by his/her parent to run a series 
of errands on his/her way to class (e.g., ask the 
principal a question, borrow an instrument from the 
music room, and check out a book at the library). In 
order to complete the errands in the fastest possible 
time, the child will arrange the relevant locations 
using the most practical chronological sequence (that 
is, begin with the errand closest to the drop-off 
location and finish in the location closest to his/her 
classroom). This process requires that the child 
remember all of the relevant locations while 
simultaneously manipulating the information. 
Furthermore, the child must do this while attempting 
to avoid extraneous thoughts and stimuli in his/her 
environment and manage to achieve his/her goal. 

Shades of Grey
 
The purpose of this lesson is to teach the child that 
not all things are concretely defined and able to be 
categorized in a black / white, yes / no, failure / 
success manner. There is a continuum that exists and 
by learning to categorize things on this continuum, 
abstract information can be better managed and 
understood. This lesson can be successfully used to 
help the child understand that when there is 
information available that is not easily defined and 
concrete in nature, there can be a way to categorize 
this type of abstract information methodically without 
becoming lost in the complex understanding of less 
defined concepts. 

For children with ADHD, this lesson is often used to 
help them process upsetting events and help them 
mediate their reactions to those events. This can go a 
long way towards improving the child’s ability to 
regulate their emotions and avoid outbursts. 

Emotional Self-control
 
The purpose of this lesson is to teach the child to 
engage in strategies that allow him / her to replace 
inappropriate emotional reactions with appropriate 
emotional reactions. The Simple Emotional 
Self-Control Lesson Section will teach the child to 
implement specific coping strategies in specific 
situations. The Advanced Emotional Self-Control 
Lesson Section will teach the child to choose from 
among a variety of coping strategies whenever he/she 
feels upset across many different situations. 

Divided Attention 

Divided attention refers to our ability to attend to 
multiple stimuli simultaneously (i.e. multi-tasking). 
Thus, the objective of this lesson is to improve the 
child's ability to attend to two or more things 
presented at the same time. This will improve his/her 
ability to notice and respond to multiple cues in 
his/her environment, subsequently improving his/her 
adaptive, academic, and social functioning.

 Determining Saliency
 
The purpose of this lesson is to teach the child to 
focus on the most important information delivered 
during class, read in a book, heard in a conversation, 
or observed in social situations. The process of 
identifying and thinking about which information is 
most salient or important is referred to as 
"determining saliency." Children with a strong ability 
to determine the saliency of information are better 
able to filter out distractions and focus on the most 
important, relevant or necessary concepts and ideas 
from the mass of information presented in academic 
and social situations. 

Non-social Problem-solving
 
The purpose of this lesson is to teach the child to 
identify and solve non-social problems as well as to 
persist in solving non-social problems when initial 
solutions are ineffective. The child will also learn to 
identify possible solutions to a non-social problem 
and their good and bad outcomes, and then choose 
the best solution from among the choices (and be able 
to describe why it is the best choice), then implement 
the solution when possible and evaluate whether the 
solution was effective. 

Self-awareness
 
The purpose of this lesson is to teach the child to 
identify his/her strengths, weaknesses, likes, and 
dislikes, and to evaluate himself/herself in terms of 
his/her qualities and attributes. The child is also 
taught to use his/her strengths to improve upon 
his/her weaknesses. 

Social Problem-solving
 
The purpose of this lesson is to teach the child to 

identify and solve social problems as well as to persist 
in solving social problems when initial solutions are 
ineffective. This lesson also teaches the child to 
consider the problem from others' perspectives and to 
explore socially why the issue became a problem to 
begin with. 

Social Planning
 
The purpose of this lesson is to teach the child to use 
planning skills to accomplish social goals. This lesson 
focuses on teaching comprehensive social planning skills 
such as setting a goal, developing a plan that includes 
steps needed to meet the goal and estimating how 
much time to allocate to each step, completing each 
step of the plan, monitoring progress toward task 
completion, and evaluating his/her performance. The 
child will also learn to problem solve and adjust his/her 
plan to ensure that the goal is met on schedule. 

Metamemory
 
The purpose of this lesson is to teach the child to 
identify and use strategies to remember important / 
necessary information. This lesson is particularly 
helpful in terms of preparing for tests and exams, but 
can also be helpful for general organization and 
planning, e.g. remembering to take something needed 
for show and tell at school the next day. 

Using a Homework Diary 

The purpose of this lesson is to teach the child to use 
a homework diary to help him / her organise assigned 
homework so that it is completed within the given 
time period. The homework sheet will be used to 
determine what homework he/she needs to complete 
each day, what books need to be taken home to 
complete the homework each day, and what 
assignments on the homework sheet have been 
completed and turned in. This lesson will also help to 
prepare the child to use a planner in the future. 

Using a Planner
 
The purpose of this lesson is to teach the child to 
navigate a planner, schedule dates and store other 
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important information in a planner, and use his/her 
planner to track and attend scheduled events and 
activities. Although the use of longer-term planners 
tends to be introduced when children start having to 
take formal examinations at school, introducing a 
planner early on  in their school career can help to 
teach the child to keep track of school homework and 
activities in his/her daily life with less reliance 
on others. 

Summarising
 
The purpose of this lesson is to teach the child to 
identify the important parts of oral and written 
information and summarise it. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as writing 
notes, making lists, and taking phone messages. 

Paraphrasing 

The purpose of this lesson is to teach the child to take 
both oral and written information and paraphrase it, 
using his/her own words. The skills taught in this 
lesson are especially helpful for everyday living tasks 
in the child's life and school activities, such as 
delivering oral messages, writing down oral messages 
(such as phone messages), answering open-ended 
questions for school, explaining or discussing 
something read in a book, or writing book reports. 

It's often difficult to distinguish between 
"paraphrasing" and "summarizing." Both, for example, 
involve the ability to express another's idea in your 
own language. So, what's the difference between the 
two? Often, when paraphrasing, the paraphrased 
sentence will maintain the length of the original, while 
the summarised sentence will present only the most 
essential points of the original in the most concise 
language possible. Basically, the difference is one of 
length. www.skillsglobal.com 

In summary, a behaviour analyst with access to a good 
developmental curriculum will be able to design a 
tailor-made intervention programme for a child with 
ADHD that can help decrease problem behaviours and 
improve the child’s skillset in the areas that are deficit. 


